Social and Economic Conditions
of Student Life in Europe

N
=
Y
V:E
g =
=9
O o
S
= o
QO
°~
e —
“w S
= —
= ©
v =
S
f\.m
= =
5>~
-
S =
= 2
o £
A =
g =
s S
I W
o
s =
-
w o=
- Qv
x &

EUROSTUDENT 8 Synopsis of Indicators 2021-2024

DZ I_I'VV eurostudent.eu

German Centre for Higher Education Research

and Science Studies m

Funded with the support of all participating countries.
Co-funded by the Erasmus+ programme of the European Union and the following bodies.

.y % Federal Ministry
* * of Education
and Research

"% Ministry of Education, Culture va
and Science of the Netherlands

Co-funded by
the European Union



Social and Economic Conditions of Student Life in Europe






Kristina Hauschildt (Ed.), Christoph Gwos¢,
Hendrik Schirmer, Sylvia Mandl, Cordelia Menz

Social and Economic Conditions
of Student Life in Europe

EUROSTUDENT 8 Synopsis of Indicators 2021-2024

DZ I_M eurostudent.eu

eeeeeeeeeeeeeeee igher Education Research | e e e e e e | e[ ]
and Science Studies =

Funded with the support of all participating countries.
Co-funded by the Erasmus-+ programme of the European Union and the following bodies.

% Federal Ministry
of Education
and Research

P Ministry of Education, Culture WbV
£%8 and Science of the Netherlands

Co-funded by
the European Union



This publication is available as a free download on
wbv-open-access.de.

This publication has been published under the
following Creative Commons Licence:

http://creativecommons.org/licenses/by-sa/4.0/

@ OO

Editor
Kristina Hauschildt

Authors

Kristina Hauschildt
Christoph Gwosé
Hendrik Schirmer
Sylvia Mandl
Cordelia Menz

Email: eurostudent@dzhw.eu
Website: http://www.eurostudent.eu

Publishing House

2024 wbv Publikation

a business division

wbv Media GmbH & Co. KG
www.wbv.de

Names of goods, company names and brand names
used in this publication may be protected by property
rights even if these rights have not been explicitly
specified. The fact that names of goods, company
names and brand names are used in this publication
does not entitle the reader to assume that these names
may be used freely.

The designations employed and the presentation of
material in the maps in this publication do not imply
the expression of any opinion whatsoever on the part of
the authors concerning the legal status of any country,
territory, city, or area, or concerning the delimitation of
its frontiers or boundaries.

Design
Christiane Zay, www.zaydesign.de

Editorial Office
Inga Westerteicher

Printed in Germany

Order no.: 6001920e

ISBN: 978-3-7639-7746-8 (Print)
DOI: 10.3278/6001920ew

The authors and the publisher have thoroughly checked
the accuracy of the information presented in this pub-
lication. However, mistakes cannot be ruled out com-
pletely. Some information might have changed since
print production. The aforementioned parties, there-
fore, do not assume liability for the accuracy and com-
pleteness of the information presented here.

Bibliographic information published by the Deutsche Nationalbibliothek:
The Deutsche Nationalbibliothek lists this publication in the Deutsche Nationalbibliografie.
Detailed bibliographic data are available at http://dnb.d-nb.de.


http://dnb.d-nb.de
mailto:eurostudent@dzhw.eu
http://www.eurostudent.eu
http://www.wbv.de
http://www.zaydesign.de
http://wbv-open-access.de
http://creativecommons.org/licenses/by-sa/4.0/

Project sponsors
> i &
Co-funded by

QLN the European Union

% Federal Ministry
2 1 of Education
and Research

Ministry of Education, Culture
and Science of the Netherlands

This project has been funded with the support of all participating countries:
Austria, Azerbaijan, Croatia, Czech Republic, Denmark, Estonia, Finland, France,
Georgia, Germany, Hungary, Iceland, Ireland, Latvia, Lithuania, Malta, The
Netherlands, Norway, Poland, Portugal, Romania, Slovakia, Spain, Sweden, and
Switzerland (>Appendix C4).

This project has been co-funded by the Erasmus+ programme of the European
Union. This publication reflects the views only of the authors, and the Commis-
sion cannot be held responsible for any use which may be made of the infor-
mation contained therein.

This project was commissioned and supported with funds by the Federal
Ministry of Education and Research (Bundesministerium flir Bildung und
Forschung, BMBF, grant agreement no. M536000).

This project was supported with funds by the Ministry of Education, Culture and
Science of the Netherlands (MinOCW).

Members of the project consortium

DZHW

German Centre for Higher Education Research
and Science Studies m

y | INSTITUTE FOR
ADVANCED STUDIES
VIENNA

praxis

think tank

Malta
F'Y Further & Higher
Education Authority

Schweizerische Eidgenossenschaft
U Confédération suisse

Confederazione Svizzera

Confederaziun svizra

Swiss Confederation

Federal Department of Home Affairs FDHA
Federal Statistical Office FSO

German Centre for Higher Education Research and Science Studies (DZHW)
Kristina Hauschildt, Christoph Gwos¢, Hendrik Schirmer

Institute for Advanced Studies (IHS), Austria
Martin Unger, Sylvia Mandl, Cordelia Menz, Philipp Droll, Georg Fochler

ResearchNed, The Netherlands
Joris Cuppen, Ardita Muja, Danny Brukx, Myrthe Hendrix

Think Tank Praxis, Estonia
Eve Mégi, Marleen Allemann, Elisabeth Kendrali

Malta Further and Higher Education Authority
Jana Kazarjan, Hannah Cassar, Jessica Sammut, Sergio Carbonaro,
Madonna Maroun, Josefa Maria Magro

Swiss Federal Statistical Office
Yassin Boughaba, Véronique Meffre, Philipp Fischer



. EUROSTUDENT 8

Country abbreviations

The following abbreviations are used in all figures and tables to refer to the

EUROSTUDENT countries.

AT Austria IE Ireland
AZ Azerbaijan IS Iceland
CH Switzerland LT Lithuania
CZ Czech Republic LV Latvia

DE Germany MT Malta
DK Denmark NL The Netherlands
EE Estonia NO Norway
ES Spain PL Poland

FI Finland PT Portugal
FR France RO Romania
GE Georgia SE Sweden
HR Croatia SK Slovakia

HU Hungary



Contents

A1

A2

A3

B1

B2

B3

B4

B5

Bé

B7

B8

B9

B1o

B11

Ci

C2

Cc3

Ca

Background . .. ........ ... . i i e e e e 9
Foreword ... ... ... i e 10
Introduction ......... ... ... i 14
General methodologicalnotes .................... ... ..., 26
Empirical findings and interpretation . . .. ........ ... ... ... ... ... 31
Characteristics of national student populations .................. 32
Socio-economic background of students . ....................... 62
Transition into and within higher education...................... 84
Typesand modesof study . ........... ... .t nnnnn 106
Students’ timebudget . ............. . i i e 126
Students’ employment and internships ......................... 146
StUdeNntsS’ FESOUICES .. ... .oivititt ittt ie et nenenennannns 168
Students’ eXpenses . ... it e e e 202
Students’ housing situation ..................... ... ... ..., 238
International student mobility .........................c. ..., 204
Policy considerations ................cciitiiirinnnrrnnnennnn 288
AppendiX . .. ... e e e et 297
GlOSSANY . v ittt ettt ettt ettt e e 298
Methodological notes on figuresandtables ..................... 306
Metadata ..........c.ovniiiinennenenenreenenneneneanaenennnn 316






Background A I




EUROSTUDENT 8

R >

10

Chapter A1
Foreword

In Tirana 2024, Ministers of the European Higher Education
Area (EHEA) reconfirmed the importance of “building an
inclusive EHEA by 2030” and committed to “the improvement
of data collection, through participation in related initiatives,
such as EUROSTUDENT?” in the Tirana Communiqué.

This shows the importance of the EUROSTUDENT project and
its comparative report ‘Social and Economic Conditions of
Mag. Elmar Pichl Student Life in Europe’ as a data source.

To strengthen the social dimension, the ‘Principles and Guidelines to Strengthen the
Social Dimension of Higher Education in the EHEA’ were adopted in the Rome Commu-
niqué 2020, an important step towards an inclusive EHEA by 2030. In order to support
the implementation of social dimension strategies and measures the EHEA Ministers,
at the Conference in Tirana in May 2024, also endorsed the document ‘Indicators and
Descriptors for the Principles of the Social Dimension of Higher Education in the
EHEA, a toolbox approach for countries. This is the first comprehensive and consoli-
dated framework for the social dimension in the EHEA.

The social dimension of higher education is an important driving force in terms of
high-quality education, science, and research and has been so for the last two decades.
While the Prague Communiqué (2001) already mentioned the social dimension, the
London Communiqué (2007) was first to clearly state that “the student body entering,
participating in and completing higher education at all levels should reflect the diversity
of our populations”. EUROSTUDENT has helped to establish a complete picture of the
European higher education landscape concerning social and economic conditions for
students all over Europe, with a total of 25 countries of the EHEA participating in the
eighth round of the survey. Social and economic conditions of student life in Europe
may differ in many ways due to differences in higher education systems, but, as the
results show, there are a lot of common challenges across countries.

Equal access to (higher) education is key to overcoming the challenges of our time, and
EUROSTUDENT promotes social and economic fairness by offering a database of
students’ living conditions, as well as their socio-economic characteristics. EURO-
STUDENT has come a long way from eight countries in the first edition to now 25 coun-
tries who share a core questionnaire to deliver comparable data. EUROSTUDENT not
only developed the questionnaire and the survey data but has induced improvement in
administrative data in many countries as well. Additionally, EUROSTUDENT piloted
the collection of micro data in the sixth round and can now offer a EUROSTUDENT
Scientific Use File for more than 20 countries stored in the research data centre at the
German Centre for Higher Education Research and Science Studies (DZHW). Austria
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has explored micro data, looking further into motives of students with delayed entrance
into higher education. The comparison resulted in a report for Austria, Lithuania, and
Romania.

Austria has joined EUROSTUDENT from the very beginning, has been in the Steering
Board for a few rounds now as well, and is looking forward to having the final
conference held in Vienna on July roth and 11th 2024. International comparison is an
important step in the development of national policies for the social dimension, as it
can be a starting point and a source of good practices.

After Yerevan 2015, when EHEA Ministers committed to developing national strategies,
access plans, or other measures promoting the social dimension, Austria developed
the ‘National Strategy on the Social Dimension of Higher Education’, which uses the
national student social survey as a database for its quantitative targets and refers to
EUROSTUDENT data for international comparison. The ‘National Strategy on the
Social Dimension of Higher Education’, published and launched with higher education
stakeholders, has been followed up with annual networking conferences, addressing
the most pressing topics for the social dimension, e.g. ‘Studyability’, ‘Transition from
school to higher education’, ‘COVID-effects on vulnerable student groups’, ‘Results of
the interim evaluation’, and ‘Social Dimension and SDGs’ (Sustainable Development
Goals). The interim evaluation showed that quantitative progress is slow, but that there
are qualitative developments at higher education institutions (HEIs). Generally,
mainstreaming the social dimension is a slow process, which needs a broad basis of
stakeholders to promote its further progress. Before possibly relaunching the ‘National
Strategy on the Social Dimension’ up to 2035, we have to find out more about the
factors supporting the implementation of measures improving the social dimension
and also about the hindrances.

Complementary to the implementation of the ‘National Strategy on the Social
Dimension’, Austria promotes social dimension mainstreaming through different
measures on the policy level. The social dimension is part of the steering documents,
such as the ‘Austrian National Development Plan for Public Universities 2025-2030’,
the ‘Higher Education Plan 2030’ and the ‘Development and Financing Plan for
Universities of Applied Sciences’. The ‘Development Plan for University Colleges of
Teacher Education’ refers specifically to diversity and student-centred learning. The
social dimension is also central to the ‘National Mobility and Internationalisation
Strategy for Higher Education 2020-2030’, where financial support for under-
represented student groups as well as improved statistical data are addressed. The
promotion of the social dimension is furthermore incentivised by retaining 0.5 %
of the public universities’ global budgets in case the universities do not implement
measures to support the social dimension of higher education.

Despite all the references in steering documents and the financial incentive, there is
still a so-called ‘implementation gap’, meaning that very often there are no real systemic
changes because they are normally the result of a very resource-intensive process.
Instead, there is a large number of small-scale measures without a strategic framework
overarching them.
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We will take the results of EUROSTUDENT 8 as depicted in the Synopsis of Indicators
as a basis for renewed efforts towards the implementation of our existing strategy,
having in mind the ‘Principles and Guidelines’. For the evaluation and most likely
relaunch of the Strategy, we hope to make full use of the data shown here, in the national
report, and in the ‘Indicators and Descriptors’. In order to close the ‘implementation
gap’ with regard to the social dimension, Austria will continue to take part in interna-
tional peer learning initiatives and will, of course, be part of EUROSTUDENT g.

The policy considerations at the end of each chapter of the Synopsis will be a starting
point for evaluating existing measures and possibly re-developing policy measures.

Iwish the readers of the Synopsis many interesting insights into student life throughout
Europe, and I do hope there are many policy considerations we can take on board as
policymakers.

EUROSTUDENT 8 provides us with four very relevant topical modules, to be considered
immediately when deriving higher education policy measures and I am already looking
forward to the next round of EUROSTUDENT in which Austria will certainly take part.

Mag. Elmar Pichl
Director General Higher Education

Austrian Federal Ministry of Education, Science and Research
May 2024
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Chapter A2
Introduction

Context of the Synopsis: Monitoring the
social dimension of higher education and
student mobility in Europe

The EUROSTUDENT Synopsis of Indicators presents key indicators on the social and
economic conditions of students in Europe, based on data collected in the context of
the eighth round of the project. National research teams conducted student surveys in
25 countries in order to provide a comprehensive overview of students’ living and study
conditions.

The social dimension of higher education (HE) has played an important role in the
Bologna Process of the European Higher Education Area (EHEA) since it was chosen
as a central theme in the Prague Communiqué (2001) at the beginning of this millen-
nium. With the Rome Communiqué (2020), the ministers responsible for higher
education in the EHEA have reinforced the importance of the social dimension by
adopting principles and guidelines which should guide member states on how to
define and implement policy for improving the social dimension of the EHEA (Annex II
to the Rome Communiqué, 2020). According to this document, the main objective of
the social dimension is “that the composition of the student body entering, partici-
pating in and completing higher education atall levels should correspond to the hetero-
geneous social profile of society at large in the EHEA countries”. Furthermore, “the
social dimension encompasses creation of inclusive environment in higher education
that fosters equity, diversity, and is responsive to the needs of local communities”
(Annex II to the Rome Communiqué, 2020). In its Modernisation Agenda for Higher
Education, the European Commission also defined “building inclusive and connected
higher education systems” as a priority for action (European Commission, 2017).

By collecting data on the social and economic conditions of student life in Europe, the
EUROSTUDENT project ensures that important indicators on the current state of the
social dimension in many EHEA countries are available and thus provides a data basis
for monitoring and evaluation. The current situation of students is the result of many
influencing factors from the national and European levels (Figure A2.1). These include
the school system, the economic and political system, cultural norms and values, as
well as the higher education system. Current and past experiences of students, in turn,
influence their future success.

The EUROSTUDENT topics cover all aspects of current student life: 1) their background
(demographic characteristics and social background), 2) study conditions and experi-
ences (access to and transition within higher education, study conditions and quality,
time budget and mobility), and 3) their living conditions (employment, resources,
expenses and housing situation). With regard to international student mobility (ISM),
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EUROSTUDENT not only offers insights into students’ activities abroad and their
recognition by higher education institutions (HEIs) in the home country, but also into
obstacles to mobility for students who have not been mobile themselves.

To achieve greater analytical depth, EUROSTUDENT differentiates the student popu-
lation into a variety of focus groups based on their socio-demographic characteristics,
living and study conditions, as well as study-related background. In this way, the study
experience can be presented in all its diversity. An overview of the EUROSTUDENT
focus groups is provided in Table A2.1.

Besides the core questionnaire focusing on the key aspects of relevance for the social
dimension, EUROSTUDENT includes ‘topical modules’. These modules delve into
specific subjects selected by the involved policymakers, aiming to offer insights on
current and pressing issues. In the eighth round, the topical modules covered ‘The
effects of COVID-19 on students in higher education’, ‘Digitalisation of teaching and
learning’, ‘Discrimination experiences of students in higher education’ and ‘Mental
health and well-being of students in higher education’. Elements of these modules will
be drawn on in the reporting throughout the Synopsis of Indicators but are more thor-
oughly reported in four separate publications (Cuppen etal., 2024; Haugas & Kendrali,
2024; Menz & Mandl, 2024; Schirmer, 2024).

Figure A2.1

N >
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EUROSTUDENT is based on students’ self-reported data. Due to the nature of these
data, the EUROSTUDENT dataset contains a lot of information that is not available
from other sources, e.g. from official statistics. The EUROSTUDENT dataset, therefore,
serves an important monitoring function to describe, explain, and assess the state of
the social dimension in the EHEA. In addition to Eurostat and Eurydice, EURO-
STUDENT data is included in Bologna Process Implementation Reports (European
Commission/EACEA/Eurydice, 2018; European Commission/EACEA/Eurydice, 2015;
European Commission/EACEA/Eurydice, 2012; Eurostat & HIS, 2009).

The following sections include some notes on the Synopsis and the EUROSTUDENT
dataset that are important for the use of this report, as well as general information
about the EUROSTUDENT project. Detailed methodological information on the EURO-
STUDENT survey is provided in > Chapter A3.

Concept and structure

Scope

The Synopsis is a compendium of indicators on the social and economic conditions of
student life in the EUROSTUDENT countries; in this way, the social dimension of
higher education is taken into account. The report is designed to adopt a broad,
comparative perspective to allow for simple but meaningful international comparison.
It mostly presents analyses on an aggregate level.

Reporting infrastructure

The Synopsis is embedded into a reporting infrastructure consisting of different
elements, such as the EUROSTUDENT database, Thematic Reviews, or Intelligence
Briefs. In the text, references are made to the other elements of the reporting infra-
structure, which is indicated by an arrow and colour highlighting (e.g. > Database).

Additional information

Each chapter in part B concludes with a table appendix providing additional data on
topics covered in the respective chapter. This report further includes a glossary
(> Chapter C1), methodological notes on figures (> Chapter C2), metadata on the national
surveys and key background data on the higher education systems covered in this report
(> Chapter C3), and a list of the national contributors to EUROSTUDENT 8 (> Chapter C4).

Glossary
To relieve the flow text of definitions and certain concept descriptions, an overview of
terms and key concepts is provided in > Chapter C1.
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Box A2.1

Methodological note: Reading the Synopsis

B Watch out for deviations from EUROSTUDENT conventions: The basis for data
comparisons across countries are the EUROSTUDENT conventions. Inter alia,
they define the standard target group of the national surveys (> Chapter A3). Not
all countries manage to fully comply with the conventions (> Chapter A3). This is
indicated in the respective figures, with detailed explanations of the deviations
found in > Chapter C3. Cases which should only be directly compared to other
countries with extreme caution are marked with an asterisk beneath or next to the
country abbreviation in figures and tables.

B Focus groups are not mutually exclusive: Many indicators further differentiate
the figures for all students by so-called focus groups. These are groups of students
considered to be particularly relevant (Table A2.1). The various focus groups may
overlap, for instance, a student can be a Master student, a delayed transition
student, and 30 years or older at the same time.

m The EUROSTUDENT average refers to unweighted cross-country means/median:
Unweighted mean and median values of all EUROSTUDENT countries with avail-
able data on the respective indicator are used in the charts and text as a first
orientation. They should be read with caution because they may conceal differ-
ences between countries in terms of the size of the national student and sample
populations.

m Comparisons over time are possible only for selected indicators: For selected
indicators, the Synopsis of Indicators undertakes a comparison between indica-
tors from different project rounds. However, such comparisons are not possible
for all countries as changes in a target group or in a survey question may have
taken place despite the EUROSTUDENT conventions having stayed the same. It
should be noted that the indicators for a comparison over time have been carefully
selected. Not all EUROSTUDENT indicators can be directly compared over time
due to changes in the core questionnaire. Starting with EUROSTUDENT 8, it is
planned to leave the core questionnaire unchanged until EUROSTUDENT 10 in
order to allow more comparisons over time.

EUROSTUDENT focus groups

The EUROSTUDENT focus groups allow the identification of certain groups of students,
based on their socio-demographic characteristics, past and current educational situa-
tions, and current living situations throughout the report (Table A2.1). These groups
of students are considered particularly relevant for analysing different aspects of the
social dimension of higher education as they represent, in many countries, underrep-
resented, vulnerable, or disadvantaged groups (see also Annex II to the Rome Commu-
niqué).

In addition, for the first time, EUROSTUDENT indicators can be differentiated
according to several variables containing information on the higher education insitu-
tion, drawn from the European Tertiary Education Register (ETER).

17
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Table A2.1

EUROSTUDENT 8 focus groups

Name of Values Further explanation
variable
Socio-demographic characteristics of students

Age @ up to 21 years =

group 22 to <25 years
25 to <30 years

4 30 years and over
Educational | A with tertiary educational Students are grouped according to the highest educational
background background attainment of at least one of their parents.
¥ without tertiary educational In EUROSTUDENT, students ‘with tertiary educational background’
background have parents of which at least one has attained a tertiary
education degree. In terms of ISCED 2011, this means that at
least one of the students’ parents has successfully completed
a short-cycle tertiary degree (level 5), a Bachelor’s (level 6)
or Master’s degree (level 7), or a doctorate (level 8) or their
national equivalent.
Students ‘without tertiary educational background’ have parents
whose highest educational degree is no higher than ISCED
2011 level 4 (post-secondary non-tertiary education).

Disability @ students with disability limiting them in their | This focus group distinguishes between students with and
studies without disabilities in their studies. ‘With disability’ refers to
students without disability limiting them in students self-reporting to be severely limited or limited, but
their studies not severely, based on a disability. ‘Students without disability’

either do not have any disability, or any disability they have
does not limit them in their studies.

Disabilities include physical chronical diseases, longstanding
health problems, functional limitations, mental health problems,
sensory, vision or hearing impairments, learning disabilities, and
mobility impairments.

Migration @ students without migration background, EUROSTUDENT categorises students according to their

background domestically educated migration background based on their own and their parents’
second-generation migration background, place of birth. In addition, in order to be able to distinguish
domestically educated international students, EUROSTUDENT considers the place of

attainment of the higher education entry qualification, or, in
absence of this, the place of last attending the regular school
system (> Chapter B1).

‘Students without migration background, domestically educated’
are students who were born in the country of survey, as were
their parents, and who attended/completed the national school
system.

‘Second-generation migration background, domestically educated’
refers to students with at least one parent born abroad, who
were born in the country of survey, and who attended/completed
the national school system.

Sex/gender H male The EUROSTUDENT questionnaire is based on the definitions

® female used in national registers of the country of survey, i.e. sex or
gender. This report distinguishes only between male and female
students; more detailed information on gender is available in
the EUROSTUDENT > Database.
Living conditions
Dependency | dk dependent on family support A student is considered dependent on an income source if one
on income dependent on self-earned income of the three sources ‘support from family/partner’ (including
source & dependent on national public student transfers in kind), ‘se!f-earned income’ or ‘national public
support student support’ provides more than 50 % of the student’s total
income (total income includes transfers in kind). Students with
a mixed budget (i.e. no source providing more than 50 % of
total income) are not assigned to a group.

Financial ¥ students with financial difficulties This focus group distinguishes between the two groups based

difficulties students without financial difficulties on students’ self-assessment.

Housing & living with parents -

situation not living with parents

Working students without paid job(s) during the The groups are differentiated based on the extent of their reg-

students semester ular paid employment or employment from time to time during

#% students working in paid job(s) up to term time, not taking into account paid jobs during the holidays.
20 hrs./week
<

students working in paid job(s) >20 hrs./week
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Name of Values Further explanation
variable
Study conditions
Field of O Education (incl. Teacher Training) This focus group distinguishes students based on their field of
study Arts and Humanities study (according to ISCED-F2013).

O Engineering, Manufacturing and Construction

Social Sciences, Journalism and Information

Business, Administration and Law

Natural Sciences, Mathematics and Statistics

Information and Communication Technologies

(ICTs)

Agriculture, Forestry, Fishery and Veterinary

Health and Welfare

Services
Study @ low intensity This indicator groups students according to their weekly work-
intensity medium intensity load in a typical week for study-related activities (taught and

S R personal study time).

@ high intensity Low-intensity students spend between 0 and 20 hours a week
on study- related activities. Medium-intensity students spend
more than 20 but no more than 40 hours a week on study-
related activities.

High-intensity students spend more than 40 hours a week on
study-related activities.
Type of high- | M university Types of HEIls are distinguished based on national legislation
er education non-university and understanding.
institution If a distinction between types of HEIs exists within a country,
(HEI) institutions classified as ‘universities’ are typically allowed

Type of study
programme

Study
experience

short-cycle programmes
short national degrees
Bachelor

Master

long national degrees
other

L X X6

© first-year students

to award doctoral degrees. Other types of HEIs, depending

on national legislations, may include universities of applied
sciences, polytechnics, professional HEls and similar institu-
tions which offer higher education programmes covered in the
EUROSTUDENT standard target group. These are included in the
EUROSTUDENT focus group ‘non-university’.

Within the EUROSTUDENT standard target group, which covers
all types of higher education study programmes, students cur-
rently enrolled in a Bachelor degree programme and students
currently enrolled in a Master degree programme are two
special focus groups often used throughout the report.

Students currently enrolled in their first year of higher educa-
tion (i.e. not current study programme).

Study-related background

Access route

Educational
origin

Transition
duration

Pre-COVID

U alternative access route
© standard access route

% international students
&® domestic students

I delayed transition
== direct transition

© enrolled before COVID-19 outbreak
enrolled after COVID-19 outbreak

This focus group distinguishes students based on their entry
qualification into higher education.

Students are classified as having used the ‘standard access
route’ if they possess an upper secondary qualification ob-
tained in direct relation to leaving school for the first time

(e.g. Matura, Abitur, Baccalauréat), either in the country of
survey or abroad.

The ‘alternative access route’ has been used by students who
either do not possess such a qualification or obtained it later in
life, e.g. via evening classes or adult learning.

Educational origin of the students is determined based on the
origin of the higher education entrance qualification or —in

the absence of such a qualification — the place of leaving the
school system for the first time.

‘International students’ are studying in the country of the survey
and have left the school system for the first time outside of the
country of the survey. That means the status as international
student is not related to place of birth, nationality or citizenship.
‘Domestic students’ hold a higher education entry qualification
from the country of survey or have left the school system for
the first time there.

This focus group distinguishes students according to the dura-
tion between leaving the school system for the first time and
entering higher education.

Direct-transition students have a delay of no more than

24 months between leaving school and entering higher education.
Delayed-transition students have entered higher education for
the first time more than 24 months after leaving the school
system for the first time.
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Access to EUROSTUDENT data and figures

The present Synopsis of Indicators presents only a small selection of EUROSTUDENT
data. A wider range of data are available online in the EUROSTUDENT > Database
www.eurostudent.eu/database

Any corrections possibly made to the data after the publication of the Synopsis will be
updated in the EUROSTUDENT database.

The data used for the figures in the Synopsis, as well as high-resolution pdffiles of the
figures, can be directly downloaded by clicking on the download symbol in the top
left-hand corner of each figure: 3,

All EUROSTUDENT data, as well as this Synopsis of Indicators, including its figures
and tables, are available under an Attribution-ShareAlike 4.0 International Licence
(CC BY-SA 4.0 DE).

Data from EUROSTUDENT rounds VII and 8 are available at the Research Data Centre
for Higher Education Research and Science Studies in the form of a Scientific Use File
based on national-level micro data on application (coverage varies).

About the Eurostudent project

Project organisation

EUROSTUDENT is a network of researchers, data collectors, representatives of national
ministries and other stakeholders who have joined forces to examine the social and
economic conditions of student life in higher education systems in Europe. The eighth
round of the project took place from September 2021 to August 2024.

Responsibilities in EUROSTUDENT

EUROSTUDENT combines a central coordination approach with a strong network of
national partners in each participant country. The EUROSTUDENT consortium
provides a core questionnaire and extensive instructions for data cleaning and the
calculation of indicators. The implementation and analysis of the national student
surveys in line with the central conventions lies within the area of responsibility of the
contributing countries. Throughout the project, the EUROSTUDENT consortium
collaborates closely with the participating countries to ensure a common under-
standing of and compliance with the data conventions. More information on the
methodology behind EUROSTUDENT can be found in > Chapter A3.

The network aspect of the project allows bringing the knowledge of experts from
different countries together. This enriches not only the project, but also ensures that
its design is suitable for international comparative analyses and that country-specific
context information is taken into account.

EUROSTUDENT participant countries
EUROSTUDENT 8 data cover a large part of the EHEA: The participants reach from
Iceland in the north all the way to Malta in the south and from Portugal in the west to


https://database.eurostudent.eu/drm/
http://www.eurostudent.eu/database
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Azerbaijan in the east. The EUROSTUDENT 8 indicators presented in this report are
based on survey responses collected of more than 290,000 students (> Chapter C3).

Figure A2.2 and Table A2.2 provide an overview of the 25 countries participating in
EUROSTUDENT 8. More information on the contributing network members can be
found in > Chapter C4.

The eighth round of the project was funded with the support of all EUROSTUDENT
countries and co-funded by the Erasmus+ programme of the European Union, the
German Federal Ministry of Education and Research (BMBF), and the Dutch Ministry
of Education, Culture and Science (MinOCW).

Figure A2.2 %

The EUROSTUDENT 8 network

1 Participants in EUROSTUDENT 8
(2021-2024)

K
N

Table A2.2

EUROSTUDENT 8 participant countries

Participating countries in EUROSTUDENT 8

Austria Germany Poland
Azerbaijan Hungary Portugal
Croatia Iceland Romania
Czech Republic Ireland Slovakia
Denmark Latvia Spain
Estonia Lithuania Sweden
Finland Malta Switzerland
France Norway The Netherlands
Georgia
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EUROSTUDENT consortium

The central coordination of the EUROSTUDENT project is directed by the German

Centre for Higher Education Research and Science Studies (DZHW), which is based in

Hanover, Germany. In its function as the central coordinator, DZHW heads the

EUROSTUDENT consortium consisting of six international partners:

B German Centre for Higher Education Research and Science Studies (DZHW,
Germany)

B Institute for Advanced Studies (IHS, Austria)

B ResearchNed (the Netherlands)

B Think Tank Praxis (Praxis, Estonia)

B Malta Further and Higher Education Authority (MFHEA, Malta)

B The Swiss Federal Statistical Office (FSO, Switzerland)

EUROSTUDENT steering board

The steering board guides the EUROSTUDENT consortium in the development of a
reliable, contextually sensitive and policy relevant comparative study of the social
dimension in European higher education. On the basis of the assigned tasks, the
steering board actively contributes especially to the middle- and long-term develop-
ment of the project. The EUROSTUDENT & steering board was composed of repre-
sentatives from the European Commission (EC), the European Students’ Union
(ESU), the Bologna Follow-Up Group (BFUG), the German Federal Ministry of
Education and Research (BMBF), the Dutch Ministry of Education, Culture and
Science (MinOCW), as well as three country representatives of the fee-paying coun-
tries from France (I’Observatoire national de la vie étudiante, OVE), Sweden (Swedish
Council for Higher Education) and Austria (Federal Ministry of Education, Science
and Research).
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Chapter A3
General methodological notes

Data collection

EUROSTUDENT couples a central coordination approach with a strong network of
national partners in each EUROSTUDENT country (> Chapter C4). The EUROSTUDENT
consortium (> Chapter A2) provides national contributors with the EUROSTUDENT
questionnaire, as well as extensive instructions for conducting the field phase at
national level, data cleaning and weighting, calculation of indicators, and data delivery.

The national research teams are chosen and funded by the participating national minis-
tries. They are responsible for implementing a national student survey and delivering
the data to the EUROSTUDENT 8 data team in accordance with EUROSTUDENT
conventions. The delivered data are checked in a series of feedback loops for accuracy
and comparability and are validated for publication by the national research team.

In the eighth round of the EUROSTUDENT project, the process of data collection and
delivery was headed by the consortium partner Institute for Advanced Studies (IHS) in
Vienna, Austria.

EUROSTUDENT conventions are the instruments used to ensure the comparability and
quality of the data collected. Since the first round of EUROSTUDENT, these conven-
tions have been continuously developed further and are the result of productive discus-
sions during several project meetings, intensive seminars, and workshops which were
organised by the EUROSTUDENT consortium. They are documented in several hand-
books which are provided to all EUROSTUDENT partners.

EUROSTUDENT questionnaire

The EUROSTUDENT questionnaire details the items, responses, and instructions to
be used in the national surveys. The questionnaire handbook provides in-depth expla-
nations of the purpose of each question and instructions on adapting it, if necessary,
to the national context. EUROSTUDENT employs hashtags (#) to mark instances
where the national teams need to go beyond simple translation of the question by
making adaptations to the particular national context. For example, ‘#common
language(s)’ would, in Germany, mean German, in Switzerland it would be German,
French, Italian and Rhaeto-Romanic. This method is used to ensure that the resulting
national questionnaires will be understandable and applicable to the students being
surveyed in each country.
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Survey execution

The questionnaire handbook also provides guidelines for the preparation and execu-
tion of the survey at national level. It provides information on the EUROSTUDENT
standard target group, sampling guidelines, as well as information on the survey
organisation and method. Mandatory preparatory seminars for all national teams addi-
tionally provided the opportunity to present and discuss the plans for national imple-
mentation with other national teams and the EUROSTUDENT data team.

Box A3.1

Methodological note: EUROSTUDENT target group

The EUROSTUDENT target group includes all students who are — at the time of
observation (usually: semester) — enrolled in any national study programme regarded
to be higher education in a country. Usually that corresponds to ISCED levels 5, 6,
and 7. This means all students should be included regardless of:

B Nationality — National and foreign students should be included, as long as they

are studying for a full degree in the country of observation (and are not only
obtaining a limited number of credits, e.g. as an Erasmus student).
Full-time/part-time status — Full-time, part-time, © correspondence, and distance
students (including those in fully online degrees) should be included, as long as
they live in the country of survey during the current lecture period. This represents
a change from previous rounds of EUROSTUDENT, in which distance learning
students in fully online degrees were excluded from the sample.

Character of the higher education institution (HEI) or study programme — General
as well as professional orientations of HEIs and study programmes should be
included, as long as the programmes and institutions are considered to be higher
education in the national context.

Legal character of the HEI - Public and private institutions should be included, as
long as private institutions are considered to be a regular part of the higher educa-
tion system in the national context.

Excluded from the EUROSTUDENT target group are:

Students on (temporary) leave, i.e. students who have officially or non-officially
interrupted their studies at the time of observation for whatever reason.
Students on credit mobility, short-term mobile students (e.g. Erasmus students),
i.e. students who are currently studying in the country of observation (incoming)
or who have currently left the country of observation (outgoing) for a short time
period (e.g. one or two semesters) with the purpose of gaining only a relatively
small number of credits.

Students in ISCED 8 study programmes (PhD and doctoral programmes).
Students in distance learning study programmes (only virtual classes) who do
not live in the country of survey during the current lecture period.

Students at very specialised HEIs, e.g. military or police academies, or HEIs
directly affiliated with one company. This might also include programmes
providing training only for public administration.

Students in programmes classified as ISCED (2011) levels 5 or 6 which are not
regarded to be higher education in the national context. This could encompass,
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for example, further vocational training programmes for Master crafts(wo)men,
or upper secondary schools or post-secondary programmes not regarded as
higher education.

B Students enrolled in higher education but not entitled to finish a common
programme. This might be students with an ‘extra-ordinary’ or ‘guest’ status or
students only enrolled in single courses if they are not allowed to graduate from
an entire, ordinary programme (i.e. their achievements will not be recognised for
a common title like Bachelor or Master).

Box A3.2

Methodological note: Notes on national samples and deviations
from the EUROSTUDENT standard target group

Not all countries were able to fully comply with the standard target groups. The

following countries indicated deviations from the EUROSTUDENT conventions:

m Netherlands: Private institutions (covering around 7 % of students) are not
included in the sample. This constitutes a deviation from the EUROSTUDENT
target group.

B Ireland: No private institutions are included in the sample. This constitutes a
deviation from the EUROSTUDENT target group.

Survey mode

EUROSTUDENT encourages the use of online surveys. Most national contributors have
followed this recommendation, while others have chosen other methods based on the
national context or employed multiple survey modes (see > Chapter C3 for details).

Data cleaning and analysis

After the data collection, national contributors clean the data and prepare the calcula-
tion of national indicators. Detailed cleaning and coding instructions are given for each
variable, so that a national dataset adhering to EUROSTUDENT standards is created.
SPSS syntax supporting this process is also provided.

EUROSTUDENT recommends weighting the raw data using population data on sex,
ISCED level, fields of study, types of HEIs, enrolment status, and age. Additional
weighting variables (e.g. region of HEIs, citizenship, place of birth, number of inter-
national students) are encouraged if deemed relevant. > Chapter C3 provides an overview
of the implemented weighting schemes at the national level.

The EUROSTUDENT data team supports the national research teams during the data
cleaning and delivery process. Furthermore, each national team is required to attend a
seminar at which the process is explained in detail and the steps are discussed between
the national teams and the EUROSTUDENT data team.
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The calculation of the indicators in EUROSTUDENT 8 is done using a (semi-)automatic
SPSS syntax. The results of these calculations are uploaded into the EUROSTUDENT
database, where they are checked and commented on by the national teams. Delivered
data were checked by the EUROSTUDENT data team before being validated for publi-
cation by the national researchers. Small deviations between the Synopsis of Indicators
and the > Database may occur due to rounding.

Any deviations from the EUROSTUDENT conventions in national questionnaires or
calculations are noted beneath each figure/table and explained in more detail in
> Chapter C2.
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Chapter B1
Characteristics of national student populations

Kristina Hauschildt
German Centre for Higher Education Research and Science Studies (DZHW)

Students’ age

Students’ age presents a diverse picture across the EHEA,
with a 10.5-year span between the two countries with the
youngest (Azerbaijan) and oldest (Iceland) population
according to mean age.

Women in higher education

Women represent the majority of higher education
students in almost all EUROSTUDENT countries, with
between 50 % and 66 % of students being female.
Despite being the overall majority, gender
representation is severely skewed across subjects
and institutions.

Student parents

Currently, an average of 12 % of students report being parents,
with an average number of children of 1.9. Student parents
spend significant time on childcare, especially if their children
are young. Correspondingly, student parents in almost all
countries are more often studying at a low intensity, spending
less than 20 hours per week on their studies.

32 Hauschildt, K. (2024). Characteristics of national student populations. In K. Hauschildt (Ed.), Social and economic conditions of
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Migration background

Every fourth student (24 %) across EUROSTUDENT
countries has an international background through their
family or education. 14 % of domestically educated
students were born abroad or have at least one parent
born abroad; and 10 % of students possess an interna-
tional entry qualification into higher education, i.e. went
to school abroad. On average, 78 % of international
students hold a foreign citizenship.

Students with disabilities

19 % of students report limitations to their studies by a disability,
functional limitation, or health problem. Most commonly,
students indicate experiencing mental health issues (13 % of
students across countries), followed by physical chronical diseases
and other long-standing health problems / functional limitations /
impairments. Compared to the population, in almost all countries
students in higher education more often indicate a disability than
their counterparts in the population, with only Denmark showing
the reverse pattern.

Discrimination experiences

On average, 22 % of students report having felt discriminated
against in the context of their studies. In Spain, Portugal, and
Austria, around a third of students indicate having experienced
discriminatory behaviour. On average, the most common
grounds for discrimination, as perceived by the students
themselves, are gender and age, with 8 and 6 %, respectively,
attributing experienced mistreatment to this characteristic.
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Main issues

The adoption of the Rome Communiqué and the ‘Principles and guidelines to
strengthen the social dimension’ (Annex II to the Rome Communiqué, 2020) marks a
significant reaffirmation by the countries within the European Higher Education Area
(EHEA) of the fundamental importance of the Social Dimension in higher education
strategies at every level. With their adoption, the EHEA ministers have committed to
“strengthening the social dimension of higher education and fostering equity and
inclusion to reflect the diversity of society” (p. 4), an endeavour that involves creating
higher education systems that are inclusive and supportive of the access, participation,
progress, and completion of all students, with a special emphasis on those who are
vulnerable, disadvantaged, or underrepresented. The categories that often define these
students include individuals with low socio-economic backgrounds, identifiable by
either low income or the educational background of their parents, as well as factors
such as gender, disability, immigrant or minority status, and age, particularly for
mature students (Crosier & Haj, 2020, Social Dimension Strategy). It is crucial to note
that these categories are not isolated; they intersect and influence each other (Gross et
al., 2016), and would ideally be investigated in a holistic and integrated manner to gain
a comprehensive understanding of their interconnected impacts.

The EUROSTUDENT survey covers many aspects of student diversity, including gender,
age, students with children, migration background, and disability. This chapter
presents data on these aspects, as well as students’ experiences of discrimination based
on various aspects of diversity. Parental socio-economic background is analysed in
> Chapter B2, and aspects of accessibility of higher education systems are covered in
> Chapter B3.

Students’ age

Students’ age is a key characteristic distinguishing higher education systems in Europe
(DZHW, 2018; Hauschildt et al., 2021). This age diversity is largely due to variances in
access policies, educational traditions, and the flexibility of the higher education
system (> Chapter B3). Age distribution within the student body serves as a gauge of an
education system’s inclusivity and its capacity to facilitate lifelong learning. Additionally,
students’ age can provide initial insights into their specific needs concerning their
higher education studies. With increasing age, students tend to live in more settled
circumstances (Hauschildt et al., 2021), so that mature students have different
requirements for balancing their studies with work and/or family. Age may also play a
role in determining eligibility for financial student support, health insurance, or
alternative access routes into higher education.

Gender balance

Gender balance among students in higher education, once significantly skewed to-
wards men, has tipped towards women in recent history, with female students now
constituting the majority in tertiary education in almost three quarters of countries
globally (UNESCO & UNESCO IEASALC, 2021). Nevertheless, gender imbalances still
exist with regard to subject choice, with women remaining significantly underrepre-
sented in Engineering, Manufacturing and Construction and ICT degrees (ibid.). In
contrast, men less often choose Humanities, Social Sciences, and Teacher Training.
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Such differences do not appear to correlate with differences in skills or abilities (Barone
& Assirelli, 2020; Declercq et al., 2018). Rather, cultural influences, social norms, and
prevailing gender stereotypes perpetuate educational and professional segregation
across fields of study (Anagnostou, 2022). The concept of a ‘chilly climate’ character-
ising the institutional context (Hall & Sandler, 1982) has also been posited to act as a
deterrent for women in STEM (Science, Technology, Engineering, and Math) fields.
Additionally, gender variations in expectations of earnings, risk aversion, confidence,
and preferences are acknowledged as contributing factors to these gender differences
(Declercq et al., 2018). The European Commission (2022) has pledged to address un-
derrepresentation of women in STEM fields in its Strategy for Universities.

EUROSTUDENT data provide a lens to examine the experiences of students by gender
across a broad spectrum of indicators. This chapter concentrates on the gender balance
in STEM-intensive institutions, with the remaining chapters often drawing on sex as a
characteristic to analyse differences between male and female students across a wide
range of student life.

Students with children

Student parents need to balance their academic responsibilities with the demands of
parenting. The challenge of juggling multiple roles — as students, parents, and often
also as employees — can lead to significant role conflict and time poverty, particularly
for parents of younger children (Ajayi et al., 2022; Brooks, 2012a; Conway etal., 2021).
Variations in support services offered by different institutions and discrepancies in
national policies across Europe result in diverse experiences for student parents
(Brooks, 2012b), with a lack of adequate childcare facilities on campus and inflexible
academic paths and schedules adding to the challenges faced by students with children
(Ajayi etal., 2022; Brooks, 2012b; Conway et al., 2021). The resulting stress, as well as
general feelings of isolation and not-belonging within the academic setting, can also
negatively impact studying mothers’ and fathers’ mental health and well-being (Ajayi
et al., 2022; Bogossian, 2021; Brooks, 2012a; Conway et al., 2021) and may result in
lower academic performance and increased dropout risks (Ajayi et al., 2022; Conway
et al., 2021). This chapter therefore analyses the share of students with children in
Europe as well as the time they spend on childcare.

Migration background

Students with a migration background - i.e. born abroad themselves or with at least
one parent born abroad — are often disadvantaged, compared to the native-born popu-
lation (Giudici et al., 2021; Hadjar & Gross, 2016; Krempkow, 2022). Mishra and Miiller
(2022) contrast two theories on immigrant students’ academic outcomes: on the one
hand, ‘social background and ethnic disadvantage’ highlights structural and socio-eco-
nomic challenges that can impede their educational success. The socio-economic back-
ground of immigrant families significantly impacts educational outcomes, with lower
parental education and income levels frequently correlating with diminished opportu-
nities for academic success (Oberdabernig & Schneebaum, 2017). Factors such as
language proficiency, acculturation processes, and the legal status of both students
and their families may also impact negatively migrant students’ educational trajectories
(Griga, 2013).
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On the other hand, ‘immigration optimism’ emphasises the positive impact of
migrant-specific resources and resilience (Mishra & Miiller, 2022). In fact, they showed
that for a German sample, high norms and aspirations prevalent in networks of migrant
students serve a shielding role for dropout from higher education (Mishra & Miiller,
2022). Similarly, for pupils in schools, empirical findings show that self-efficacy beliefs,
positive home environment, and language attitudes increase resilience against
socio-economic disadvantages (Gabrielli et al., 2022). Hadjar and Scharf (2019) report
a higher value assigned to education by immigrants.

EUROSTUDENT analyses focus on students with a second-generation migration
background - that is, domestically educated students with at least one parent born in
another country. From one perspective, this provides a clear distinction to ‘international
students’, who have (temporarily) migrated for the purpose of degree completion.
Conversely, a comparison between these students and native-born students is best
suited to uncover systemic differences, as these students, especially those with only
one foreign parent (Camilleri et al., 2013), are less likely to face language-related
barriers and problems related to their legal status.

Students with disabilities

The inclusion of persons with disabilities has been a stated goal at both European and
international levels since the Salamanca Declaration reaffirmed that education,
including higher education, should be accessible to all (Pavone et al., 2019; UNESCO,
1994). Students with disabilities encounter additional challenges in higher education
and face barriers to their academic success. A recent systematic review (Ferndndez-
Batanero et al., 2022) highlights that obstacles pertain to access, as well as academic
progress and success, categorising barriers for students with disabilities into three
types: architectural and infrastructural barriers, such as outdated, non-accessible
buildings; challenges within the teaching-learning process, including unprepared
teaching staff and a lack of access to supportive technology and resources; and
insufficient financial and counselling support at the institutional level.

Investigating success factors for students with disabilities, Morifia and Biagiotti (2022)
revealed that both personal and external factors play a crucial role in the access to and
progress in higher education. Key personal characteristics include self-advocacy,
self-awareness, self-determination, self-esteem, and executive functioning, while
external factors such as support from family, disability offices, staff, faculty members,
and peers are instrumental in academic success.

Students with disabilities are by no means a homogeneous group. The spectrum of
conditions, including physical disabilities, chronic diseases, sensory impairments,
learning disabilities, and mental health issues, can significantly affect a student’s
ability to achieve academic success and social integration. Indeed, student mental
health has received increased attention in recent years, not least due to the impact of
the COVID-19 pandemic (Cuppen et al., 2024; European Students’ Union, 2022).
Mental health as well as other conditions are usually not visible (Hauschildt et al., 2021;
Morifia, 2022), which poses a risk of students not receiving the necessary support and
jeopardising their academic success (Newman et al., 2021).
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Discrimination

Discrimination in higher education institutions (HEIs) has garnered significant atten-
tion in recent research. Notably, the European Education Area’s Working Group has
contributed to this discourse with an issue paper based on the Working Group’s
discussions and insights on how to tackle discrimination in education based on ethnic
or racial origin, religion or belief, disability, sexual orientation and gender identity, and
social and territorial inequalities (European Commission et al., 2023). Discrimination,
defined as unfavourable treatment based on identity aspects (Devakumar et al., 2022),
spans various attributes like gender, sexuality, and nationality, affecting students in
myriad ways (Billingsley & Hurd, 2019; Mason etal., 2021; Puhl et al., 2008; Thornicroft
etal., 2022; Vargas etal., 2020). Investigations reveal that experiencing discrimination
adversely affects college satisfaction (Del Toro & Hughes, 2020), sense of belonging
(Hussain & Jones, 2019), learning outcomes (Karuppan & Barari, 2011), and educa-
tional aspirations (Chykina, 2024). Furthermore, detrimental impacts on mental
(Jochmann et al., 2019), physical (Williams et al., 2019), and general health (Deva-
kumar et al., 2022) have been reported. Despite its prevalence, comparative insights
into discrimination within HEIs remain limited, highlighting a critical area for further
exploration. This chapter therefore investigates to which extent students feel discrimi-
nated against based on a variety of socio-demographic aspects.

Data and interpretation

Students’ age

Students’ age presents a diverse picture across the EHEA, with a 10.5-year span between

the two countries with the youngest (Azerbaijan) and oldest (Iceland) population

according to mean age (Table Br.1).

B In Iceland, a notable 43 % of the student population are aged 30 or over, indicating a
substantial proportion of mature students in higher education (Figure B1.1.). Likewise,
in Finland and Norway, mature students form a significant demographic, with 34 %
and 30 %, respectively, in the 30 and over age bracket. In these countries, as well as in
Sweden, Denmark, and Switzerland, students up to 21 years constitute only a minor
segment, at most 19 %.

B Contrarily, in Portugal, France, and Azerbaijan, the younger demographic domi-
nates, with between 53 and 77 % of students falling into the youngest age bracket.

Due to the fact that students’ age is often clearly linked to various study and living condi-
tions, it presents a simple yet informative indicator. The variation in student age can be
linked to different educational trajectories, such as delayed entry into higher education
or alternative access paths which accommodate those who enter university after gaining
work experience or other qualifications (see Table B1.2; also > Chapter B3). In particular,
students with a non-tertiary educational background, who often enter higher education
later in life or via alternative routes, are typically older than their peers. Additionally,
students who are engaged in substantial part-time work, over 20 hours per week, tend
to be older across the board. This older student demographic is also more likely to be
independent of their parental home, relying on personal income rather than family or
public financial support. This aspect of student life is also linked with policies on state
financial support, which can influence the age profile of the student body (> Chapter B7).

Students’ age
varies by more
than 10 years
across countries.
On average, arou
two thirds are up
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Figure B1.1 %

Age profile of students
Share of students in different age groups (in %) and mean age (in years)
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Data source: EUROSTUDENT 8, A.1.

Data collection: Spring 2022 - summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 —summer 2023).

EUROSTUDENT question(s): When were you born?

Deviations from EUROSTUDENT survey conventions: CH, DK, NO, IS.

Deviations from EUROSTUDENT standard target group: IE, NL.

While women
represent the

majority of stu-

dents in most coun-

tries, gender im-

balances at subject
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and institutional

level persist.

Gender balance

Women represent the majority of higher education students in almost all EURO-

STUDENT countries (Table Br.3), with between 50 % and 66 % of students being

female. Despite being the overall majority, gender representation is severely skewed

across subjects (Table B1.3). Education and Health and Welfare are subject areas in
which on average 78 and 72 % of students are women. This pattern is almost reversed
in the more technically oriented fields Information and Communication Technologies

(ICTs) and Engineering, Manufacturing and Construction, where on average across

countries at most a third of students are women.

B In Azerbaijan, Georgia, and Sweden, the gender distribution in ICTs study
programmes is comparatively balanced, with between 39 and 49 % of students being
women. In Iceland and Malta, at least 41 % of students in Engineering, Manufac-
turing and Construction programmes are women.

B Education is less female-dominated in Georgia and the Netherlands, with a third
of male students in these programmes. In Azerbaijan and Georgia, the same holds
true for Health and Welfare, where shares of female students are comparatively low
(54 and 47 %, respectively).

These patterns show that subject choice is largely still unequal by gender, a fact also
reflected at the institutional level (Figure B1.2). When analysing the share of women
depending on a higher education institution’s specialisation in STEM, it becomes
evident that the gender balance is very uneven at both ends of the spectrum. At HEIs
with a very low STEM programme offering, women make up at least 57 % of students.
Conversely, at highly specialised HEIs, men are the majority in all but one country
(Slovakia), representing on average around two thirds of students.


https://www.eurostudent.eu/download_files/sofi8/FigB1_1.xlsx
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Figure B1.2

Share of female students by degree of STEM-specialisation of HEI
Share of women (in %)
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© high STEM specialisation (= 60 % of students enrolled in STEM subjects)
medium-high STEM specialisation (35—< 60 % of students enrolled in STEM subjects)
medium-low STEM specialisation (15—< 35 % of students enrolled in STEM subjects)
© very low STEM specialisation (< 15 % of students enrolled in STEM subjects)

Data source: EUROSTUDENT 8, A.3. No data: AZ, GE, IS; medium-low STEM specialisation: LV; medium-high STEM specialisation:
HR, CZ, MT; high STEM specialisation: IE, FR, NO, MT.

Data collection: Spring 2022 —summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 —summer 2023).
EUROSTUDENT question(s): 6.2 What is your #sex?

NL

CH

RO

DE

Note(s): An institution’s STEM specialisation is measured as the ratio of students enrolled in ISCED levels 5 to 7 within fields 05 (Natural Sciences, Mathematics
and Statistics), 06 (Information and Communication Technologies (ICTs)), and 07 (Engineering, Manufacturing and Construction) to the total number of students at

ISCED levels 5 to 7 based on the European Tertiary Education Register.
Deviations from EUROSTUDENT survey conventions: AT, CH, DK, NO, RO, GE, HU, LV, PL.
Deviations from EUROSTUDENT standard target group: IE, NL.

The degree of STEM-specialisation of the HEI provides a clearer picture than the type

of HEI (university vs. non-university): while there are large differences between the two

types with regard to the share of women enrolled in some countries, no clear pattern

emerges that would indicate women generally favoring one or the other (Table B1.4).

B In most countries, the share of women at non-universities is slightly higher, however,
in the Czech Republic, Germany, France, Croatia, Ireland, and Malta, the pattern
points, often strongly, in the opposite direction with women more often enrolled at
universities.

Differences between Bachelor and Master programmes are also not consistent across
countries (Table B1.4). Large discrepancies between the genders relating to enrolment
at the different levels of higher education could signal inequalities with regard to
progression but can also be due to different course offerings at the different educational
levels (which could be interpreted as inequality in its own right). In around a third of
the EUROSTUDENT countries, the gender distribution in Bachelor and Master
programmes is roughly the same. In another third, women represent the majority of
Master students, and in the final group, men dominate Master programmes.

m Adifference of atleast 5 percentage points between Bachelor and Master programmes
exists in Estonia, Georgia, Croatia, Latvia, Poland, and Romania, where women are
more often enrolled in Master than in Bachelor programmes, and in Denmark,
Hungary, and Sweden, where women are more often enrolled in first-cycle
programmes.
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12 % of students
are parents, mainly
among older

age groups.

Figure B1.3 %

Except in Azerbaijan, Germany, Denmark, Ireland, and Malta, women are more often
represented among students without tertiary educational background than men. In
accessing higher education, some differences between men and women become
apparent (Table Br.4). In Switzerland, the Czech Republic, France, Croatia, Hungary,
Latvia, Poland, and Sweden, women tend to enter higher education with a delay of at
least 2 years after leaving the regular school system rather than directly (with differ-
ences of at least three percentage points). In Austria, Germany, Spain, Georgia, Ireland,
Malta, Norway, Portugal, and Romania, larger shares of women chose the direct route.
A standard entry path is at least slightly more often used by women than an alternative
access route in all countries except Estonia, Finland, Latvia, Malta, and Sweden.

The share of females by migration background does not vary on average across coun-
tries (Table B1.4). On country level, however, marked differences become apparent with
either clearly higher or lower shares of women found among second-generation
migrant students. Except for Austria, Azerbaijan, Georgia, Malta, and Portugal, women
are more likely to be living in separate accommodation than with their parents
(Table Br1.4).

Students with children

Across EUROSTUDENT countries, the prevalence of parenting students shows

considerable variation (Figure B1.3). Currently, an average of 12 % of students report

being parents, with an average number of children of 1.9 (Table Br1.5).

B In Iceland, Norway, Latvia, and Finland, at least 21 % of students have children,
showing a significant population of student parents. Conversely, in Switzerland,
France, the Netherlands, and Azerbaijan, no more than 5 % of students have a child.

Students with children by age of youngest child
Share of students (in %)
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Data source: EUROSTUDENT 8, A.18. No data: for children’s age: ES.

Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 - summer 2023).

EUROSTUDENT question(s): 6.9 Do you have children? 6.10 How old is your youngest child?

Deviations from EUROSTUDENT survey conventions: CH.

Deviations from EUROSTUDENT standard target group: IE, NL.
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Student parents tend to be among the older demographic of students. On average, in

the age group of 30 years and over, more than half of students report having children

(Table B1.6). Among first-year students, the proportion who are parents averages 8 %

across the surveyed countries (Table B1.6).

B Among first-year students, the highest percentages of those who are parents are
observed in Finland, Iceland, Latvia, Malta, and Slovakia, where 12 % to 23 % have
entered higher education as expectant or actual parents (Table B1.6).

There are more mothers than fathers typically found among students (Table B1.6). In
line with the older age of students, student parents are usually more often found in
Master vs. Bachelor programmes. Additionally, student parents have more often made
use of non-traditional access routes and are more often found at non-universities than
universities in almost all countries.

Approximately half of the student parents have a youngest child under the age of six,
indicating significant childcare requirements alongside their academic responsibilities
(Table Br1.5).

B This is particularly notable in Austria, Azerbaijan, Switzerland, Germany, Denmark,
Finland, Georgia, and Iceland, where over half of the student-parents’ youngest
children fall into this age category.

B Remarkably, Ireland, Malta, and Portugal report a different trend with at least 60 %
of student-parents’ children being older than 6 years.

Figure B1.4 L

Time spent on childcare in relation to age of youngest child
Median time (in hrs./week) and age of youngest child (in years)

median time spent on childcare in lecture period (in hrs./week)
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Data source: EUROSTUDENT 8, A.19. No data: CH, DE, ES, FR.

Data collection: Spring 2022 — summer 2022 except AT, PT, RO (spring 2023 - summer 2023).

@ PT

12

EUROSTUDENT question(s): 6.11 [Only students who have children] How many hours do you spend on childcare in a typical week in the current lecture period?

Childcare refers to active care given to your child(ren) (e.g. feeding or playing).
Deviations from EUROSTUDENT survey conventions: AT.
Deviations from EUROSTUDENT standard target group: IE, NL.
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Student parents As depicted on the vertical axis in Figure B1.4, student parents spend a significant
spend an average amount of time on childcare. On average, mothers and fathers spend 21 hours per week
of 21 hours per caring for their child(ren). However, there is a notable variation across countries.
week on childcare. M Parents in Lithuania, Norway, Ireland, Malta, and Portugal are spending less than
15 hours per week taking care of their offspring, whereas students in Iceland, Austria,
Slovakia, and Azerbaijan are involved in childcare at least 30 hours.

Correspondingly, student parents in almost all countries are more often studying at a
low intensity, spending less than 20 hours per week on their studies (Table B1.6).

This large span in time spent on childcare can be explained by the age of the students’
youngest child (Figure B1.4). There is a very clear relationship between the median time
14 % of domesti- spent on childcare and the youngest family member’s age, with childcare hours
cally educated decreasing the higher the average age of children in a country is.
students were born
abroad or have at Migration background
least one parent Every fourth student (24 %) across EUROSTUDENT countries has an international
born abroad. background through their family or education (Figure B1.5). 14 % of domestically
10% of students educated students were born abroad or have at least one parent born abroad; and 10 %
possess an inter- of students possess an international entry qualification, i.e. attended school abroad.
national entry M Particularly high shares of students with an international background are found in
qualification into Switzerland, Ireland, Austria, and Sweden. In these countries, between a third and
higher education. a half of students either have a migration background or are international students.

Figure B1.5 Y,

Migration and educational background of students
Share of students (in %)
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international students (foreign HE qualification)
[ other (born abroad, but native background, domestic education)
Data source: EUROSTUDENT 8, A.20. No data: ES.
Data collection: Spring 2022 - summer 2022 except CH (spring 2020), DE (summer 2021), AT, FR, PT, RO (spring 2023 - summer 2023).
EUROSTUDENT question(s): 6.4 In which country were you and your parents (or those who raised you) born?
Deviations from EUROSTUDENT survey conventions: AT.
Deviations from EUROSTUDENT standard target group: IE, NL.
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B On the other hand, this is the case for less than 15 % of students in Lithuania, Azer-
baijan, Slovakia, Finland, Poland, and Romania.

B More than 5% of students enrolled in Switzerland, Ireland, Sweden, France, and
Norway were born abroad (first-generation migrants), whereas comparatively many
students with a second-generation migration background, i.e. at least one parent
born abroad, can be found in Switzerland and Croatia (26 % and 20 %, respectively).

m Switzerland, Ireland, Austria, and Denmark register the highest shares of inter-
national students with at least 15 % holding a foreign entry qualification.

Itis important to recognise that not all international students with foreign educational
qualifications also possess foreign citizenship, which suggests a possible familial
connection to the country for those international students with national citizenship
who attended school abroad. On average, 78 % of international students hold a foreign
citizenship (Table B1.7).

Box B1.1

Methodological note: Measuring migration background

The EUROSTUDENT focus group distinction categorises students according to their
migration background, based on their own and their parents’ place of birth. In
addition, to be able to distinguish international students, EUROSTUDENT considers
the place of attainment of the higher education entry qualification, or, in the absence
of this, the place of last attending the regular school system.

Application of this scheme results in the following categories:

B students without a migration background, domestically educated: students who
were born in the country of survey, as were their parents, and who attended/
completed the school system in the country of the survey

m first-generation migrants, domestically educated: students born abroad who
attended/completed the national school system

B international students: students who attended/completed a foreign school system

B students with a second-generation migration background, domestically educated:
students with at least one parent born abroad, who were born in the country of
survey, and who attended/completed the national school system

B other students, domestically educated: students born abroad, with parents born
in the country of survey, who attended/completed the national school system

This categorisation is employed in Figure B1.5 and throughout the report when
‘migration background’ is used as a focus group. Figure B1.6 depicts students with
a second-generation migration background regardless of their place of education
for the sake of comparison with population statistics.

Compared to the population of a similar age (Figure B1.6), on average students with at
least one foreign-born parent are relatively well-represented in higher education.
However, notable discrepancies can be found.

Students with at

least one foreign-

born parent are
relatively well-
represented
compared to the

population.
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Figure B1.6 %

Students’ migration background compared to the population (in %)

Share of students (in %)
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Data source: EUROSTUDENT 8, A.20. Population data: Eurostat Labour Force Survey 2022 (Ifsa_pganedm) except CH (European Social Survey 2018). Population
values refer to the population aged 15-29. No data: ES. No Eurostat data: AZ, GE, RO; second-generation mixed migration background: MT, PL, SK.

Data collection: Spring 2022 - summer 2022 except CH (spring 2020), DE (summer 2021), AT, FR, PT (spring 2023 — summer 2023).

EUROSTUDENT question(s): 6.4 In which country were you and your parents (or those who raised you) born?

Deviations from EUROSTUDENT survey conventions: AT.

Deviations from EUROSTUDENT standard target group: IE, NL.

Almost every

fifth student
reports limitations
to their studies

by a disability.

Mental health
problems are

the most common
type of disability,
whereas mobility
impairments are

least frequent
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B In Austria, the Netherlands, Germany, Latvia, Estonia, Finland, and Iceland second-
generation migrants are underrepresented compared to the general population: only
50%-75 % as many students as would be expected, based on the representation of
second-generation in the general population aged 15-29, are enrolled in higher education.

B In contrast, in Denmark, the Czech Republic, Hungary, Slovakia, and Poland, the
representation of such students exceeds the anticipated level — based on the share of
second-generation migrants in the population - by at least 33 %.

Students with disabilities

On average, 21 % of students in EUROSTUDENT countries indicate being at least some-

what limited by a disability in their daily life (Figure B1.7), and 19 % report limitations

to their studies by a disability (Table B1.8).

B Atleast a quarter of students indicate a disability limiting to daily life in Finland, the
Czech Republic, Sweden, Iceland, and Denmark.

B Low shares of students with disabilities are found in Croatia, Portugal, Hungary, and
Romania, where no more than 15 % of students report a limitation in their daily life.

Among the different types of impairments, mental health problems are the most
commonly reported type, indicated by 13 % of students across countries, and are also the
mostwidespread in most countries (Table B1.8). Exceptions are Austria, France, Georgia,
Croatia, Hungary, Lithuania, Latvia, Portugal, Romania, and Slovakia, where mental
health issues take second or third place. Next to mental health problems, on aggregate,
physical chronical diseases and other long-standing health problems / functional limi-
tations / impairments are the most common types of impairmentacross countries. Least
often named on average and in most countries are mobility impairments.


https://www.eurostudent.eu/download_files/sofi8/FigB1_6.xlsx

Characteristics of national student populations .

Box B1.2

Methodological note: Students with disabilities in EUROSTUDENT

In the EUROSTUDENT context, the term ‘disability’ is used to refer to any self-per-
ceived disability, impairment, long-standing health problem, or functional limita-
tion. The EUROSTUDENT focus group takes into account only those students who

report some limitations in their studies due to such a disability or impairment. This

focus on limitations represents an adaptation of the Global Activity Limitation Indi-
cator (GALI), a measure that is also used in official European statistics (Bogaert et

al., 2018). It should also be noted that, compared to the GALI, the EUROSTUDENT
survey likely underestimates the share of students with limitations, as only students

indicating a disability, impairment, long-standing health problem, functional limi-
tation or learning disability are asked to indicate the extent of their limitation to their
studies and in their daily life.

It should be noted that measuring impairments and activity limitations in a

cross-national comparison is challenging. Previous studies have confirmed the rele-
vance of the GALI for measuring activity limitations in Europe, but caution against
direct comparisons between two countries (Berger et al., 2015). Instead, the authors

advise focusing on patterns and trends.

B Compared to the population, in almost all countries students in higher education
more often indicate a disability than their counterparts in the population, with only
Denmark showing the reverse pattern.

Figure B1.7 &

Students with disabilities in EUROSTUDENT and the general population
Share of respondents indicating severe or somewhat severe limitations in their daily life due to a disability (in %)
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Data collection: Spring 2022 — summer 2022 except ES, PT, RO (spring 2023 - summer 2023).

EUROSTUDENT question(s): 6.12 Due to your impairment(s), to what extent are you limited in activities people usually do? Adapted from Global Activity Limitation
Indicator (Eurostat).

Deviations from EUROSTUDENT survey conventions: CH, RO, SE.
Deviations from EUROSTUDENT standard target group: |E, NL.
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22% of students Discrimination experiences
report discrimina- How welcome do students with different backgrounds and characteristics feel in higher
tion experiences education? The EUROSTUDENT 8 survey investigated students’ experiences of discrim-
during their stud- ination with an in-depth module in its questionnaire. Figure B1.8 shows the reported
ies, most often due  discrimination students have experienced in the context of their studies and the
to gender and age. perceived reason for it.

Figure B1.8

Reported incidences and perceived reasons for discrimination in academic context
Share of students having experienced discrimination by students, teaching staff, or other HEI staff and perceived reason for the
discrimination (in %)
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Data source: EUROSTUDENT 8, TM.92, TM.76, TM.80, TM.72, TM.82, TM.89, TM.87, TM.78, TM.74, TM.84, TM.70, TM.91. No data: CH, DE; mental health and
parents’ education: FR.

Data collection: Spring 2022 —summer 2022 except AT, ES, FR, PT, RO (spring 2023 —summer 2023).

EUROSTUDENT question(s): M4.2 Have you ever felt discriminated against in the context of your studies due to your ...[reason]. Adapted and expanded from the
European Social Survey (2018).

Deviations from EUROSTUDENT survey conventions: FR, PL, RO.
Deviations from EUROSTUDENT standard target group: IE, NL.

On average, 22 % of students report having felt discriminated against in the context of

their studies.

B In Spain, Portugal, and Austria, around a third of students indicate having experi-
enced discriminatory behaviour.
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B Students in Hungary, Slovakia, Finland, Georgia, France, Azerbaijan, and Norway
indicate relatively less often that they have been mistreated due to one of 11 personal
characteristics (see Figure B1.8) —between 12 and 19 % of students have felt discrim-
inated against in the context of their studies.

On average, the most common grounds for discrimination, as perceived by the students
themselves, are gender and age, with 8 and 6 %, respectively, attributing experienced
mistreatment to this characteristic. These two characteristics also fall among the top
three reasons for discrimination in most countries.

Exceptions are found in Malta and Georgia, where ‘weight’, ‘income’, ‘ancestry/
nationality’, ‘mental health’, or ‘religion’ are more common reasons than age. Overall,
‘sexuality’, ‘religion’, ‘disability’, ‘skin colour’ and ‘parents’ education’ are the least
often named categories.

While the data indicate a higher incidence of reported discrimination based on age or
gender compared to nationality, disability, or weight, this trend aligns with expectations.
This is because age and gender are universal attributes that apply to everyone, whereas
not everyone identifies with a specific nationality, has a disability, or considers their
weight a distinguishing factor. Among the groups in question, rates of reported discrim-
ination are much higher: For example, while 10 % of women have experienced gender-
based discrimination, this is only true of 4 % of men (Menz & Mandl, 2024). Among
students with a disability, almost every tenth student (9 %) reports to have been
discriminated against because of it.

Discussion and policy considerations

The data presented in this chapter underscore that student populations across Europe
vary significantly, as already highlighted in previous EUROSTUDENT reports (DZHW,
2018; Hauschildt et al., 2021), indicating a large variety of living situations and study
needs. Average student age spans more than a decade from Azerbaijan to Iceland.
While women are the majority in higher education across EUROSTUDENT countries,
they remain underrepresented in STEM fields, with notable variations in gender
distribution by field of study, institution type, and degree level. In many countries, a
considerable portion of students are parents, which requires them to reconcile the
needs of their family with study and possibly work requirements, especially in the case
of young children. Approximately one in four students across EUROSTUDENT
countries has an international background, either through being born abroad, having
parents born abroad, or having obtained their entry qualification for higher education
abroad. Around every seventh student reports being limited in their daily life or studies
by a disability, and circa every tenth student reports a limiting mental health issue.

It must be noted that the present analysis is only able to investigate one characteristic
ata time. It is important to acknowledge and further investigate the intersectionality
at play in shaping students’ distinct experiences in higher education (European
Commission etal., 2023). This nuanced understanding is key in designing measures
to support the entry, participation, and successful completion of higher education for
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all students, as pledged by the ministers responsible for higher education in the EHEA
in the Rome Communiqué (2020). The data in this chapter show that discrimination
is not an uncommon occurrence for students in higher education, and even a numer-
ical majority, such as female students, may be subject to discrimination. As Mishra
(2020) notes, it is “important to bring discussion surrounding discrimination and
segregation to the forefront” (p. 13) in order to ensure that students from all back-
grounds are integrated into the higher education system.

To foster an inclusive higher education system, policymakers should strive to under-
stand the different potentially vulnerable and disadvantaged groups’ living and study
situations in order to adequately develop targeted measures of support in national
social dimension strategies. In addition to the dimensions analysed in this chapter,
students’ parental education and financial status are very relevant (> Chapter B2). At the
national level, it may be important to also consider other characteristics which may
make students potentially vulnerable to discrimination and place other barriers in their
way to successful completion of higher education. This may be the case, for example,
for specific national ethnic minority groups, students in other difficult personal situa-
tions, such as caregivers to elders (Knopfetal., 2022), or other minority groups at risk,
e.g. non-binary or trans students (Dau, 2023; Stern, 2019).

At the level of HEIs, different support measures can be and are offered, e.g. guidance
and counselling, professional development for HEI staff, or outreach activities
(U-Multirank, 2022). The approach should be strategic and comprehensive, and its
implementation should be monitored subject to evaluation, as not all measures reach
the intended goals (ROmhild & Hollederer, 2024). In this, the tools developed in the
European SMILE project’ could serve as a guiderail for institutions — it offers an audit
model which allows institutions to set up activities to progress in the further
development and/or implementation of inclusive strategies, continuing professional
development courses for HEI staff on specific areas or one of the identified areas of
inequality and disadvantage in higher education, as well as policy recommendations
and action plans that provide further guidance on implementation. Measures taken by
HEIs may need to begin before higher education, as supporting the transition from
secondary to higher education have been pointed out to be particularly promising
(Ferndndez-Batanero et al., 2022; Erdmann et al., 2023).

Researchers can support and accompany these processes at the societal and institu-
tional level through detailed studies based on micro data as well as qualitative data to
inform and refine educational policies and intervention with a particular focus on
intersectional effects of students’ (socio-)demographic characteristics on their higher
education experiences from a comparative perspective. In addition to identifying and
addressing the challenges faced by diverse student populations, a strength-based
perspective can focus on investigating which strategies and measures have proven
effective (Mishra & Miiller, 2022). Further research on the positive outcomes of diver-
sity for the individual students, academic excellence and societal benefits can also
contribute to an appreciation of the promise an inclusive, diverse higher education
system holds (Smith, 2020).

1 https://smile.eucen.eu
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Tables

Table B1.1

Age profile of students and mean age by time in higher education, sex, type of HEI, and study programme
Share of students in different age groups (in %) and mean age (in years)

Mean age
Sex Type of HEI Study programme
= 2

e % % % é >

g e g E a 12

2 e e i s < oy E © g z £ 7

5 S & 3 = 8 = i 2 3 5 2 8 2
AT 21 29 29 21 27.1 7.6 25.0 22.7 26.5 27.9 27.2 26.9 25.9 29.2
AZ 77 15 5 3 20.9 3.2 20.1 18.7 20.8 20.9 20.9 n/a 20.5 24.1
CH 17 37 32 14 25.8 5874 24.3 23.5 25.8 25.8 25.0 26.8 24.8 28.3
Ccz 36 37 16 11 24.9 6.4 22.9 23.0 25.2 24.5 24.6 28.1 24.3 27.2
DE 24 29 28 19 26.3 6.6 24.6 22.9 26.2 26.5 26.3 26.4 25.4 28.4
DK 14 39 34 13 26.2 5.8 24.8 23.5 26.3 26.0 25.6 26.8 25.6 27.2
EE 28 27 16 29 27.6 8.2 24.2 23.1 28.1 26.8 27.3 28.6 26.3 32.4
ES 50 22 11 17 25.6 9.0 22.8 23.5 25.0 26.5 23.5 29.8 24.6 31.3
Fl 12 27 27 34 29.6 8.7 26.4 26.1 29.9 29.4 28.0 31.0 28.5 33.0
FR 61 24 10 22.5 5.4 21.1 20.1 22.7 22.3 23.0 21.4 21.4 25.7
GE 48 33 15 22.7 3.6 22.0 21.4 22.7 22.7 22.5 24.0 22.2 2.2
HR 37 37 15 11 24.6 6.0 22.9 21.2 24.6 24.6 24.0 27.6 23.8 27.5
HU 36 31 17 16 25.6 7.4 23.0 21.9 25.7 253 254l 28.3 254l 29.3
IE 49 18 10 23 26.5 9.9 22.0 22.0 26.4 26.7 25.5 27.9 23.2 32.4
IS 10 22 25 43 31.4 9.9 28.2 26.5 31.5 31.2 31.4 n/a 28.7 35.7
LT 42 31 11 15 25.1 7.2 22.4 21.9 25.2 24.9 24.4 26.5 24.3 29.2
LV 39 20 15 26 26.9 E.3 23.3 23.6 27.4 26.1 26.0 S 24.6 31.1
MT 38 21 14 27 27.8 10.1 23.3 24.9 26.8 29.4 24.8 33.8 24.2 32.5
NL 46 33 14 7 23.4 5.4 223 20.6 23.2 23.5 23.3 23.5 22.5 26.3
NO 19 28 22 30 28.9 9.2 25.3 23.3 29.3 28.3 28.5 29.7 26.1 32.6
PL 41 3 13 11 24.6 6.5 22.5 21.7 24.7 24.4 23.4 28.8 23.5 27.8
PT 53 24 11 13 24.4 7.8 21.8 21.1 23.7 25.1 23.9 25.0 23.2 28.3
RO 42 33 11 15 25.0 7.3 22.5 21.6 24.7 25.4 25.0 n/a 24.2 28.6
SE 19 30 24 27 28.4 9.2 25.1 24.3 29.0 27.6 28.4 n/a 26.5 29.7
SK 36 36 14 14 25.3 6.7 22.9 288 253 25.4 24.0 34.1 24.7 27.4
av. 36 29 18 18 25.9 7.3 23.4 22.7 25.9 25.9 25.3 27.9 24.6 29.2

n/a: not applicable

Data source: EUROSTUDENT 8, A.1

Data collection: Spring 2022 - summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 — summer 2023).
EUROSTUDENT question(s): 6.1 When were you born?

Deviations from EUROSTUDENT survey conventions: CH, DK, NO, IS.

Deviations from EUROSTUDENT standard target group: |E, NL.
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Table B1.2

Students’ mean age by study intensity, educational background, transition duration, dependency on income source,
extent of paid employment, entry qualification, and housing situation

Mean age (in years)

Study intensity Educational Transition Dependency on Extent of paid Entry Housing
background route income source employment qualification situation
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AT 30.1 25.1 28.1 26.3 25.8 L3 23.8 29.5 26.7 25.3 31.5 30.8 25.8 23.5 28.0
AZ 21.8 21.0 20.6 21.0 20.2 26.0 20.3 23.5 20.0 20.2 22.9 t.f.c. 20.8 20.5 21.7
CH 28.1 24.5 26.4 25.2 24.9 32.3 24.1 28.2 26.1 24.5 29.6 28.8 25.3 23.8 27.5
cz 27.6 23.0 25.8 24.0 23.6 36.2 22.6 27.8 22.7 22.6 30.0 34.2 24.8 22.9 25.9
DE 29.0 25.3 26.9 25.8 25,2 30.7 24.6 29.3 25.6 24.8 32.5 30.0 2.3 23.2 27.4
DK 25.9 26.6 27.1 25.9 25.2 29.2 28.3 26.1 25.2 27.0 28.4 30.1 25.8 23.3 26.4
EE 28.1 28.0 29.0 27.1 26.0 34.8 24.0 30.1 23.9 24.3 &l dl 32.9 27.3 284l 28.8
ES 32.6 23.1 24.8 23.5 23.9 34.9 23.0 33.6 21.9 23.1 n.d. 31.0 22.3 22.4 29.0
Fl 31.3 29.2 32.2 28.4 27.7 83315/ 29.7 32.1 25.7 27.6 34.4 34.9 29.3 24.9 29.8
FR 23.2 22.2 23.3 22.2 22.2 29.8 21.5 25.7 22.1 21.3 25.8 31.5 22.4 20.8 23.5
GE 22.9 22.3 22.2 22.8 22.5 25.9 22.4 24.0 23.3 22.2 23.7 24.4 22.6 22.3 23.2
HR 26.1 23.5 25.0 24.1 23.7 31.6 25.1 30.3 22.0 22.5 28.5 31.4 24.2 23.5 25.6
HU 27.9 23.7 27.1 24.6 24.3 34.9 23.0 28.9 28,2 22.9 30.3 36.3 25.2 23.2 26.8
IE 32.9 24.4 30.2 24.8 24.7 37.9 23.1 30.6 23.3 24.9 33.5 31.9 25.9 22.1 30.4
IS 34.3 29.6 35.2 28.8 28.7 36.7 29.8 31.2 29.4 30.5 36.0 36.5 29.5 24.3 33.9
LT 26.0 25.0 26.1 24.3 23.8 33.3 22.7 27.6 23.5 22.9 27.5 29.2 24.9 22.7 26.1
Lv 29.2 25.3 29.6 25.6 24.6 35.0 23.2 28.5 (HCH 23.4 30.1 32.9 26.4 2285] 28.8
MT 33.6 23.5 27.5 25.4 25.3 38.3 23.2 32.3 t.f.c. 24.0 35.1 31.5 26.9 22.7 35.2
NL 25.4 23.0 24.6 22.8 22.6 27.4 22.1 26.9 23518 23.0 27.2 27.7 22.9 21.3 25.0
NO 32.2 26.7 31.7 28.0 27.3 33.9 29.9 32.6 24.6 25.8 36.4 33.5 28.2 23.5 29.4
PL 24.7 23.5 25.8 23.3 23.2 34.7 22.4 26.7 23.3 22.3 27.1 30.5 24.1 22.8 2587
PT 28.7 23.0 24.9 23.2 23.0 34.2 22.2 30.8 21.7 21.8 33.2 33.2 23.7 22.3 26.3
RO 26.9 24.1 26.5 24.5 23.9 35.7 23.6 28.0 24.3 22.5 30.0 30.9 24.9 23.4 26.5
SE 31.1 27.5 30.0 27.3 26.5 32.3 28.4 35.6 25.7 27.0 37.6 34.8 27.8 23.5 29.4
SK 28.0 23.6 26.4 23.9 23.4 36.4 287 213 24.3 22.8 L) i3 24.8 23.4 27.1

t.f.c: too few cases. n.d.: no

data

Data source: EUROSTUDENT 8, A.1.

Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 —summer 2023).

EUROSTUDENT question(s): 6.1 When were you born?

Deviations from EUROSTUDENT survey conventions: CH, DK, NO, IS.

Deviations from EUROSTUDENT standard target group: IE, NL.
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Table B1.3

Share of female students by field of study
Share of students (in %)

Field of study
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AT 56 72 66 65 55] 52 22 33 63 68 53
AZ 51 72 65 55 45 67 49 30 26 54 25
CH 53 72 62 67 46 45 13 23 70 71 67
Ccz 57 78 65 63 58 55 18 27 74 73 47
DE 50 76 64 62 53 48 23 26 61 73 43
DK 58 72 64 63 54 55 26 31 60 7 56
EE 61 89 68 64 64 58 31 37 72 86 53
ES 57 n.d. n.d. n.d n.d n.d n.d n.d. n.d. n.d. n.d.
Fl 58 84 71 70 59 59 27 28 66 83 65
FR 56 77 69 68 59 48 32 27 50 73 41
GE 53 66 71 71 57 48 42 24 37 47 46
HR 59 72 64 70 68 48 26 36 61 74 52
HU 55 79 64 63 58 41 16 30 50 67 56
IE 53 81 61 64 53 53 22 25 66 73 48
IS 66 80 64 74 59 57 27 41 79 82 A
LT 58 80 65 69 64 39 18 23 t.f.c. 75 t.f.c.
Lv 58 85 69 67 67 62 22 25 55} 75 48
MT 59 73 62 74 58 54 23 46 n/a 66 t.f.c.
NL 54 66 57 71 48 46 19 25 58 74 52
NO 61 72 65 68 54 49 27 31 62 80 46
PL 59 85 68 65 64 62 16 3 60 73 60
PT 54 79 54 62 57 53 16 29 59 77 43
RO 56 95 63 73 65 58 31 34 52 67 53
SE 61 79 64 63 62 55 39 34 66 76 42
SK 59 78 64 68 62 65 21 24 68 72 42
av. 57 78 65 67 58 53 25 30 60 72 49

t.f.c: too few cases. n.d.: no data

Data source: EUROSTUDENT 8, A.3.

Data collection: Spring 2022 - summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 —summer 2023).
EUROSTUDENT question(s): 6.2 What is your #sex?

Deviations from EUROSTUDENT survey conventions: AT, CH, DK, NO, RO, GE, HU, LV, PL.

Deviations from EUROSTUDENT standard target group: |E, NL.
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Table B1.4

Share of female students by type of HEI, educational background, transition duration, migration background,

entry qualification, and housing situation
Share of students (in %)

Type of HEI Study Educational Transition Migration Access Housing
programme background route background route situation
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AT 56 55 59 56 54 57 55 58 48 56 56 45 57 57 55
AZ 51 51 n/a 51 50 49 52 51 52 51 52 t.f.c. 51 54 45
CH 53 52 54 563 53 55 52 563 57 54 53 53 53 52 54
cz 57 57 56 56 55 60 54 56 69 58 58 55 57 54 59
DE 50 52 47 50 47 50 55 51 45 55 5518 42 52 45 52
DK 58 55 61 60 55 59 59 58 58 59 60 52 58 53 60
EE 61 60 65 59 65 64 60 61 62 58 64 67 61 55 63
ES 57 55 60 56 55 59 54 58 52 n.d. n.d. 56 57 54 60
Fl 58 58 58 57 61 63 56 58 58 57 59 67 58 49 58
FR 56 61 44 59 59 59 55 56 60 57 56 54 56 55 57
GE 53 53 55} 55] 60 58 53 54 47 52) 55 42 54 56 Fdl,
HR 59 60 51 56 61 64 53 58 61 60 58 53 59 56 61
HU 55 54 58 55 49 58 52 54 57 56 56 51 55 53 55
IE 53 59 46 53 55 53 53 54 49 54 53 48 54 51 54
1S 66 66 n/a 64 67 68 65 66 65 63 66 65 66 62 68
LT 58 58 59 58 57 64 55 58 58 66 60 25 59 50 62
LV 58 517 63 54 63 64 56 57 61 56 61 59 58 55} 60
MT 59 62 52 62 58 60 61 61 50 67 58 68 58 61 55
NL 54 53 55 55 54 58 53 54 55 55 54 52 55 51 57
NO 61 60 63 60 58 66 60 62 56 59 61 59 61 55 61
PL 59 58 64 53 66 65 53 59 62 62 60 56 59 56 61
PT 54 53 56 55 55 58 49 56 43 54 55 48 55 54 54
RO 56 56 n/a 63 59 58 48 56 51 40 50 43 517 (L 55
SE 61 61 n/a 62 52 68 57 60 64 59 61 62 61 54 62
SK 59 59 64 60 57 62 53 59 60 62 58 59 59 55 60
E\A 57 57 57 56 57 60 55 57 56 57 57 53 57 54 58

t.f.c: too few cases. n/a: not applicable. n.d.: no data

Data source: EUROSTUDENT 8, A.3.

Data collection: Spring 2022 —summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 —summer 2023).
EUROSTUDENT question(s): 6.2 What is your #sex?

Deviations from EUROSTUDENT survey conventions: AT, CH, DK, NO, RO, GE, HU, LV, PL.

Deviations from EUROSTUDENT standard target group: IE, NL.
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Table B1.5

Students with children, number of children, and age of youngest child

Share of students (in %), mean, median, and SD

Number Age of youngest child -
of children share of students with children (in %)
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AT 9 1.8 2.0 0.9 41 17 11 15 17
AZ 3 1.6 1.0 0.7 54 27 11 6 2
CH 5] 1.8 2.0 0.9 41 16 14 14 ali3
cz 9 1.9 2.0 0.8 29 15 12 26 19
DE 6 1.7 2.0 0.9 40 15 10 14 21
DK 10 1.8 2.0 0.9 47 16 12 12 12
EE 19 2.0 2.0 1.0 26 22 16 20 17
ES 8 n.d. n.d. n.d. n.d. n.d. n.d. n.d. n.d.
Fl 21 2.1 2.0 gl 32 19 14 17 18
FR 4 2.0 2.0 1.0 32 17 13 18 21
GE 1.5 1.0 0.9 58 22 9 10 1
HR 10 1.8 2.0 0.9 36 13 9 24 18
HU 9 1.9 2.0 0.9 29 14 10 24 24
IE 15 2.2 2.0 1.0 21 15 14 24 26
IS 37 2.0 2.0 1.0 37 18 11 21 13
LT 12 1.8 2.0 0.9 24 18 14 24 20
LV 22 2.0 2.0 1.2 30 16 15 20 18
MT 18 1.8 2.0 0.7 24 14 8 24 30
NL 4 2.2 2.0 1.0 32 15 13 15 25
NO 23 2.1 2.0 1.0 29 17 12 20 22
PL 9 1.7 2.0 0.7 26 16 13 23 23
PT 8 1.8 2.0 1.1 21 14 10 25 31
RO 12 1.5 1.0 0.7 24 16 13 21 27
SE 17 2.0 2.0 0.9 24 20 12 20 25
SK 12 1.8 2.0 0.7 28 16 14 23 19
E\A 12 1.9 2 1 33 17 12 19 19

n.d.: no data

Data source: EUROSTUDENT 8, A.14., A. 15., A.17.

Data collection: Spring 2022 - summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 —summer 2023).
EUROSTUDENT question(s): 6.9 Do you have children? 6.10 How old is your youngest child?

Deviations from EUROSTUDENT survey conventions: CH.

Deviations from EUROSTUDENT standard target group: IE, NL.
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Table B1.6

Students with children by age, sex, type of HEI, study programme, study intensity, entry qualification,

and study progress
Share of students (in %)

Age groups Sex Type of HEI Study Study Access Study
programme intensity route progress
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AT 9 0.4 1 4 34 9 8 8 11 8 10 16 4 17 6 5] 9
AZ 3 0.4 16 64 4 3 3 n/a 3 10 4 4 f.c. 3 1 4
CH 5] 0.0 0.2 32 6 4 3 7 4 8 11 2 11 4 3 5]
cz 9 0.1 1 6 66 11 6 8 21 9 10 18 2 41 8 8 9
DE 6 0.1 0.1 2 29 7 5 5 8 5 8 11 3 15 4 5 4
DK 10 0.0 1 7 56 11 8 6 16 10 9 8 11 29 8 6 10
EE 19 0.4 1 10 60 23 13 17 28 17 31 20 21 50 18 10 22
ES 8 0.2 0.0 2 45 8 9 3 18 7 15 22 3 18 2 7 8
Fl 21 0.2 2 54 23 18 12 29 19 28 27 18 43 20 16 22
FR 4 0.1 1 4 51 3 5 1 3 7 3 30 3 3 4
GE 3] 6 14 29 6 6 11 6 14 9 3 11 4 7
HR 10 3 4 60 11 9 8 20 9 16 13 7 34 8 7 10
HU 9 0.1 1 54 11 8 8 18 9 16 16 4 39 8 4 10
IE 15 0.1 1 6 59 15 15 11 20 7 24 33 7 34 13 7 17
IS 37 1 4 23 68 40 29 37 n/a 28 52 46 29 60 28 23 38
LT 12 1 1 10 69 15 8 8 21 11 22 17 12 27 12 6 13
LV 22 0.3 4 14 73 27 14 17 46 13 31 32 14 47 19 17 23
MT 18 0.1 1 3 64 17 20 8 38 9 30 38 4 28 16 13 19
NL 4 0.0 1 1 50 4 3 6 3 3 10 1 13 3 4 4
NO 24 0.3 2 8 69 28 17 21 29 15 33 38 14 42 21 9 26
PL 9 0.5 2 9 64 11 6 4 27 7 15 8 6 30 6 10
PT 8 0.4 1 3 55 7 10 6 10 7 13 19 5 34 6 5 9
RO 12 0.4 1 9 63 13 12 12 n/a 12 20 17 7 32 11 6 14
SE 17 0.1 0.2 6 58 22 10 17 n/a 10 14 25 14 38 15 9 19
SK 12 0.0 1 10 69 14 9 6 54 ag 14 22 41 10 12 12
av. 12 1 2 8 56 14 10 10 21 10 18 19 8 32 10 8 13

t.f.c: too few cases. n/a: not applicable. Decimal points shown for values <.5

Data source: EUROSTUDENT 8, A.14.

Data collection: Spring 2022 - summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 —summer 2023).
EUROSTUDENT question(s): 6.9 Do you have children?

Deviations from EUROSTUDENT survey conventions: CH.

Deviations from EUROSTUDENT standard target group: IE, NL.
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Table B1.7

Students with foreign citizenship by migration background

Share of students (in %)
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AT 26 9 53 0.0 95 1
AZ 2 1 t.f.c 0.1 t.f.c 1
CH 20 9 46 1 86 1
(074 14 1 49 0.2 95 t.f.c.
DE 15 5 28 1 85 t.f.c.
DK 16 4 55 0.3 86 0.3
EE 10 9 40 1 88 t.f.c.
ES n.d. n.d. n.d. n.d. n.d. n.d.
Fl 7 2 47 0.3 87 3
FR 12 1 67 0.0 93 11
GE 12 6 71 1 80 4
HR 0.1 5 0.2 18 0.0
HU 1 20 0.1 79 t.f.c.
IE 19 1 41 0.2 82 1
IS 8 (o] 26 0.1 70 0.0
LT 3 t.f.c. 0.2 82 t.f.c.
Lv 11 7 t.f.c. 3 85 t.f.c.
MT 14 3 t.f.c. 0.0 89 t.f.c.
NL 14 1 & 0.3 86 0.0
NO 6 3 27 0.1 68 n.d.
PL 3 1 78 0.1 88 0.0
PT 6 0.1 36 0.2 69 1
RO 2 0 40 1 33 0.0
SE 9 2 14 0.0 69 [0
SK 6 (0] 44 0.1 87 t.f.c.
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t.f.c: too few cases. n.d.: no data. Decimal points shown for values <.5

Data source: EUROSTUDENT 8, A.21.

Data collection: Spring 2022 - summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 —summer 2023).

EUROSTUDENT question(s): 6.5 Do you and your parents (or those who raised you) have the #country citizenship?

Deviations from EUROSTUDENT survey conventions: AT.
Deviations from EUROSTUDENT standard target group: IE, NL.
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Table B1.8

Share of students indicating any type of impairment, disability or other long-standing health problem / functional
limitation, and type of disability
Share of all students (in %)
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AT 21 15 12 2 3 2 4

AZ 16 3 13 1 12 3 5

CH 16 n.d n.d. n.d. n.d. n.d. n.d.

cz 25 11 15 4 9 7 14

DE 18 8 13 2 4 2

DK 24 8 16 3 5 9

EE 20 10 16 1 3 2 10

ES 18 5 14 1 4 4 6

Fl B 13 23 2 2 8 13

FR 22 8 8 1 4 7 10

GE 17 9 2 6 2 5

HR 14 5 7 1 6 2

HU 10 4 7 1 3 4 11

IE 21 6 16 1 5 7

IS 30 8 19 2 5] 15 8

LT 16 12 11 1 8 10

Lv 15 10 8 1 6 4 6

MT 15 6 11 1 2 5 6

NL 25 9 14 2 2 10 6

NO 21 10 11 5 5 6 4

PL 21 12 15 1 9 6 8

PT 12 8 9 1 12 3 5

RO 5 3 3 1 6 4

SE 30 7 29 2 2 10 10

SK 14 7 9 1 5 4 11

n.d.: no data.
Data source: EUROSTUDENT 8, A.6, A.7. No data: AT, DE, FR. No EU-SILC data: AZ, GE, IS.
Data collection: Spring 2022 - summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 —summer 2023).

EUROSTUDENT question(s): 6.13 Please indicate if you have a disability, impairment, long-standing health problem, functional limitation or learning disability.
6.14 [only students who have indicated an impairment in 6.13] For at least the past 6 months, to what extent have you been limited [in your studies] because of
your health problem(s)? Adapted from Global Activity Limitation Indicator (Eurostat).

Deviations from EUROSTUDENT survey conventions: AT, CH, RO, SE.
Deviations from EUROSTUDENT standard target group: IE, NL.
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Chapter B2
Socio-economic background of students

Kristina Hauschildt
German Centre for Higher Education Research and Science Studies (DZHW)

Parental education of students

Students with tertiary educated parents are in the majority across
countries. 52 % of students have at least one parent with a Bachelor’s,
Master’s, or doctoral degree; and 7 % have parents whose highest
degree is at ISCED level 5 (short-cycle). Students whose parents did
not complete tertiary education are in the minority (41 %).

Students without tertiary educational background

Across countries, non-tertiary educational background is more common
among women, older students, students having entered with a delay or
alternative access pathways, and domestically educated students.
Students without tertiary educational background more often rely on
their own income from jobs or public support, rather than family
support, and more often pursue their studies with lower intensity and
part-time. With regard to study choices, students from non-tertiary
backgrounds are predominantly found in non-university settings and
short-cycle programmes, if these are offered.

Underrepresentation of students from non-tertiary
educational background

Based on fathers’ education, on average, the enrolment of students from
non-tertiary backgrounds is 16 % lower than expected based on the edu-
cational levels within the general population. Austria, Iceland, Ireland,
Lithuania, Poland, Portugal, Slovakia, and Sweden present exceptions to
this pattern, with student representation of at least go % of the expected
level based on their fathers’ educational attainment.

62 Hauschildt, K. (2024). Socio-economic background of students. In K. Hauschildt (Ed.), Social and economic conditions of
student life in Europe. EUROSTUDENT 8 Synopsis of indicators 2021-2024. wbv Publikation. DOI:10.3278/6001920ew002


https://doi.org/10.3278/6001920ew002

Socio-economic background of students .

N O

Parental financial status of students

In the majority of countries, students typically categorise
their family’s financial status as ‘average’, with nearly half
expressing this view. About one third of students perceive
their families as very or somewhat well-off, while approxi-
mately one in five considers their family to be not well-off.
Parental education is clearly associated with parental
financial status.

Availability of study resources by educational background

Overall, a majority of students has access to the resources they need for their studies
(electronic devices, desk, internet, quiet place to study). Distinct differences emerge
across all four resources when comparing students from low and high educational
backgrounds. Computer access, a desk, and a quiet place to study are less commonly
available to students from lower educational backgrounds. Internet availability shows
a mixed pattern of results.
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Main issues

A key determinant of students’ educational experiences is their socio-economic back-
ground, defined primarily by parental education levels and occupational/financial
status. Research has consistently demonstrated that these factors show significant
associations with educational inequality across Europe (Palmisano et al., 2022),
predicting outcomes from the school level (European Commission et al., 2020) to
higher education (European Commission etal., 2022). After leaving higher education,
graduates without an academic background are at a higher risk to have a job below
the level of their education (Miihleck et al., forthcoming). Given the pervasive patterns,
this chapter delves into the relationship between students’ parental socio-economic
conditions and their educational experiences in higher education, analysing how
these factors contribute to ongoing disparities.

Equity policies in higher education

Students lacking a tertiary educational background - those from families without
parental tertiary educational attainment of higher education - form a critical demo-
graphic in the diversity and inclusion efforts within higher education policy. The term
varies — ‘first-generation students’, ‘students from non-academic backgrounds’,
‘students without higher educational backgrounds’ — yet consistently points to chal-
lenges of underrepresentation and disadvantage (Annex II to the Rome Communiqué,
2020).

The European Commission’s Communication on achieving the European Education
Area by 2025 recognises that “Education is failing to reduce inequalities linked to
socio-economic status [...]” and highlights “[...] that the highest performing education
systems are those that put a premium on equity” (European Commission, 2020, p. 6).
The goal of the European Education Area is to decouple educational attainment and
achievement from social, economic, and cultural status, thereby ensuring that educa-
tional systems enhance the capabilities of every individual and facilitate upward social
mobility. In the realm of higher education, the Bologna Process initially outlined the
social dimension as the representation of the broader population’s diversity within the
student body, i.e. participative equity (Miihleck & Griga, 2010) from entry through to
completion, as described in the London Communiqué (2007). Building on this foun-
dation, which has been reinforced through subsequent ministerial communiqués,
more recently, the ‘Principles and guidelines to strengthen the social dimension of
higher education in the EHEA’ (Annex II to the Rome Communiqué, 2020) have broad-
ened the definition. They emphasise a higher education environment that is not only
inclusive, but also actively promotes equity and diversity while meeting the needs of
local communities by supporting the interest and well-being of disadvantaged, vulner-
able and underrepresented students (European Commission/EACEA/Eurydice, 2022).
These European efforts align with global objectives, notably the United Nations’
Sustainable Development Goal 4, which aims to “ensure inclusive and equitable quality
education and promote lifelong learning opportunities for all” (United Nations, 2019).
At the country level, nearly all European nations have at least one strategy or major
policy focused on equity in higher education, though only a few exclusively target the
social dimension (European Commission et al., 2022).
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Socio-economic disparities

Research has consistently shown that the socio-economic status of students, particularly
parental education levels and financial background of their families, plays a crucial role in
determining educational outcomes from early education to after graduation from higher
education. Students from more affluent and educated families are more likely to enter and
complete higher education (European Commission/EACEA/Eurydice, 2020; OECD, 2018).

Within higher education, it has repeatedly been demonstrated that there are disparities in
educational choices depending on students’ socio-economic background (DZHW, 2018;
Hauschildt et al., 2021; U-Multirank, 2022), especially in the context of widened access to
higher education. Students tend to cluster in specific types of educational institutions, disci-
plines, and degree types, creating a horizontally stratified system (Marginson, 2016; Shavit
et al., 2007; see also >Chapter B4). The resulting differences in outcomes can exacerbate
inequalities tied to students’ socio-economic backgrounds within the system (Marginson,
2016; Triventi, 2014).

Explanatory approaches to these differences between students depending on the education
of their parents typically view students’ experiences through either an analytical lens which
highlights rational decision-making, or through a focus on group-specific resources and
integration within the educational system (Hadjar et al., 2022). Boudon’s (1974) framework
underscores how students and their families make educational choices based on rational
assessments of costs and benefits, considering their socio-economic constraints. This
rational choice model explains why students from less privileged backgrounds might opt
for shorter, less demanding educational paths, despite equal academic performance (Becker
& Hecken, 2008; Boudon, 1974; Breen & Goldthorpe, 1997; Callender & Dougherty, 2018;
Thompson, 2017). In contrast, Bourdieu’s analysis focuses on how cultural, social, and
economic capital influences integration into the educational system, positing that it is the
‘habitus’ of actors in higher education (teachers, students) and the culture and practices
within higher education systems which, due to their unfamiliarity and foreignness, prevent
students from non-academic backgrounds from successfully integrating (Bourdieu, 1984).

Besides study-related differences, previous EUROSTUDENT reports have already high-
lighted clear differences to be found in students’ living conditions and life situations (DZHW,
2018; Hauschildt et al., 2021). The relevance of students’ socio-economic background for
the financing of studies in many countries has also been consistently pointed outas a concern
by the European Students’ Union (ESU, 2020).

In light of these findings, this chapter aims to investigate how students from different educa-
tional backgrounds are represented in European higher education and how their study and
living situations as well as study experiences can be described.

Data and interpretation

Educational background of students The majority of stu-
The majority of students in the European Higher Education Area (EHEA) have parents dents in the EHEA
with a tertiary degree (Figure B2.1, Table B2.1). 52 % of students have at least one parent have parents with a
with a Bachelor’s, Master’s, or Doctoral degree; and 7 % have parents whose highest tertiary degree.
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degree is at ISCED level 5 (short-cycle). Students whose parents did not complete

tertiary education are in the minority (41 %).

B In Latvia, Azerbaijan, Estonia, France, the Netherlands, Finland, Norway, and
Denmark, at most 35 % of students’ parents did not attend (short-cycle) tertiary
education.

B In Portugal, Croatia, Slovakia, and Romania, the pattern is reversed - here, students
from non-tertiary educational backgrounds are in the majority, representing at least
50 % of students.

Methodological note: Parental educational background in EUROSTUDENT

ISCED 2011

Notes Labour Force Survey EUROSTUDENT focus groups

ISCED 01: Early childhood educational development
ISCED 02: Pre-Primary education

ISCED level 1: Primary education

ISCED level 2: Lower secondary education

ISCED level 3: Upper secondary education

ISCED level 4: Post-secondary non-tertiary education

Low educational

. background
Non-tertiary

education
ISCED (0-4)

Without tertiary
educational back-
ground

Medium educa-
tional background

Not implemented in all
countries.

ISCED level 5: Short-cycle tertiary education

Not considered to be higher
education in all countries.
May include vocationally
oriented programmes typically
not considered to be higher
education within a country.

Tertiary education
(ISCED 5-8)

With tertiary educa-

tional background

Not assigned due
to different under-
standing across
countries

ISCED level 6: Bachelor’s or equivalent level

ISCED level 7: Master’s or equivalent level

ISCED level 8: Doctoral or equivalent level

May include vocationally
oriented programmes typically
not considered to be higher

education within a country. High educational

background

EUROSTUDENT uses the highest educational degree attained by either of students’ parents, as reported by the students, to classify students according to
their educational background based on the International Standard Classification of Education (UNESCO Institute for Statistics, 2012). Detailed information
on the exact national qualifications behind each ISCED level can be found in the ISCED mappings: http://uis.unesco.org/en/isced-mappings.

Students with

non-tertiary educa-

tional background

tend to be older,

have entered HE

later and more of-
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ten work.

Tables B2.2 and B2. 3 provide further information on students’ educational background.
Women are more likely than men to come from non-tertiary educated families in all
countries except Azerbaijan, Germany, Denmark, Ireland, and Malta (Table B2.2).
Older students more often than younger ones lack a tertiary educational background,
often due to their higher use of delayed or alternative entry pathways into higher educa-
tion — this is more prevalent among students from non-tertiary backgrounds in almost
all EUROSTUDENT countries. Domestic students more often come from non-tertiary
educated families than international students in all EUROSTUDENT countries except
Denmark, France, and Norway. Migration background does not present a consistent
pattern in relation to educational attainment, with variations observed across different
countries. In all but one country, students without tertiary educational background rely
on their own income or public support, rather than family support (Table B2.3).
Accordingly, students from non-tertiary backgrounds tend to study with lower intensity
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Figure B2.1 %,

Education attainment of students’ parents
Share of students (in %)

%
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I parents’ highest degree at ISCED level 6-8 (tertiary)
parents’ highest degree at ISCED level 5 (short-cycle tertiary)
M parents’ highest degree at ISCED level 0-4 (non-tertiary)

Data source: EUROSTUDENT 8, D.2. No data: ES, GE.

Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, FR, PT, RO (spring 2023 - summer 2023).
EUROSTUDENT question(s): 6.7 What is the highest level of education your mother/guardian and father/guardian have obtained? [indicated separately]
Note(s): Per student, the highest educational attainment of either the father or the mother is counted. ‘Don’t know’ responses were excluded.
Deviations from EUROSTUDENT survey conventions: AT, CH, FR, NL, SE.

Deviations from EUROSTUDENT standard target group: IE, NL.

Figure B2.2

Students without tertiary educational background in EUROSTUDENT V, VI, VIl and 8
Share of students (in %)
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Data source: EUROSTUDENT 8, D.2. No (comparable) data: AZ, CH, ES, GE, MT. AT, DE, IS, NO (E:V). DE, LV, SK (E:VII).

Data collection: Spring 2022 — summer 2022 except AT, FR, PT, RO (spring 2023 — summer 2023).

EUROSTUDENT question(s): 6.7 What is the highest level of education your mother/guardian and father/guardian have obtained? [indicated separately]
Note(s): Per student, the highest educational attainment of either the father or the mother is counted. ‘Don’t know’ responses were excluded.
Deviations from EUROSTUDENT survey conventions: AT, FR, NL, SE.

Deviations from EUROSTUDENT standard target group: IE, NL.
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Figure B2.3 1

and as part-time students more often, and in all but two countries, they can be found more
often among students working a lot alongside their studies than those without a job
(Table B2.3). Regarding their choice of educational institution, students from non-tertiary
backgrounds are predominantly found in non-university settings, where available. Among
various study programmes, those without tertiary backgrounds are most commonly
enrolled in short-cycle programmes (ISCED level 5) if these are offered.

In most countries, the proportion of students without a tertiary education background

has generally decreased over time (Figure B2.2). In the current round EUROSTUDENT 8,

three quarters (74 %) of the 19 countries with at least 3 time points of data available

report lower shares than in the earliest round (EUROSTUDENT V or VI), with an

average decrease between EUROSTUDENT V and EUROSTUDENT 8 of 4 percentage

points. However, this downward trend has not been uniform across all countries, with

some experiencing intermittent increases.

B Exceptions to this overall decreasing trend are Croatia, Lithuania, and Estonia,
where the shares of students without tertiary education background are 2 to
5 percentage points higher than a decade ago.

B In Latvia and Norway, changes in the proportion of students without tertiary educa-
tion backgrounds have been nonexistent or minimal, showing fluctuations of at
most I percentage point across different survey rounds.

Representation of domestic students with fathers not holding a tertiary degree

Share of students (in %)

% 100
90
80 pT
PL®sKk
70 &% H
ATMT " & RO
ES e Moz
60 Ee & &o o0
share of domestic IS oLV
students’ fathers without 50 Fl : — EE
tertiary degrees (ISCED 0-4) ® & ODE
40 CH NL e DK
*NO
30
20
10
share of men age 40-59
0 in the population without
O 10 20 30 40 50 60 70 80 90 100 % tertiary education (ISCED 0-4)

Data source: EUROSTUDENT 8, D.1. Percentage of men age 40-59 in population: EU-LFS (reference period: 2022 except CH (2020), DE (2021)) [Ifsa_pgaed].
No data: ES. No EU-LFS data: AZ, GE.

Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, FR, PT, RO (spring 2023 — summer 2023).

EUROSTUDENT question(s): 6.5 What is the highest level of education your mother/guardian and father/guardian have obtained? [indicated separately]

Note(s): Per student, the highest educational attainment of the father is counted. ‘Don’t know’ responses were excluded. The graph compares the share of students’
fathers who have not attained tertiary education (ISCED 5-8) with the corresponding share of 40-59-year-old men in the population. Shares of equal size result in a
position on the diagonal, indicating that there are exactly as many students from non-higher education backgrounds as would be expected based on the distribution
of educational attainment in the population. Values indicating overrepresentation of this group lie above the diagonal, values below the diagonal indicate underrep-
resentation. Comparisons to LFS data can be influenced by several factors, e.g. the age distribution of students’ parents, reproductive patterns.

Deviation from EUROSTUDENT survey conventions: AT, CH, FR, NL, SE.
Deviations from EUROSTUDENT standard target group: IE, NL.
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Compared to the general population, students whose fathers do not have a tertiary

education degree are underrepresented in most EUROSTUDENT countries (Figure

B2.3). On average, the enrolment of students from non-tertiary backgrounds is 16 %

lower than expected based on the educational levels within the general population.

B InIreland and Sweden, students from non-tertiary backgrounds are either exactly or
even overrepresented.

B Austria, Iceland, Lithuania, Poland, Portugal, and Slovakia also demonstrate a
comparatively high degree of alignment, with student representation of at least go %
of the expected level based on their fathers’ educational attainment.

B The lowest levels of representation are observed in Denmark, France, Germany, and
Norway - here, the enrolment of students whose fathers do not have a tertiary educa-
tion is less than 75 % of the expected figure.

Box B2.2

Methodological note: Calculating representation

As an indicator for the representation of students from different education back-
grounds, the actual shares of students from a particular group are set against the
share of students from this group in the general population. The comparison used
in this chapter —as in previous rounds of EUROSTUDENT (DZHW, 2018; Hauschildt
etal., 2015, 2021) —is based on characteristics of students’ fathers, as the population
statistics needed in the calculations regarding students’ parents as a unit are not
available. The share of students with fathers with a certain education background,
e.g. without higher education, is set against the share of 40-59-year-old men with
the same educational attainment in the population. This comparison group is
chosen to represent the parent generation of students. In order to avoid different
shares of international students in the national student populations biasing the
index, only domestic students (i.e. students educated in the country of survey) are
drawn on for the analyses.

If the shares are equal, e.g. if the share of 40-59-year-olds that attended higher
education equals that of the fathers of the students who attained a tertiary degree,
perfect participative equity with regard to the group in question is achieved. Values
above the diagonal indicate that students with the educational background in
question are more common than expected based on the population (overrep-
resentation); values below the diagonal indicate underrepresentation.

Parental financial status

In the majority of countries, students typically categorise their family’s financial

status as ‘average’, with nearly half (47 %) expressing this view. About one-third

(34 %) of students perceives their families as very or somewhat well-off, while

approximately one in five (19 %) considers their family to be not (at all) well-off;, as

detailed in Figure B2.4.

B The largest shares of students indicating that their family is not very or not at all
well-off can be found in Romania, Ireland, France, Portugal, and Germany, where
this is the case for at least a quarter of students.

Students with

non-tertiary edu-

cated fathers are

underrepresented

in most countries.

A third of students

indicate their
families are not

well-off.
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B In Sweden, Iceland, the Netherlands, and Poland, in contrast, the largest shares of
very or somewhat well-off families can be found, with at least 44 % of students
placing their families in this category.

Students’ assessment of parents’ financial status

Share of students (in %)
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Data source: EUROSTUDENT 8, D.4. No data: CH.

Data collection: Spring 2022 — summer 2022 except DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 - summer 2023).

EUROSTUDENT question(s): 6.8 How well-off financially do you think your parents (or #guardians) are compared with other families? Source: PIRLS 2006.
Copyright © 2005 International Association for the Evaluation of Educational Achievement (IEA). Publisher: TIMSS & PIRLS International Study Center, Lynch School of Education, Boston College.

Deviations from EUROSTUDENT survey conventions: GE.

Deviations from EUROSTUDENT standard target group: IE, NL.

Parental education

and financial

status are strongly
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related.

Box B2.3

Methodological note: Financial status of students’ parents

An item adapted from the Progress in International Reading Literacy Study (PIRLS),
which was carried out by the International Association for the Evaluation of Educa-
tional Achievement (IEA), was used to assess the financial status of students’
parents. Students were asked to rate the financial well-being of their parents in
comparison to other families using the five categories: (1) not at all well-off,
(2) notvery well-off, (3) average, (4) somewhat well-off, and (5) very well-off (Caro
& Cortes, 2012).

Copyright © 2005 International Association for the Evaluation of Educational Achievement (IEA).
Publisher: TIMSS & PIRLS International Study Center, Lynch School of Education, Boston College.

The financial status of students’ parents, as perceived by students, correlates strongly
with their parents’ education level (Figure B2.5). Students whose parents have
completed tertiary education are more than twice as likely to report being from
well-off families (44 %) compared to those from non-tertiary educated families
(21 %). Additionally, only 12 % of students from tertiary educated backgrounds
consider their families not well-off, compared to 28 % of those from non-tertiary
backgrounds.
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Figure B2.5 %

Students’ assessment of parents’ financial status by educational background
Share of students (in %)
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Data source: EUROSTUDENT 8, D.4. No data: CH.
Data collection: Spring 2022 — summer 2022 except DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 — summer 2023).

EUROSTUDENT question(s): 6.8 How well-off financially do you think your parents (or #guardians) are compared with other families? Source: PIRLS 2006. Copy-
right © 2005 International Association for the Evaluation of Educational Achievement (IEA). Publisher: TIMSS & PIRLS International Study Center, Lynch School of
Education, Boston College.

Deviations from EUROSTUDENT survey conventions: GE.
Deviations from EUROSTUDENT standard target group: IE, NL.

Availability of study resources

Do students from lower educational backgrounds possess adequate resources for
studying? Figure B2.6 provides an overview to what extent students report (almost)
always having access to a computer, a desk, a quiet place to study, and a stable internet
connection when needed for their studies.

Overall, the vast majority of students (g5 %) has access to the electronic devices they
need for their studies (computer, laptop, etc.). 86 % of students can use a desk when
needed, and 85 % have a sufficient internet connection. A quiet place to study is least
available to students across EUROSTUDENT countries, with an average of only 71 %
indicating that they have this.
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Availability of study materials by educational background
Share of students indicating material is always or almost always available when needed (in %)
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all students low education background (ISCED 0-2) <> high education background (ISCED 6-8)

Data source: EUROSTUDENT 8, TM 53-56. No data: DE, CH. Too few cases: LT (low educational background).
Data collection: Spring 2022 — summer 2022 except AT, FR, PT, RO (spring 2023 — summer 2023).

EUROSTUDENT question(s): M3.2 In your home, when you need it for your studies, do you have access to...? [indicated separately]. Adapted from Doolan et al.
(2021).

Deviations from EUROSTUDENT survey conventions: NO.
Deviations from EUROSTUDENT standard target group: IE, NL.

The availability of - Distinct differences emerge across all four resources when comparing students from
study resources  Jow (ISCED o-2) and high (ISCED 6-8) educational backgrounds. While an average
such as computers, g5 9%, of students from low educational backgrounds have computer access, this figure
internet, desk, and js 4 percentage points lower than that for students from higher educational back-
grounds, although differences are not found in all countries.
B In Romania, Azerbaijan, and Georgia, the availability is comparatively low, with
only 75 % to 81 % of all students having access to a computer when they need it.

a quiet place to
study can depend
on educational
background.
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Relatively large differences between students from low and high educational back-
grounds are also apparent.

With regard to a desk, students from low educational backgrounds indicate less often
that they can use one compared to their counterparts with highly educated parents
(83 % vs. 88 %).

m A difference of at least 3 percentage points is found in all countries except Finland,
Poland, Sweden, the Czech Republic, Portugal, Spain, and Azerbaijan, where in
some cases the availability of a desk is even rated slightly higher by students from
low educational backgrounds.

B In Hungary, Denmark, Ireland, France, Romania, and Georgia, the disparity in desk
availability reaches or exceeds 10 percentage points

85 % of all students report (almost) always having a sufficient internet connection for

their studies. Differences based on educational background can also be identified —on

average, students from low educational backgrounds report this to be slightly less often
the case (84 %) than students from high educational backgrounds (87 %), but the
reverse pattern is also found.

B In the Netherlands, Latvia, Denmark, Croatia, France, Romania, and Azerbaijan,
the shares of students from low educational backgrounds reporting sufficient
internet access are at least 5 percentage points lower.

B InFinland, Malta, and marginally also in Norway and Poland, the pattern is reversed,
with students from low educational backgrounds reporting better internet availa-
bility than students from high educational backgrounds.

Finally, a quiet place to study is more easily found by students from high educational

backgrounds (73 % vs. 68 %).

B DParticularly in the Netherlands, Estonia, Denmark, France, and Romania, large
differences between the groups exist, with students from high educational back-
grounds much more often indicating that such a place is available to them.

B In Finland, Malta, Poland, and Georgia, a peaceful study environment seems to be
more easily found by students from low educational backgrounds.

Subjective assessment and experiences

Exploring the subjective experiences of students depending on their educational back- Students from

grounds reveals significant differences in their original intentions to pursue higher non-tertiary educa-

education (Table B2.4). On average, about three-quarters (75 %) of all students report tional backgrounds

having always known they would study one day. However, this certainty drops to 68 % report lower origi-

among students whose parents have low educational attainment and rises to 81 % for nal study inten-

those with highly educated parents. This disparity is consistent across all countries, with tions, lower sense

4 to 25 percentage points more students from tertiary educational backgrounds having of belonging, and

a definite intention to study compared to their peers from less educated families. slightly higher drop-
out intentions.

Even once having entered higher education, students whose parents are highly educated

often feel a greater sense of belonging in higher education (Table B2.4). On average,

20 % of students without tertiary educational backgrounds occasionally question their

enrolment in higher education. This percentage is slightly lower (17 %) for students

from tertiary educated backgrounds.
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B These differences, if slight, can be found in all countries except Finland, Hungary,
and Poland, with the largest differences found in the Czech Republic, Spain, and
Norway (5-6 percentage points).

Students from non-tertiary educational backgrounds also show a slightly higher

tendency to consider dropping out of higher education, with 10 % expressing such

intentions compared to 8 % of their peers from tertiary educated families. This differ-

ence of at least 1 percentage point is noted in 8o % of countries, indicating a noticeable

pattern across EUROSTUDENT countries.

B Only in Finland, Croatia, Iceland, Lithuania, and Poland, no difference is found in
dropout intention based on educational background of students or even a slightly
reversed trend.

Discussion and policy considerations

The findings in this chapter underscore that students’ educational backgrounds
continue to play a crucial role in access to and experiences within higher education
across most EUROSTUDENT countries. In many countries, students from non-tertiary
backgrounds remain underrepresented, highlighting a persistent educational divide.
Furthermore, a strong link between parental education and financial situation emerges:
students from non-tertiary backgrounds are twice as likely to report their families as
not well-oftf compared to their counterparts from tertiary educated families. This
economic disparity often necessitates that students without a tertiary educational back-
ground rely more on their own income or public support, rather than family support.
These students, typically older, also more frequently opt for part-time and lower-inten-
sity study modes (see also > Chapter B4). Additionally, disparities extend to resources,
with students from lower educational backgrounds often having worse access to
computers, the internet, desks, and quiet study areas. Experiences in higher education
clearly vary by educational background; this variation is apparent not only in different
choices of institutions and programmes but also in subjective factors. Students from
lower educational backgrounds exhibit lower initial study intention, and in many coun-
tries experience a lesser sense of belonging and exhibit higher dropout intentions
compared to their peers from more advantaged backgrounds. This analysis highlights
the complex interdependencies between socio-economic factors and higher education
experiences, suggesting a pressing need for policies to not only broaden access but
also address the comprehensive needs of students from diverse backgrounds to foster
true educational equity.

Addressing the inequalities described in this chapter is complex, as they are not merely
snapshots of disadvantage based on individual characteristics; they emerge from a
complex interplay of factors at various levels — macro, meso, and micro - and evolve
over time (Hadjar et al., 2022; Wanti et al., 2022). Higher education equity depends to
a large part on the openness and performance of primary and secondary education
(Tavares etal., 2022), which sets the stage for the challenges faced in higher education.
Therefore, the circumstances of students from disadvantaged socio-economic back-
grounds are influenced by preceding educational factors as well as by policies beyond
the immediate scope of higher education policymakers.
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Efforts to overcome these challenges are well-aligned with the ‘Principles and guide-
lines to strengthen the social dimension of higher education in the EHEA’ (Annex II to
the Rome Communiqué, 2020), which offer a comprehensive approach to removing
systemic barriers and promoting equity in higher education. These guidelines empha-
sise the support of potential students in their preparation and transition into higher
education, the creation of synergies across policy areas like finance, health, and
housing to foster a supportive ecosystem for these students, and flexibility in
programme design and delivery. Effective counselling and guidance, as well as
addressing the cost of study materials, ensure all students have access to necessary
resources. This shows that policies and measures can and should range from overar-
ching national social dimension strategies to concrete and local ones addressing prac-
tical issues faced on the ground by students from low socio-economic backgrounds,
such as access to study materials, balancing work and studies (> Chapter Bs), organising
internships (>Chapter B6), financial difficulties (> Chapters By and BS), affordable
housing (> Chapter Bg), or planning mobility during studies (> Chapter B1o).

While socio-economic background is a pivotal indicator, intersectionalities with other
aspects of diversity and potentially vulnerability, disadvantage and underrepresentation
(> Chapter B1) should be investigated and taken into account in the development of
successful support measures and policies (Hadjar et al., 2022).
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Table B2.1

Educational attainment of students’ parents
Share of students according to either parent’s highest degree (in %)

Highest degree of either parent
Low educational background Medium educational Short-cycle educational High educational background
(ISCED 0-2) background (ISCED 3-4) background (ISCED 5) (ISCED 6-8)
AT 4 42 11 43
AZ 2 32 15 51
CH 7 34 n.d. 60
cz 1 48 2 49
DE 8 30 0 62
DK 5 18 13 65
EE 5] 28 8 59
ES n.d. n.d. n.d. n.d.
Fl 5] 26 12 57
FR 6 25 15 53
GE n.d. n.d. n.d. n.d.
HR 2 54 6 37
HU 2 40 5 53}
IE 15 26 11 48
1S 11 30 5] 54
LT 1 40 1 58
Lv 7 27 7 58
MT 27 21 17 35
NL 9 23 0 68
NO 17 11 66
PL 2 48 (0] 50
PT 25 35 6 34
RO 6 49 4 41
SE 6 31 12 51
SK 11 46 0 44
n.d.: no data.

Data source: EUROSTUDENT 8, D.2.

Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 — summer 2023).

EUROSTUDENT question(s): 6.7 What is the highest level of education your mother/guardian and father/guardian have obtained? [indicated separately]

Note(s): Per student, the highest educational attainment of either the father or the mother is counted. ‘Don’t know’ responses were excluded.

Deviations from EUROSTUDENT survey conventions: AT, CH, FR, NL, SE.

Deviations from EUROSTUDENT standard target group: IE, NL.
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Table B2.2

Students without tertiary educational background (ISCED 0-4) by sex, age group, educational origin, migration
background, access route, and transition duration
Share of students (in %)

Sex Age groups Educational origin Migration Access route Transition route
background
=l
c c
2 <53
58 | s%
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88 | 22
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= o So o
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o 5 3 5 s3 53
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Q 3 c @ ° ST 22 °
5 o b 2 S 5 Eo 2 °
o o I ] 3 © sz e 53 © ] 8
2 © © o 9] o c Sw o o c ° b1 =
% IS @ = > € [} oo S E I3} 3 1< <
= o ° o o o = O @ = o = 2 = o
= w = =) o) (=) £ [ =] =5 = n o o
AT 46 47 44 39 56 49 35 52 49 69 47 45 63
AZ 34 33 35 35 19 34 t.f.c. 32 34 t.f.c. 34 34 36
CH 40 42 39 33 52 41 32 46 41 48 39 39 50
Ccz 48 51 44 44 69 52 25 46 53 57 48 46 70
DE 38 38 38 32 46 39 31 49 38 a7 37 35 49
DK 23 23 23 23 34 23 23 25 22 36 22 22 24
EE 33 35 31 30 40 35 23 83] 35 53] 32 29 51
ES n.d. n.d. n.d. n.d. n.d. n.d. n.d n.d n.d n.d. n.d n.d n.d
Fl 31 33 28 20 43 31 25 35 31 42 30 26 41
FR 32 34 30 30 46 32 35 39 29 51 32 31 49
GE n.d. 15 13 14 10 15 5] a8 15 13 14 14 20
HR 57 61 50 56 70 57 49 58 56 71 56 55 67
HU 42 45 39 37 60 43 30 36 44 65 41 39 65
IE 41 41 41 33 61 43 30 35 47 47 40 37 63
IS 41 42 39 17 58 42 34 36 43 59 35 34 56
LT 41 45 36 39 56 43 14 43 43 26 42 38 61
LV 35 38 30 28 54 36 18 35 36 49 34 29 53
MT 48 48 48 44 57 52 21 43 55 45 49 45 68
NL 32 34 29 30 57 33] 21 34 34 42 31 28 50
NO 23 24 20 18 33 22 30 26 21 34 21 20 30
PL 50 55 43 43 73 52 26 41 52 63 49 47 74
PT 60 64 56 56 73 62 38 45 65 70 59 58 75
RO 55 59 50 52 68 55] 33 22 56 71 54 51 78
SE 37 41 31 29 49 38 28 40 37 51 36 32 47
SK 56 60 51 51 7 58 32 57 58 71 55 53 7
av. 41 42 37 35 53 41 28 38 41 51 39 37 55

n.d.: no data. t.f.c.: too few cases.

Data source: EUROSTUDENT 8, D.2.

Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 — summer 2023).
EUROSTUDENT question(s): 6.7 What is the highest level of education your mother/guardian and father/guardian have obtained? [indicated separately]
Note(s): Per student, the highest educational attainment of either the father or the mother is counted. ‘Don’t know’ responses were excluded.
Deviations from EUROSTUDENT survey conventions: AT, CH, FR, NL, SE.

Deviations from EUROSTUDENT standard target group: IE, NL.
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Table B2.3

Students without tertiary educational background (ISCED 0-4) by type of HEI, study programme, study intensity,
extent of paid work, dependency on income source, and official status
Share of students (in %)

Type of HEI Study programme Study intensity Extent of Dependency on Offical status
paid work income source
.| 3 g
8 z = g o
Sl E Bl s |
<3 Bl b @ og
. 2l . 2 | 2 | 28|38 & | |:&
5| 2] 2] 3| s 5 s | 85| 38| 5 | & §2 | o o
S 8 < g 2 5 £ £ cw | £o| B | ge | 2s | E £
Sl 2| 5| g | 8| & | 2| s | ES|cS| £ |E8| g5 2| oz
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AT 46 43 55 n/a 47 46 50 43 40 54 32 52 64 46 n/a
AZ 34 34 n/a n/a 35 22 27 30 35 31 35 31 38 34 30
CH 40 34 49 n/a 42 36 45 37 36 51 33 48 59 38 54
Ccz 48 47 62 n/a 52 48 55 41 41 61 42 57 37 44 66
DE 38 35 44 n.d. 39 39 42 38 36 46 30 44 53 37 48
DK 23 18 29 36 23 18 20 24 24 26 26 24 23 23 n/a
EE 33 31 44 n/a 36 31 31 36 30 38 29 38 25 33 41
ES n.d. n.d n.d n.d. n.d. n.d. n.d n.d n.d n.d n.d. n.d n.d n.d n.d
Fl 31 21 40 n/a 32 29 32 34 28 39 25 35 27 27 50
FR 32 33 28 44 33 35 38 26 31 35 22 37 51 n.d n.d
GE n.d 14 14 n/a 15 14 15 15 14 14 13 21 17 14 n/a
HR 57 55 66 n/a 60 59 60 53 53 65 59 66 74 54 66
HU 42 40 54 65 44 40 47 36 35 53 35 63 44 37 59
IE 41 34 51 62 38 38 50 34 36 53 27 48 58 35 59
1S 41 41 n/a t.f.c. =17 46 45 37 36 52 40 43 32 40 51
LT 41 35 55 n/a 43 39 45 38 39 45 38 45 43 39 57
Lv 35 32 53 52 34 25 39 31 29 41 28 39 t.f.c. 29 47
MT 48 46 54 49 46 53 54 45 39 61 29 53 t.f.c. 42 64
NL 32 22 41 54 33 24 36 29 24 44 19 40 30 29 60
NO 23 22 25 n/a 24 24 25 21 19 30 19 25 18 21 29
PL 50 45 69 n.d. 51 56 48 45 42 60 40 59 70 43 63
PT 60 54 70 79 61 61 64 58 57 72 53 68 80 59 69
RO 55 55 n.d n/a 57 59 54 51 50 62 52 63 70 53 68
SE 37 37 n/a 61 39 30 39 37 35 46 31 42 35 36 42
SK 56 53 78 n/a 58 58 63 54 53 68 52 65 72 53} {7/5)
av. 41 37 49 56 41 39 43 37 36 48 34 46 46 38 55

n.d.: no data. t.f.c.: too few cases. n/a: not applicable.

Data source: EUROSTUDENT 8, D.2. No data: ES, GE.

Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, FR, PT, RO (spring 2023 — summer 2023).
EUROSTUDENT question(s): 6.7 What is the highest level of education your mother/guardian and father/guardian have obtained? [indicated separately]
Note(s): Per student, the highest educational attainment of either the father or the mother is counted. ‘Don’t know’ responses were excluded.
Deviations from EUROSTUDENT survey conventions: AT, CH, FR, NL, SE.

Deviations from EUROSTUDENT standard target group: IE, NL.
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Table B2.4

Study intention, sense of lack of belonging, and dropout intention by educational background
Share of students (strongly) agreeing with the respective statement (in %)

Study intention Lack of belonging Dropout intention
33 St 232 - - E
£ c 2 < i2g 1
282 £%4 282 £%4 282 234
25z g8 252 £3589 25z 228
£53 £53 £53 £cQ £53 £53
B =32 8% =22 8% =22
AT 55 76 n.d. n.d. 10 8
AZ 89 93 8 7 2
CH n.d. n.d 13 9 3
Ccz 55 79 26 21 13 11
DE 54 71 14 g 9 6
DK 55 72 17 16 8 7
EE 75 84 13 11 6 5)
ES 75 88 37 31 9 6
Fl 53 71 11 11 5] 5]
FR n.d. n.d. n.d. n.d. n.d. n.d.
GE 76 80 20 15 20 13
HR 74 86 15 16 12 12
HU 76 83 22 22 12 11
IE 66 80 24 20 11 9
IS 53 71 20 19 10 11
LT 73 82 21 22 10 11
LV 75 82 21 18 11 10
MT 75 83 17 15 11 9
NL 68 83 16 14 8 6
NO 68 81 24 18 10 9
PL 74 86 24 24 12 12
PT 72 82 24 22 8 7
RO 76 85 16 a3 8
SE 66 81 19 16 10 8
SK 62 79 27 25 14 11
av. 68 81 20 17 10 8
n.d.: no data.

Data source: EUROSTUDENT 8, C.12-14.

Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 - summer 2023).

EUROSTUDENT question(s): 3.1 Generally, to what extent do you agree with the following statements regarding your studies? [indicated separately] [It was

always clear | would study in higher education one day.] [l often have the feeling that | don‘t really belong in higher education.] [| am seriously thinking of completely
abandoning my higher education studies. (Item adapted from Trautwein et al. (2007).]

Deviations from EUROSTUDENT conventions: NO.

Deviations from EUROSTUDENT standard target group: |E, NL.
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Chapter B3
Transition into and within higher education

Hendrik Schirmer
German Centre for Higher Education Research and Science Studies (DZHW)

Diverse paths of higher education access

Standard qualifications and entry routes are predominant in entering
higher education, with only minorities utilising alternative pathways.
Older students tend to rely more on alternative access routes, facilitat-
ing their entry into higher education. These routes consequently
contribute to social inclusion and lifelong learning opportunities.
Moreover, a non-tertiary educational background and older age fre-
quently go hand in hand with more extensive work experience prior
to higher education enrolment.

Impact of alternative access routes
on transition time

On cross-country average, around one in six students
commence higher education more than 2 years after
leaving school, with substantial variation across coun-
tries. Students entering higher education through
alternative access routes have notably longer transition
periods than those entering through standard access
routes.

Interplay of access routes, participation,
and age diversity

With increasing use of alternative access routes into higher
education in a country higher entry ages, greater age heterogeneity,
and a higher level of the population’s participation in higher
education are found. Overall, diversifying access pathways appear
to go hand in hand with openness of higher education systems.

84 Schirmer, H. (2024). Transition into and within higher education. In K. Hauschildt (Ed.), Social and economic conditions of
student life in Europe. EUROSTUDENT 8 Synopsis of indicators 2021-2024. wbv Publikation. DOI: 10.3278/6001920ew003


https://doi.org/10.3278/6001920ew003

Transition into and within higher education .

Study interruptions and return patterns

On average, 8 % of students report having previously interrupted
their current studies, primarily for short periods (< 1 year). Social
disparities in interruption duration exist, with students from older
age groups indicating longer breaks.

Transition time into Master studies

A considerable portion of Master students experience a delay
of at least 2 years between completing their previous studies
and starting their Master programme (28 %). Non-tertiary
educational background and older age correlate with longer
transition periods, highlighting the need for flexible
educational pathways to accommodate diverse student
circumstances.

Academic success and study progression

Extended study durations (i.e. above the standard period of study)
are associated with lower sense of belonging into higher education,
lower self-assessed study performance, and higher likelihood of
contemplating study dropout. Master students generally exhibit
higher integration, higher performance, and lower dropout inten-
tions compared to Bachelor students.
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Main issues

Flexible options for higher education (re-)entrance are important measures to foster
social justice (Boyadjieva et al., 2024) and lifelong participation (European Commis-
sion etal., 2022; OECD, 2021") in (higher) education systems with the aim to ultimately
create equitable, diverse, and inclusive systems (Saukeckiené et al., 2021; United
Nations, 2015). This chapter looks at these flexible (re-)entry routes from four perspec-
tives along different phases of the study cycle. Not only is the extent of the use of flex-
ible access and return routes across countries considered, but also their suitability for
promoting the participation of socially disadvantaged (here operationalised by educa-
tional background; Christoph et al., 2024) and older population groups in higher
education.

Diversity and diversification of higher education entry paths

In this context, it is first necessary to take stock of the diversity of higher education

entrance paths:

B In which countries is it common to enter studies without a standard qualification,
after later acquisition of a standard qualification, and after periods of intensive
employment?

B Are non-traditional access routes actually successful in making it easier for socially
disadvantaged and older people to start studying?

Current analyses of policy success in relation to the opening of higher education have
provided mixed findings regarding the encouragement of disadvantaged groups to
enter higher education through alternative access forms (Jackson etal., 2023; Schindler
& Bittmann, 2023). In all of these analyses, the larger framework of the respective
education system, in particular inequalities that already have their roots in the school
system, must always be taken into account (European Commission et al., 2022; Terrin
& Triventi, 2023).

Accessibility and representation in the context of lifelong learning

An examination of the access routes to studying inevitably raises questions about the

openness of higher education systems and the participation of society as a whole in

higher education. While > Chapter B1 and > Chapter B2 examine aspects of the representa-

tion of certain disadvantaged population groups, the chapter at hand additionally aims

to analyse participation in higher education in connection with non-traditional access

routes over the life course:

B (How) does the degree of non-traditional access relate to a) the level of representa-
tion compared to the population, b) the age at higher education entry, and c) the age
structure of student populations?

While previous analyses have produced inconclusive or negative results regarding the
effect of alternative access extent and increased participation in higher education (Orr
etal., 2008; Schindler & Bittmann, 2023), a repeated evaluation based on current data
may yield more encouraging results.

1 See chapter ,Indicator B4. Who is expected to enter tertiary education?”.



Transition into and within higher education

Interrupted study-paths and return to higher education
Understanding the prevalence and patterns of re-entering higher education after extended
breaks is crucial for policymakers and higher education institutions (HEIs) to tailor
support mechanisms effectively (DesJardins et al., 2000). It sheds light on the flexibility
and accessibility of educational systems, impacting decisions on programme structures,
funding allocation, and outreach strategies (OECD, 20212). Moreover, insights into tran-
sition durations between academic stages illuminate the efficacy of pathways within
higher education, aiding in the design of smoother progression routes for students,
especially those with diverse backgrounds or non-linear educational trajectories. Thus,
examining these phenomena enriches comprehension of educational dynamics, contrib-
uting to enhanced inclusivity and student success in higher education systems.
B How common is it to re-enter higher education after long(er) breaks from studying and
which differences are observable between diverse social and age-related backgrounds?

Study success prospects along the student life-cycle

Key indicators of study success include peer integration, academic performance, and
dropout intention (Becker & Brindle, 2022; Weber et al., 2018). These indicators are
pivotal as they shed light on the dynamics influencing students’ educational trajectories
and, as such, they serve as crucial metrics in understanding the transition into and
within higher education. An examination of prospects for academic success through
the cross-sectional EUROSTUDENT data presents a nuanced perspective because it can
contribute to a deeper understanding of retention conditions.

B How do study success conditions and prospects change over the course of studies?

Data and interpretation

Higher education access qualification

At 89 % on cross-country average, a vast majority accessed the higher education system
through a standard access qualification acquired in the country of their studies
(Figure B3.1). An additional g % used a standard access qualification from a foreign
country (see also ¢ international students, > Chapter B1). Remarkably, only 2 % of students
entered higher education with an alternative qualification, i.e. alternatives equivalent to
or replacing the standard access qualification (Box B3.1). However, there is considerable
variation between countries with regard to these alternative qualifications: While in some
countries there are no means to access higher education through qualifications other
than the standard one (the Czech Republic, Georgia, Estonia, Poland, Azerbaijan, and
Romania), 8 to 5% percent of students in Malta, Iceland, Switzerland, Ireland, and
Germany have made use of a non-standard access qualification.

A more in-depth evaluation by age groups also shows that older students are less likely to

have a standard entrance qualification and therefore use alternative qualifications more

than is the case with younger students (Table B3.2). Higher education access options other
than standard qualification certificates can therefore help older population groups to partic-
ipate in higher education. Differences in terms of educational background are not clearly
apparentacross countries, but non-standard qualifications are commonly used by students

without tertiary educational background in a few countries (e.g. Switzerland, Iceland).

2 See chapter ,Indicator B5. Who is expected to graduate from tertiary education?”.

Vast majorities

access higher edu-

cation through a
standard access

qualification.
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Figure B3.1 %

Box B3.1

Methodological note: What is a #SMAR?

Every country has a Standard Minimum Access Requirement (C # SMAR, as EURO-
STUDENT names it) for entering higher education. It is ‘standard’ because there
might be alternatives and it is ‘minimum’ because there might be additional require-
ments. The SMAR is obtained in different countries in different ways: It can just be
the positive passing of the last year in upper secondary school, it can be a specific
exam at the end of secondary schooling (matriculation exam, e.g. Matura, Abitur,
Baccalaureat), a state exam, or maybe another way. Some countries have different
upper secondary school types (usually academic or professional tracks) and some-
times these different schools lead to different types of SMAR (general or specific).
While there might be additional requirements (admission exams or specific grades),
in any case, one type of SMAR is needed to access higher education. The ‘regular/
traditional’ SMAR is obtained around graduating from upper secondary school,
usually at the age of 17 to 20. However, the possibility to obtain the SMAR later in
life exists in all countries.

Nevertheless, in some countries other, alternative ways to access higher education also
exist. In such countries, there might be alternatives equivalent to or replacing the SMAR.
Thus, in some countries, another exam/certificate similar to the SMAR exists, in other
countries specific work experience is recognised instead of a SMAR, in a few countries
a certain age is enough to access higher education without a SMAR, and again other
countries honour certain achievements and allow access to higher education on this
basis. All these kinds of alternative SMAR or replacements of the ‘regular’ SMAR are
regarded as alternative access qualifications in the EUROSTUDENT framework.

Type of qualification used for access to higher education
Share of students (in %)

%
100

920
8

BN W D g o N
O O O O O O O o o

8 6 5 5

MT IS CH IE

M national #SMAR

5 3 3 3 2 2 2 2 0.4 0.4 0.1

8 10 10
16141213 ‘l““‘ll“‘ ‘l“‘

DE DK AT NL a. NO PT FR SE HU HR SK ES CzZ GE EE PL AZ RO

foreign #SMAR no #SMAR

Data source: EUROSTUDENT 8, B.9.

Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 — summer 2023).

EUROSTUDENT question(s): 2.1 Do you have a #SMAR or foreign equivalent?

Deviations from EUROSTUDENT survey conventions: AT, CH, GE, SE.

Deviations from EUROSTUDENT standard target group: IE, NL.
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‘Standard’ and ‘alternative’ higher education access routes

Not only the formal qualification for entrance to higher education, but also the point
in time at which such a qualification is acquired in the course of one’s life can be
important for the study conditions. Therefore, those students who found their way into
higher education either through an alternative qualification or who only acquired their
standard entrance qualification at a later point in life (and not when they left the
secondary school system) are grouped together as students who entered higher educa-
tion through ‘alternative access routes’ (Box B3.2). On average across countries, 8 %
of students started their studies via such a non-traditional access route (Figure B3.2).
In a country comparison, the variation ranges from 25 % in Iceland to only 1 % in the
Czech Republic, France, and Azerbaijan.

Box B3.2

Methodological note: What are standard (‘traditional’) and
alternative (‘non-traditional’) higher education access routes?

Students who obtained a (national/foreign) #SMAR in conjunction with/when leaving
regular upper secondary school for the first time are categorised as using ‘standard
access routes’. Those who did not enter higher education with a #SMAR or obtained
their #SMAR (or foreign equivalent) later in life — not directly after/when leaving the
regular school system for the first time but at least 6 months later, e. g., via evening
classes, adult learning, etc. — are considered as using ‘alternative access routes’. For
reasons of easier readability, the terms ‘alternative’ and ‘non-traditional’ as opposed
to ‘standard’ and ‘traditional’ are sometimes used synonymously in this chapter.

Figure B3.2 4,

Alternative access route into higher education by educational background
Share of students (in %)

%
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all students V without tertiary educational background A with tertiary educational background

Data source: EUROSTUDENT 8, B.16. No data: ES.
Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, FR, PT, RO (spring 2023 — summer 2023).

EUROSTUDENT question(s): 2.1 Do you have a #SMAR or foreign equivalent? 2.2 [Only students with #SMAR] When did you obtain your #SMAR? 2.3 [Only
students without #SMAR] Where did you last attend the #regular school system?

Deviations from EUROSTUDENT survey conventions: AT, CH, DK, GE, LV, SE.
Deviations from EUROSTUDENT standard target group: |E, NL.
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Figure B3.3 1

Despite all the variation between countries regarding extent of alternative access route
usage, there is, however, an almost general finding regarding the educational back-
ground of students: students with parents without tertiary qualifications use non-
traditional access routes more often than students from academic parents. Alternative
access routes to studying therefore make a contribution to the social opening of higher
education systems. In addition, the age-pattern that has already been identified with
regard to entry qualifications is also reflected here, when considering alternative higher
education entrance routes (Table B3.2); older students use these more often to enter
higher education and are thus given the opportunity to participate in higher education
through alternative qualifications or later acquiring a standard entrance qualification.

Labour market experience prior to higher education entry

Although in a large number of countries it is very common for a majority of students
to gain experience in the labour market before starting studies — only in Croatia, Spain,
France, Portugal, Romania, Georgia, and in particular Azerbaijan does a majority of
students indicate not having been employed before entering higher education - there
are clear differences in the intensity and duration of such periods of employment
(Figure B3.3).

Work experience prior to entering higher education

Share of students (in %)
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continuously for = 1 year, <20 hrs./week

M continuously for = 1 year, = 20 hrs./week no work prior to entering higher education

Data source: EUROSTUDENT 8, B.16b.

Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 — summer 2023).

EUROSTUDENT question(s): 2.4 Did you have any paid job(s) prior to entering higher education for the first time?

Deviations from EUROSTUDENT survey conventions: AT, CH.

Deviations from EUROSTUDENT standard target group: IE, NL.

20

B In Poland (37 %), Latvia (37 %), Estonia (35 %), and Hungary (34 %), for example, a
good third of the students said they worked for less than a year before starting their
studies. A duration of more than a year but with a small number of hours (less than
20 hours per week) is particularly common in the Netherlands (29 %).
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B Students in Iceland (62 %), Denmark (52 %), and Sweden (49 %), on the other hand, Intense labour
commonly gained extensive labour market experience (of at least a year and with market experienc-
more than 20 hours per week) before starting their studies. es before HE entry

in Iceland, Den-

Across all countries, both students from non-tertiary educated parents and students of mark, and Sweden.

older age often have intensive and long-term employment histories before they start

studying (Table B3.2).

Transition duration from the school system into higher education

How do the different life trajectories — acquiring a standard entrance qualification later
or not at all — manifest with regard to the average transition time from the school
system into higher education? On cross-country average, one in six students reported
starting their studies ‘delayed’, i.e. more than 2 years after leaving school (17 %; Figure
B3.4). The range extends from around one in three in Finland, Sweden, and Iceland to
just 6 and 4 % in Georgia and France. Despite all this variation, however, there is a clear
cross-national finding: alternative access routes to studying go hand in hand with a
longer transition period. While only 14 % of students who entered higher education
through the standard access route first enrolled with a delay of at least 2 years after
leaving the school system, about half of those with alternative access routes experi-
enced such a delay (49 %).

Figure B3.4

Delayed transition (> 24 months after leaving school) into higher education by access route into higher education
Share of students (in %)
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all students U alternative access route ® standard access route

Data source: EUROSTUDENT 8, B.14.

Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 — summer 2023).
EUROSTUDENT question(s): 2.5 How long after leaving the #regular school system for the first time did you enter higher education for the first time?
Deviations from EUROSTUDENT survey conventions: AT, CH, FR.

Deviations from EUROSTUDENT standard target group: |E, NL.

Connections between access routes, participation of society in higher
education, and diversification of student population’s age structure

In the analyses of this chapter so far, a clear connection has been established between
alternative higher education entrance qualifications and routes (after longer and inten-
sive periods of employment) and students’ age: the higher the age, the more likely it is
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Table B3.1

that students began studying through alternative forms of entry. But how do alternative
access routes relate to the degree of participation in higher education within societies
on the one hand and the student populations’ age structure on the other hand? This
question cannot be answered using the cross-sectional data of students from the
EUROSTUDENT project alone (as it does not cover persons not currently enrolled in
higher education).

In a first step, the proportion of students who started their studies via non-traditional
access routes is related to students’ mean age at entering higher education, the
standard deviation of this mean age (as a measure of age heterogeneity), and the
gross enrolment ratio for tertiary education? (Table B3.1). The correlation coeffi-
cients show that alternative access is positively correlated with entry age, standard
deviation of entry age, and gross enrolment ratio. This means: The higher the use of
alternative access routes, the higher the entry age, the greater the age heterogeneity,
and the higher the population’s participation in higher education. However, since
correlation does not imply causation (Aldrich, 1995), one should not hastily conclude
from these findings that a high degree of non-traditional access into higher educa-
tion automatically has a positive influence on the level of participation and a diverse
age structure of student bodies.

Relationship between alternative access route, entry age, variation of entry age, and gross enrolment ratio
Pearson’s correlation coefficient (r), statistical significance (p)

Gross enrolment ratio
for tertiary education

Standard deviation of age

Age at entering HE at entering HE

(in log. years)

(in log. years) (in log. %)
Alternative access route into r=0.682 r=0.660 r=0.518
HE (in log. %) (p =0.001) (p =0.001) (p = 0.009)

Data source: EUROSTUDENT 8, B.16, A.2; UNESCO SDG 4.3.2. No data: ES.

Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, FR, PT, RO (spring 2023 - summer 2023).

EUROSTUDENT question(s): 2.1 Do you have a #SMAR or foreign equivalent? 2.2 [Only students with #SMAR] When did you obtain your #SMAR? 2.3 [Only stu-
dent without #SMAR] Where did you last attend the #regular school system? 2.6 When did you enter higher education for the first time? 6.1 When were you born?

Note(s): Gross enrolment rate (UNESCO SDG 4.3.2) corresponding to year of survey, except AT, CZ, HR, HU, IE, IS, LT, NL, PT, RO (all 2021), and FR (2022).

Deviations from EUROSTUDENT conventions: AT, CH, DK, GE, LV, SE.

Deviations from EUROSTUDENT standard target group: IE, NL.
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The connection between alternative access routes and population participation in
higher education is illustrated in more detail in Figure B3.5, where a high value of the
gross enrolment ratio for tertiary education (vertical axis) shows a high degree of
participation in tertiary education by students of all ages (UNESCO Institute for Statis-
tics, 2019). Most EUROSTUDENT countries are in the lower left quadrant or in the
upper right quadrant (or close to both quadrants), which confirms the positive and
statistically significant relationship from Table B3.1: The higher the proportion of
students who entered the higher education sector via alternative access routes, the
higher the gross enrolment ratio (although the explanatory power of this simple linear

3 The gross enrolment ratio “is defined as the total enrolment of students in tertiary education regardless of age and is expressed
as a percentage of the population in the 5-year age group immediately following upper secondary education.” (UNESCO Institute
for Statistics, 2019, p. 54)
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regression model is not particularly high at R? = 0.15). Therefore, earlier findings that
could not establish such a connection (Orr et al., 2008) can no longer be confirmed.
A stronger connection (R2 = 0.38) can be identified between alternative access routes
and the structure of the age at which students begin higher education studies (as well
as the heterogeneity measure, the standard deviation of the age at which students start
studying): The higher the proportion of alternative access students, the higher the
mean age at the start of studies and the higher the entry age heterogeneity of a student
population.

Box B3.3

Methodological note: Correlation

Correlation in the broadest sense is a measure of a relationship between variables.
Correlation coefficients (i.e. Pearson’s product-moment coefficient; r) do not indi-
cate causality and are not used to make predictions, but instead show the degree
of association between variables. In correlated data, the change in the magnitude
of one variable is associated with a change in the magnitude of another variable,
either in the same (positive correlation) or in the opposite (negative correlation)
direction. The underlying data in Table B3.1 was logarithmised to the natural
base e; this transformation helps to stabilise variance and make the relationship
between variables more linear, which is a requirement for Pearson correlation.
Values of r closer to 1 or -1 indicate stronger relationships, while values closer to o
indicate weaker relationships. Taking established thresholds as a reference, the
resulting correlation coefficients can be classified as moderate (r: 0.40 to 0.69;
Schober et al., 2018). Established significance levels such as p < o0.05 indicate the
probability of observing the correlation coefficient by chance — p-values above o.05
indicate random findings; all findings in Table B3.1 may consequently be inter-
preted as statistically significant.

But what connection can be made between alternative access routes, population
representation, and age taken together? For the purpose of such an analysis, again,
available data from EUROSTUDENT can be supplemented by an additional data source,
namely students in tertiary education by age groups as percent of the corresponding
age population. Due to the space available, such a detailed examination must neces-
sarily be selective, i.e. limited to a selection of countries (Figure B3.6):

B France succeeds in getting exceptionally large proportions of young age cohorts (up
to 20 years of age) into tertiary education, usually through the standard entry route.
Even in the older age cohorts, who study comparatively rarely, access to tertiary
education seldom takes place via an alternative access route. Although less
pronounced, this pattern also occurs in the Czech Republic and Lithuania.

m This is different in Norway, where people rarely study at a young age, but dispropor-
tionately often in older cohorts (aged 22 and over) — and very often through non-tra-
ditional access routes. Similar patterns of participation and alternative access routes
over age groups also occur in Switzerland, Germany, and Iceland.

B In contrast, Hungary has below-average participation in tertiary education over all
age cohorts and students rarely use alternative access routes. Similar patterns occur
in Estonia, Romania, and Slovakia.

The relationship

between access

route, HE participa-

tion, and student

population‘s age

structure is inter-

twined.
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B In Finland (and likewise also in Latvia and Sweden), on the other hand, access is
mostly through standard access routes across all age groups, but a comparatively
large proportion of older cohorts are still brought into studies.

B In the other countries that can be examined — Austria, Denmark, Croatia, Ireland,
Malta, the Netherlands, Poland, and Portugal — there are hybrid forms of the patterns
described above or completely separate patterns.

Figure B3.5

Alternative access routes, gross enrolment ratio for tertiary education, and entry age structure
Shares of population and students (in %), mean age of students at higher education entry (in years, SD in brackets)
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Data source: EUROSTUDENT 8, B.16, A.2; UNESCO SDG 4.3.2. No data: ES.
Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, FR, PT, RO (spring 2023 — summer 2023).

EUROSTUDENT question(s): 2.1 Do you have a #SMAR or foreign equivalent? 2.2 [Only students with #SMAR] When did you obtain your #SMAR? 2.3
[Only students without #SMAR] Where did you last attend the #regular school system? 2.6 When did you enter higher education for the first time? 6.1 When
were you born?

Note(s): Gross enrolment rate (UNESCO SDG 4.3.2) corresponding to year of survey, except AT, CZ, HR, HU, IE, IS, LT, NL, PT, RO (all 2021), and FR (2022).
Deviations from EUROSTUDENT survey conventions: AT, CH, DK, GE, LV, SE.
Deviations from EUROSTUDENT standard target group: IE, NL.
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Figure B3.6 Y.

Representation of population in tertiary education and alternative access routes by age groups (selected countries)
Share of students / in age cohorts (in %)
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Data source: EUROSTUDENT 8, B.16; Eurostat, educ_uoe_enrt07.
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Data collection: FI, HU, NO (spring 2022 — summer 2022), FR (spring 2023 — summer 2023).

EUROSTUDENT question(s): 2.1 Do you have a #SMAR or foreign equivalent? 2.2 [Only students with #SMAR] When did you obtain your #SMAR? 2.3
[Only students without #SMAR] Where did you last attend the #regular school system?

Note(s): All Eurostat data referring to 2021. In the figures, the dark grey dotted lines represent the proportion of the respective age cohort (see upper horizontal
axis) that is enrolled in tertiary forms of education; the average for the E:8 countries is plotted as a light grey dotted line in each figure for reference purposes. The
dark blue columns represent the proportion of the respective age group of students (see lower horizontal axis) who entered higher education via an alternative
access route; the light blue columns represent the complementary E:8 average for reference purposes.

The selection of countries shown (with the associated similar countries described)
reflects, at least in many cases, the distribution in the first coordinate system in

4 https://doi.org/10.2908/EDUC_UOE_ENRTO?.
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Figure B3.5. The findings suggest that there is a complex interplay between alternative
access routes, age demographics, and tertiary education participation across different
countries. Overall, however, it can at least be said that the opening of higher education
access to non-traditional pathways commonly goes hand in hand with increased partic-
ipation in tertiary education in general and increased participation among older popu-
lation groups in particular (through alternative access routes) as well as a more heter-
ogeneous age structure of student populations, even if causal relationships of these
associations require further investigation.

Return into higher education after study interruptions
The student surveys as part of EUROSTUDENT naturally cannot provide any informa-
tion about the proportion of dropouts; there are more suitable data sources and indi-
cators for this (e.g. OECD, 20215). However, a great added value in the EUROSTUDENT
data is that we can quantify the proportion of those who interrupted and returned to
their studies and can also determine the duration of these interruptions (Figure B3.7).
On cross-country average, 8 % of students state that they have already interrupted their
studies (officially or unofficially). In the vast majority, these interruptions are only short
periods of less than a year (71 %), more rarely 1 to 2 years (16 %) or even longer (14 %).
B In a few countries (Finland, Sweden, Iceland, Lithuania, Poland, and Austria) a
comparatively large number of students have interrupted their studies, but in the
vast majority this makes up a maximum of 2 to 10 % of students.
® Interruptions of long duration (>2 years) are particularly mentioned by Georgian,
Swedish, Icelandic, Azerbaijani, Austrian, and Portuguese study interrupters (> 20 %).

Figure B3.7 %

(Duration of) interruption of current study programme
Share of students (in %), duration of interruption (in %)

share of students with interruption of duration of interruption of
current #(main) study programme current #(main) study programme
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Data source: EUROSTUDENT 8, C.6b. No data: CH, DE, ES.

Data collection: Spring 2022 — summer 2022 except AT, FR, PT, RO (spring 2023 — summer 2023).

EUROSTUDENT question(s): 2.8 Have you ever officially or unofficially interrupted your current #(main) study programme?

Deviations from EUROSTUDENT survey conventions: AT, Fl, GE, NO.

Deviations from EUROSTUDENT standard target group: IE, NL.
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Social inequalities (approximated through educational background) in study interrup-
tions of returnees are minor on cross-country average as well as throughout countries
with regard to the proportion of interrupters overall. However, they sometimes vary
with regard to the duration of interruptions (Table B3.3): Long interruptions of at least
2 years are more common among students without tertiary educational background
than among their peers from academic families in e.g. Estonia, France, Ireland,
Norway, and Poland; the reversed trend (longer interruptions commonly among
students with tertiary educational background) appears e.g. in Azerbaijan, Georgia,
Latvia, and Romania.

Among students in the older age groups of 25 to < 30 (15 %) and 30 years and over
(13 %), study interruptions are considerably more common on cross-country average
than among students aged 21 or younger (3 %) and 22 to < 25 years (8 %). There are
also clear differences in the length of interruptions; the proportion of long interrup-
tions increases between age groups from 2 (< 22) and 6 % (22-<25) to 13 (25-< 30)
and 26 % (30 years and over).

Transition time from previous studies to a Master programme

Not only the return to a course of study from periods of study interruptions, but also
the time elapsed between completing a first-cycle degree and taking up a second-cycle
degree can provide information about the extent of flexible (further) education options
in a country. On cross-country average, 28 % of students in Master programmes have
had at least 2 years pass between completing their previous studies and starting the
Master programme (Figure B3.8).

A clear trend towards a longer transition period into a Master degree programme can
be identified with regard to student’s educational background. On average, a quarter
of Master students with tertiary education background report a delayed transition into
their Master degree programme (25 %), while for students from a non-tertiary educa-
tional background the share is almost a third (31 %). This trend holds true when
looking at national data in almost all countries (except Azerbaijan, Georgia, and
Sweden). These findings (as already described at the beginning of this chapter with
regard to entry into higher education) provide further evidence that students from
non-tertiary parents are dependent on flexible options to (re-)enter their studies
because they can rely on fewer resources in their family environment (> Chapter B2) and
therefore more often have to rely on own resources, e.g. through (savings made in
periods of) gainful employment (Chapters > B6, >B7).

With regard to age, there is also a clear trend in delayed transitions to a Master degree.
While, on cross-country average, only 2 % of 22 to 24 year old students started their
Master studies 2 years or more after graduating from a first-cycle degree programme,
the proportion among 25- to 29-year-olds is 22 % and ultimately reaches two-thirds
among those aged 30 and over (66 %). While respective percent values vary between
countries, this general age pattern in delayed transition between first-cycle and Master
studies observed on cross-country average holds true in all countries.

Older students
have interrupted
their studies more
frequently and for
longer periods than
their younger

peers.

A good quarter of
Master students
started the second

cycle with a delay.
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Figure B3.8 1

Delayed transition between graduating from previous programme to current Master programme by educational back-
ground and age groups
Share of students in a Master programme (in %)
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Data source: EUROSTUDENT 8, B.8. No data: AT, FR.
Data collection: Spring 2022 - summer 2022 except CH (spring 2020), DE (summer 2021), ES, PT, RO (spring 2023 — summer 2023).

EUROSTUDENT question(s): 1.10 [Only if 1.6 “#Master degree [ISCED 7]”, not “#Long national degree / integrated Master [more than 3 years, ISCED 7]”] How
long after graduating from your previous study programme did you start your current Master programme?

Deviations from EUROSTUDENT survey conventions: CH.
Deviations from EUROSTUDENT standard target group: IE, NL.

Prospects of academic success over the course of studies
Study progress While the previous analyses have looked at different study entry paths and forms of
impacts sense of re-entry, this section focuses on students’ prospects of academic success from a study
belonging, study progression perspective. Figure B3.9 shows cross-country average values for a lacking
performance, and  sense of belonging in higher education, self-assessed study performance, and serious
dropout intention. thoughts of dropping out of higher education in Bachelor or Master programmes at
different stages of study progress. One can clearly see that students who study beyond
the standard period of study a) have a lower sense of belonging, b) are less likely to rate
their academic performance better than that of their fellow students, and c) are more
likely to have thoughts of dropping out than those fellow students in their respective
degree programme who are within the standard period of study. The (more or less
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pronounced) ‘jumps’ in the percentage values between Bachelor and Master students
in the sense of belonging and thoughts of study dropout also make it clear that the
more integrated and those with few thoughts of dropping out opt for a continuation
of studies after first-cycle degree graduation.

Figure B3.9 %

Students’ academic success prospects by years of study in Bachelor and Master programmes
Share of students (in %, 95 % between-country Cls)

a) Feeling of not really belonging in higher education
Master (std. period of Master (> std. period of

study) study)
year 1 | year 2 year 3 |zyear4
35
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25 4= 17
20 4 9 g *-15 * 14
15 .___. -------- -. _________ ‘
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(std. period of study) (> std. period of study)

# Bachelor # Master

b) Better study performance than fellow students

Master Master
(std. period of study) (> std. period of study)
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40 46 — " ~~~~~~~~~~~ ' ----------- '
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c) Serious thoughts of abandoning studies

Master Master
(std. period of study) (> std. period of study)
year 1 | year 2 year 3 | =year 4
25
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______ 7
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5 16
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0
year 1 | year 2 | year 3 year 4 | =year5
Bachelor Bachelor
(std. period of study) (> std. period of study)

# Bachelor # Master

Data source: EUROSTUDENT 8, C.12., C.15., C.14. No data: a) AT, ES, FR; b) CH, ES, FR; c) ES, FR.

Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, PT, RO (spring 2023 — summer 2023).

EUROSTUDENT question(s): 3.1 Generally, to what extent do you agree with the following statements regarding your studies? 3.4 How would you rate your perfor-

mance so far in your current #(main) study programme in comparison to that of your fellow students? Items adapted from Trautwein et al. (2007).

Deviations from EUROSTUDENT standard target group: IE, NL.
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Discussion and policy considerations

In conclusion, the findings in this chapter shed light on several crucial aspects of the
transition into and within higher education. Firstly, a predominance of standard qual-
ifications and entry routes can be observed, with alternative pathways being less
common. However, older students more often turn to these alternative routes, facili-
tating their entry into higher education and taking advantage of lifelong learning
opportunities. Additionally, we find that a non-tertiary parental educational back-
ground and older age often coincide with more extensive work experience before
enrolling in higher education. Alternative access routes, i.e. higher education entry
through non-standard qualifications or standard qualifications acquired later in life,
is related to transition time. Furthermore, an interplay between access routes, partici-
pation in higher education, and student populations’ age structure can be observed,
suggesting that countries in which alternative access routes are more commonly used
tend to have higher entry ages, greater age heterogeneity, and increased overall partic-
ipation in higher education. Distinct disparities in study interruptions can be observed
regarding students’ age, with older age groups (consistently) indicating longer breaks.
Moreover, we find that a significant portion of Master students experience delays in
starting their programmes; again, particularly those with non-tertiary parental educa-
tional backgrounds and older age. Lastly, the findings reveal that extended study dura-
tions (above the standard period of study) are associated with lower sense of belonging,
inferior self-assessed performance, and higher likelihood of contemplating dropout,
emphasising the importance of support to ensure smooth progression towards grad-
uation. Overall, the findings taken together underscore the need for flexible educa-
tional pathways to accommodate the diverse circumstances of students’ journeys
throughout higher education.

Considerations for policymakers

Older students and those without tertiary educational background commonly access
higher education through alternative pathways, often after extended periods outside
the formal education system and with significant work experience. Additionally, coun-
tries with higher proportions of students entering through alternative routes tend to
have more representation of older population groups in their student bodies. This
correlation suggests that promoting openness in higher education systems to alterna-
tive entry options can lead to more representative participation across the lifespan. To
advance lifelong learning and address socio-economic disparities, policymakers
should prioritise easing accessibility into higher education as a crucial starting point.

Considerations for HEI staff

Implementing tailored support services for non-traditional students, such as mentor-
ship programmes, academic advising, and financial assistance, can help address their
unique needs and challenges. Staff participation in projects such as ‘ENTRANTS -
Enhancing the transition of non-traditional students’® can be a meaningful measure to
reduce dropout rates and promote academic success, especially among disadvantaged
student groups. Offering flexible learning options, including online courses, evening
classes, and part-time study opportunities, can accommodate the diverse schedules of

6 https://entrants.eu/
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non-traditional students, enabling them to balance their studies with work and other
responsibilities (> Chapter B4, >Chapter Bs). Finally, collaborating with community
organisations (Allinson & Gabriels, 2021; Schlanger, 2018) can provide additional
resources and support networks for non-traditional students, enhancing their overall
academic experience and success.

Considerations for researchers

The relationships (and especially directions of influence) between offerings of alterna-
tive pathways to higher education access and higher overall societal participation in
higher education require deeper analyses than what is possible within the context of
this book chapter. Which measures of openness actually contribute over time to
opening up the higher education sector for disadvantaged population groups? In this
regard, national traditions and contexts need to be considered in more detail than what
is possible within the framework of the very abstract indicators used here.
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Tables

Table B3.2

Type of qualification used for access to higher education, alternative access route into higher education, and work
experience prior to entering higher education by educational background and age group
Share of students (in %)

Share of students without #SMAR Share of students with Share of students with continuous work
alternative access route for at least one year without interruption
and at least 20 hrs./week
Educational Age groups Age groups Educational Age groups
background background

k] © o ©

c < = =4

= k] > o

9 =3 E =
2| g 5 5 2| g 5
> | = o 4 z @ o z =2 | 3 4 4 z
53 @ 4 © © © 4 © © © &3 @ [ © I °
= Fal e 3 S S 2 3 ES S 2 = 2o 3 ES ES 2
[T © c > ) o © > ) o © ol © c > 0 o ©
pls} £3 el 3% ™ o el 3% ™ o Co €3 - 3 ™ %
SE S5 S 4 v © S v v © 3 ] [Ty S v v ©
g 15 s ] o] ] g 2 ] ] ES £ 8 s 2 2 ] S
=0T = © Q N [Te} o Q N [Te} o =0T = ®© Q N 0 o
=0 =0 =) o N @ =) o N ® =0 =0 =) N « ®
AT 4 3 1 2 3] 8 2 4 10 22 33 21 8 16 31 52
AZ n/a n/a n/a n/a n/a n/a 0.5 2 5 2 8 7 4 6 33 41
CH 7 4 1 2 6 21 4 10 17 30 42 29 9 24 41 77
cz n/a n/a n/a n/a n/a n/a 1 1 2 7 28 15 10 14 30 73
DE 5] 5] 2 2 6 12 5] 10 22 37 36 26 10 21 35 62
DK 4 3 4 2 3 7 5 4 8 24 54 51 31 50 56 72
EE n/a n/a n/a n/a n/a n/a 1 2 7 10 39 26 12 22 40 51
ES n.d. n.d. 0.0 0.1 0.4 0.3 n.d. n.d. n.d. n.d n.d n.d. 2 12 40 73
Fl 2 2 2 1 1 2 3 2 5 10 59 39 18 32 45 65
FR 2 1 1 1 3 10 1 1 3 10 13 7 6 8 17 32
GE n/a n/a n/a n/a n/a n/a 2 3 2 10 18 12 10 1'3] 17 35
HR 0.5 0.2 0.4 0.1 0.1 2 3 3 7 27 16 8 4 6 19 53
HU 1 1 1 1 2 1 1 1 5] 14 27 13 4 12 27 55}
IE 5 5 1 6 10 10 3 8 14 18 36 22 10 23 51 60
IS 8 4 0.3 1 2 12 3 9 22 41 70 56 29 54 67 72
LT 1 2 1 3 (0] 0.2 2 4 2 8 29 19 8 23 33 59
Lv 3 2 2 3 2 2 6 11 16 46 28 26 45 74
MT n.d. n.d. 2 4 17 14 8 14 26 31 n.d n.d 11 23 54 69
NL 2 8 1 3 5 6 3 10 18 31 22 14 7 14 29 68
NO 3 2 1 1 3 4 3 7 17 24 51 37 17 29 47 62
PL n/a n/a n/a n/a n/a n/a 2 6 16 26 30 15 18 89 71
PT 2 1 0.2 1 3 8 2 5 13 25 20 11 10 36 69
RO n/a n/a n/a n/a n/a n/a 2 4 13 13 23 11 9 33 60
SE 1 1 0.3 0.3 1 2 1 4 10 19 56 44 18 43 58 69
SK 0.1 0.5 0.5 0.2 0.5 0.3 5 4 8 23 35 21 12 20 42 83
av. 3 2 1 2 4 6 3 5 11 20 34 23 11 21 39 62

n.d.: no data. n/a: not applicable. Decimal points shown for values < .5
Data source: EUROSTUDENT 8, B.9, B.16, B.16b.
Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 — summer 2023).

EUROSTUDENT question(s): 2.1 Do you have a #SMAR or foreign equivalent? 2.1 Do you have a #SMAR or foreign equivalent? 2.2 [Only students with #SMAR]
When did you obtain your #SMAR? 2.3 [Only students without #SMAR] Where did you last attend the #regular school system? 2.4 Did you have any paid job(s)
prior to entering higher education for the first time?

Deviations from EUROSTUDENT conventions: AT, CH.
Deviations from EUROSTUDENT standard target group: IE, NL.
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Table B3.3

(Duration of) interruption of current study programme by educational background and age group

Share of students (in %), duration of interruption (in %)

Educational background Age groups

Without tertiary With tertiary Up to 21 years 22 to <25 years 25 to <30 years 30 years and over

educational background |educational background

s v s v s v s v s v s B

a = © 4 a = © & a o © & a = © o a = S o a o S &2

L v O I I O I I I I I I I I = I I = v N IR
AT 12 52 24 24 11 59 23 18 2 97 S| (0] 6 84 15 1 14 61 27 11 24 37 25 38
AZ 2 72 13 15 2 41 | 33 25 79 21 0 6 31| 38 31 6 a7 26 26 6 40 0 60
CH nd.| nd.| nd.| nd.| nd.| nd.| nd.| nd.| nd.| nd.| nd.| nd.| nd. | nd.| nd.| nd.| nd.| nd.| n.d.| nd.| nd.| n.d. | n.d.| n.d.
Ccz 5 82 13 5 5 79 17 5 1 95 3 1 5 86 11 2 13 7 18 5 7 69 22 10
DE nd.| nd.| nd.| nd.| nd.| nd.| nd.| nd.| nd.| nd.| nd.| nd.| nd.| nd.| nd.| n.d. | nd.| nd.| n.d.| nd.| n.d.| n.d. | n.d.| n.d.
DK 7 86 11 3 8 83 12 4 2 98 2 0] 4 92 8 1 13 85 12 3 12 77 17 6
EE 6 68 15 17 7 78 14 8 2 96 4 (0] 6 92 7 1 12 73 22 4 9 61 16 23
ES nd.| nd.| nd.| nd.| nd. | nd.| nd.| n.d.| nd.| nd. | nd. | nd.| n.d.| n.d.| n.d.| nd.| nd.| n.d.| n.d.| nd.| nd.| nd.| n.d.| n.d.
Fl 17 80 11 9 19 80 13 7 6 | 100 0 0 18 92 7 1 22 83 14 3 22 69 16 16
FR 10 73 14 14 10 83 10 7 3 93 7 0 13 90 8 2 24 68 18 14 11 43 14 43
GE 5] 76 11 13 5 63 12 25 2 i7i5] 11 15 6 57 18 25 13 64 8 29 9 81 6 13
HR 5 71 15 14 68 13 18 1 98 [0] 4 91 7 2 11 65 21 14 11 43 18 40
HU 7 83 13 4 88 9 3 2 94 3| 3 8 95 5 (0] 16 85 14 1 11 73 16 11
IE 4 73 11 16 80 12 2 92 6 2 7 88 10 2 5 66 20 14 7 60 18 22
IS 16 52 22 26 15 63 16 21 4 94 (o] 6 7 87 9 4 18 73 18 10 20 47 21 32
LT 14 70 16 14 14 60 28 12 5 89 11 0 17 62 23 15 29 56 29 15 22 64 21 14
LV 72 17 11 60 21 19 1| 86 13 1 6 84 12 5] 19 64 20 17 13 55 23 22
MT 63 10 27 97 (0] 1 81 0] 19 4 69 19 12 5 76 (0] 24 3 86 2 12
NL 77 17 6 10 7 18 4 96 3 1 13| 82 17 (0] 18 62 25 12 13 51 31 18
NO 10 65 19 16 8 76 15 2 95 [0] 6 90 9 1 12 78 16 6 13 61 19 20
PL 13 65 13 22 15 71 14 15 5 95 5 1 15 86 10 3 33 56 21| 23 22 31 14 55
PT 5 61 17 21 6 65 18 17 2 86 13 1 5 78 13 9 13 64 24 12 13 35 19 46
RO 2 82 18 (] 3 71 16 13 1| 96 4 0 3 84 16 1 7 57 27 16 2 64 25 11
SE 15 60 15 25 16 63 15 22 4 96 4 (0] 10 84 13 3 22 61 19 20 25 48 14 38
SK 5] 66 23 10 6 80 14 6 2 92 4 4 7 79 12 9 15 72 19 9 6 42 32 26

n.d.: no data.

Data source: EUROSTUDENT 8, C.6b.

Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 — summer 2023).

EUROSTUDENT question(s): 2.8 Have you ever officially or unofficially interrupted your current #(main) study programme?

Deviations from EUROSTUDENT conventions: AT, FI, GE, NO.

Deviations from EUROSTUDENT standard target group: |E, NL.
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Chapter B4
Types and modes of study

Hendrik Schirmer
German Centre for Higher Education Research and Science Studies (DZHW)

Study flexibility across Europe

Across the EUROSTUDENT countries, various forms of study flexibility
are evident. On average, 15 % of students have part-time status, g % are
enrolled in distance learning programmes, and 23 % are studying
predominantly or entirely online (categories not exclusive).

Structural variations in study modes
across national higher education
systems

National higher education systems exhibit varied relation-
ships between study intensity and flexible study modes.
Students appear to create their own flexibility through
lower study intensity when formal structures are lacking.
While most correlations lack significance, there are notable
links between online and distance learning as well as
between low study intensity and online learning.

Patterns in flexible study preference
across demographics

Socio-demographic factors influence the uptake of flexible study
modes across countries, with older students and those without
tertiary educational background favouring part-time, distance, or
online studies. Additionally, students reliant on their own employ-
ment income, studying Education or Business, Administration and
Law, low study intensity, or with longer transition periods and
alternative access routes into higher education are more inclined
towards flexible modes.

106 Schirmer, H. (2024). Types and modes of study. In K. Hauschildt (Ed.), Social and economic conditions of student life in Europe.
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Satisfaction with study programme

On cross-country average, around two thirds of

students recommend their main study programme,

with similar satisfaction rates among online students

and above-average satisfaction among part-time

students in many countries. B

Social disparities across types of HEls

Universities and research-intensive institutions enrol higher proportions
of students from well-off and tertiary educated backgrounds. Similarly,
institutions with high academic staff provision and research intensity also
attract students from more privileged backgrounds. However, differences
based on field specialisation and institutional control are less pronounced.

Study mode disparities across types of HEls

Non-universities, institutions with higher imbalance in the
student-to-academic staff ratios, less research-intensive, as well
as subject-specialised HEIs show higher proportions of flexible
study formats among their student populations. Although public
HEIs more often offer part-time studies, students at private HEIs
are more often distance or online students.
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Main issues

While > Chapter B3 addresses the openness of (re-)entry options to higher education (as
an instrument for ensuring lifelong learning), the present chapter is dedicated to the
different modes through which broad participation may be ensured (Annex II to the
Rome Communiqué, 2020; EHEA Ministerial Conference, 2020), as well as the diver-
sification of the institutional higher education landscape that might provide study
structures for opening participation, but also has the potential to contribute to and
enhance social inequalities (Arum et al., 2007).

Understanding the prevalence, demographics, and satisfaction levels associated with

flexible study modes — such as part-time studies, distance learning, and online lectures —
offers insight into the evolving landscape of higher education, particularly in the

context of rapid technological advancements (Orr et al., 2018) and global challenges

such as the COVID-19 pandemic (Coughlan et al., 2022; Kati¢ et al., 2021). By exam-
ining the commonality and interconnections of flexible study modes between and

within countries, we can gain a deeper understanding of shifting paradigms in educa-
tional delivery and accessibility (Fiorini et al., 2022; Hunt & Loxley, 2021; Orr et al.,
2018). Exploring the demographics of students engaging in flexible study modes allows

for a more nuanced understanding of educational equity and inclusivity, shedding light

on the diverse needs and preferences of learners across different contexts (Matthews

& Kotzee, 2020). Investigating student satisfaction in flexible study modes provides

valuable feedback for educational institutions to refine and optimise their offerings,
ultimately enhancing the quality of the learning experience and fostering student

success (Ober & Kochmanska, 2022).

B How common are flexible study modes and how are they connected?

B Who studies in flexible study modes?

B How satisfied are students in flexible study modes with their course of study?

Exploring various characteristics of higher education institutions (HEIs) offers valuable
insights into the diversity and dynamics of educational landscapes (Lepori, 2022). This
includes different types of HEIs, such as universities and non-universities, and the level
of private sector involvement, as well as education intensity (students per academic staff;
Chifamba & Pedzisai, 2022; Palmisano et al., 2022), PhD intensity (as a proxy for insti-
tutional research intensity), and subject concentration (HEIs specialisation in certain
study subjects). While institutional diversity can enrich a higher education system in
numerous ways, such diversity becomes problematic when it reproduces and perpetu-
ates social inequalities (Arum et al., 2007; Marginson, 2016; Palmisano et al., 2022;
U-Multirank, 2022). Access to certain types of HEIs may be made difficult for specific
societal groups, thereby reproducing and institutionalising social divides associated
with obtaining a degree from e.g. a particularly research-intensive or highly specialised
institution. Of particular concern here are the prosperity within students’ families
(which, according to the European objectives for the social dimension of education,
should not influence institutional choice) and the educational background (a categori-
sation in which many inequalities in the endowment with economic, social, and cultural
capital culminate). Understanding different HEI characteristics in the context of flexible
modes of study sheds light on how these institutions create opportunities for flexible
learning and cater to various student demographics. This understanding is essential for
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addressing questions about the differential access and opportunities among students
across diverse institutional settings.

® Are different types of HEI socially selective?

B Do the study modes differ between different types of HEI?

Data and interpretation

Variations and connections of flexible study modes

Atthe level of cross-country averages, considerable differences can already be identified
regarding different types of flexible study modes (Figure B4.1). On average across
countries, 15 % of students have an official part-time status, with an additional one
percent having an officially classified ‘other’ status. In contrast, there are an average
of g % of students enrolled in distance learning programmes. Finally, almost a quarter
(23 %) were predominantly or entirely studying online at the time of survey (in most
countries summer 2022/2023, see > Chapter C3), with an additional 20 % balancing their
courses between online and in-person lectures.

Box B4.1

Methodological note: Types of flexible study modes

In the analyses presented in this chapter, three forms of flexible study modes are

distinguished:

B Full-timeyvs. part-time (+ other) students: This classification is based on students’
formal current status, as recognised by law and HEIs in their respective countries.
Students are expected to report their status according to their ‘de jure status’, not
their ‘de facto status’ (which can be different based on the time allocation). The
‘other’ category encompasses alternative study modes officially recognised by
institutions.

B Distance learners vs. attendance learners: This categorisation identifies students
enrolled in study programmes that lack physical face-to-face interaction in
lectures, classes, or taught studies, excluding exams.

m Students studying mostly/completely online vs. students studying in balanced modes
vs. students studying mostly/completely in person: This categorisation stemmed
from students’ responses to a Likert scale question, where they rated their current
ratio of online to in-person teaching, with options ranging from 1 for completely
online to 5 for completely in person. Students who chose options 1 and 2 were
grouped as ‘students studying mostly/completely online’, those who chose option 3
were categorised as ‘students studying in balanced modes’, and those who selected
options 4 and 5 were classified as ‘students studying mostly/completely in person’.

Even greater variance becomes apparent when examining the range of these three

different forms of flexibilisation across EUROSTUDENT countries:

B At least a third of students in Poland and Malta have an official part-time status,
while such an official part-time solution is not offered in Austria, Denmark, and
Georgia. ‘Other’ official regulations regarding time commitment exist in relevant
proportions only in Latvia, Lithuania, the Netherlands, and Romania.
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Figure B4.1 %,

Study statuses and modes
Shares of students (in %)
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Data source: EUROSTUDENT 8, C.5, C.5b, TM.51. No data: FR (formal status of enrolment), CH, ES (learning modalities), CH, DE (delivery mode).
Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 — summer 2023).

EUROSTUDENT question(s): 1.8 What is your current formal status as a student? 1.2 Is your current #(main) study programme formally defined as a distance
learning programme? M3.1 Please indicate the actual current and what you consider the ideal ratio between online and in-person teaching and learning in your
studies. [actual current ratio]

Deviations from EUROSTUDENT survey conventions: AT, CH, CZ, DK, FI, HR, NO, PL, SE.
Deviations from EUROSTUDENT standard target group: IE, NL.
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B In Georgia and Iceland, distance learning is very prevalent — with over a third and
just under a quarter of students, respectively, studying in this mode — whereas the
possibility of distance learning is not available in Azerbaijan, the Czech Republic,
Croatia, and Hungary.

B While about half of students in Finland, Latvia, and Iceland predominantly or entirely
attend their courses online, the proportion in Croatia, France, the Czech Republic,
Denmark, Austria, and Portugal is less than 10 %.

Table B4.1

Relationship between part-time study status, distance learning, online mode, and low study intensity
Pearson’s correlation coefficient (r), statistical significance (p)

Part-time + other Distance learning Mostly/Completely online Low study intensity
Part-time + other r=1.000
Distance learning r=-0.034 r=1.000
(p = 0.883)
Mostly/Completely online r=0.255 r=0.589 r=1.000
(p = 0.252) (p = 0.005)
Low study intensity r=0.355 r=0.128 r=0.462 r=1.000
(p = 0.088) (p=0.571) (p =0.027)

Data source: EUROSTUDENT 8, C.5, C.5b, TM.51, H.54. No data: FR (formal status of enrolment), CH, ES, NO (learning modalities), CH, DE (delivery mode).
Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 — summer 2023).

EUROSTUDENT question(s): 1.8 What is your current formal status as a student? 1.2 Is your current #(main) study programme formally defined as a distance
learning programme? M3.1 Please indicate the actual current and what you consider the ideal ratio between online and in-person teaching and learning in your

studies. [actual current ratio] 3.2 How many hours do you spend in taught courses and on personal study time in a typical week during the current #lecture period?

Deviations from EUROSTUDENT survey conventions: AT, CH, CZ, DK, FI, HR, NO, PL, SE.
Deviations from EUROSTUDENT standard target group: IE, NL.

Box B4.2

Methodological note: Correlation

Correlation is a measure of a relationship between variables. Correlation coefficients
(i.e. Pearson’s product-moment coefficient; r) do not indicate causality and are not
used to make predictions, but instead show the degree of association between vari-
ables. In correlated data, the change in the magnitude of one variable is associated
with a change in the magnitude of another variable, either in the same (positive
correlation) or in the opposite (negative correlation) direction. Values of r closer to
1 or -1 indicate stronger relationships, while values closer to o indicate weaker rela-
tionships. Taking established thresholds as a reference, the resulting correlation
coefficients can be classified as ranging from negligible (r: 0.00 to (-)o.10) or weak
(r: 0.10 t0 0.39) to moderate (r: 0.40 to 0.69; Schober etal., 2018). Established signif-
icance levels such as p < o0.05 indicate the probability of observing the correlation
coefficient by chance - p-values above o.05 indicate random findings; only selected
findings in Table B4.1 may consequently be interpreted as statistically significant
(i.e. relationships between online mode and distance learning as well as between
low study intensity and online mode) and only these therefore do not represent
random findings.
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The correlation matrix shown in Table B4.1 analyses whether the three mentioned
forms of flexible studying go hand in hand within countries and establishes a connec-
tion to the © study intensity in countries. Most relationships are not significant, indi-
cating the diversity and variation between national higher education systems regarding
their study statuses and modes: In most cases, one characteristic does not coincide
with another. Specifically, low study intensity is not correlated with the aggregated
part-time and ‘other’ statuses or distance learning, again confirming (and expanding)
the finding that student populations are creating their own flexibility in case the higher
education system lacks a formal way to provide it (Hauschildt et al., 2021). However,
online and distance learning are moderately (r = 0.589) and significantly (p = 0.005)
correlated. Finally, low study intensity (mainly with regard to taught studies;
> Chapter Bs) is more common in higher education systems where broader shares of the
student population are studying mostly or completely online (r = 0.462, p = 0.027).

Socio-demographic and study-related preferences for flexible

study modes

We now know that national higher education systems differ considerably in terms of

the prevalence and extent of study flexibility. However, it remains to be seen whether

common trends exist regarding the user groups of these flexible study forms. So, who
are the students making use of the opportunities of part-time, distance, and online
studies? In fact, despite all national differences regarding the range of offerings,
common trends can be observed concerning a variety of student characteristics

(Figure B4.2):

B The higher the age group, the more likely it is that part-time, distance, or online
studies are embraced.

® Students without a tertiary educational background more frequently utilise the three
forms of flexible studying on average across countries.

B Students whose income relies heavily (> 50 %) on earnings from employment make
use of the opportunities of flexible studying much more often than students whose
income stems mostly from family sources or public student support.

B Students in the fields of Education as well as Business, Administration and Law more
frequently engage in part-time, distance, or online studies compared to those in
other subject groups. Additionally (and not surprisingly), the group of students in
Information and Communication Technologies (ICTs) stands out with a dispropor-
tionately high level of online studies.

B The higher the study intensity (i.e. the time spent on lectures and personal studies),
the less likely a flexible study mode is adopted.

® Students who have a transition period of more than 2 years between leaving the
school system and entering higher education more frequently opt for part-time,
distance, or online studies than students with a relatively direct transition path from
school into higher education.

m This finding is also reflected in terms of the access route (see > Chapter B3 regarding
the association between delayed entry to higher education and non-traditional study
qualification routes); students with alternative pathways to higher education are
disproportionately engaged in part-time, distance, or online studies.

The trends shown and described can be observed in all countries, with very few excep-
tions and to varying degrees (> Database).
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Figure B4.2 4,

Study statuses and modes by student characteristics
Cross-country averages (unweighted, in %)

All students |15 © 23
Age
up to 21 years |3 5) 14
22 to <25 years |8 6 20
25 to <30 years (24 11 27
30 years and over |47 18 36
Educational background
without tertiary educational background |20 11 25
with tertiary educational background |11 7 21
Dependency on income source
family |6 6 18
self-earned income |34 13 31
public student support |3 5 16
Field of study
Education |22 13 27
Arts and Humanities {10 7 17
Social Sciences, Journalism and Information (11 8 21
Business, Administration and Law [22 13 28
Natural Sciences, Mathematics and Statistics |5 5 13
Information and Communication Technologies (ICTs) |12 7 29
Engineering, Manufacturing and Construction {10 6 18
Agriculture, Forestry, Fisheries and Veterinary |10 8 15
Health and Welfare |14 7 22
Services |18 9 18
Study intensity
low intensity (31 15 32
medium intensity |13 8 21
high intensity |6 5 17
Transition duration
direct transition |12 8 21
delayed transition [37 15 31
Access route
alternative access route |29 15 30
standard access route |14 8 22
part-time + other distance learning mostly/completely online

Data source: EUROSTUDENT 8, C.5, C.5b, TM.51. No data: FR (formal status of enrolment), CH, ES, NO (learning modalities), CH, DE (delivery mode).
Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 - summer 2023).

EUROSTUDENT question(s): 1.8 What is your current formal status as a student? 1.2 Is your current #(main) study programme formally defined as a distance
learning programme? M3.1 Please indicate the actual current and what you consider the ideal ratio between online and in-person teaching and learning in your

studies. [actual current ratio]
Deviations from EUROSTUDENT survey conventions: AT, CH, CZ, DK, FI, HR, NO, PL, SE.
Deviations from EUROSTUDENT standard target group: |E, NL.

Flexible study modes and satisfaction

Generally, on cross-country average, nearly two-thirds of all students would agree
with the statement that they would recommend their current main study programme
(65 %; Figure B4.3). This also corresponds to the proportion of the subgroup of
predominantly online students (65 %). Students with part-time study status would
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Part-time students
would commonly
recommend their

study programme.

recommend their programme even more at 69 % — slightly higher than the overall

average of students across countries. However, a closer look at specific countries

reveals a somewhat more nuanced picture of satisfaction with the study programme
by study mode:

®m While the proportion of online students who would recommend their study
programme (as depicted in the cross-country average) roughly corresponds to that
among all students in a large number of countries, Georgia and Romania stand out,
where online students would recommend their programme much more frequently
than their respective peers in balanced and predominantly face-to-face study modes.
Conversely, in the Netherlands, Denmark, Portugal, and Croatia, students in face-
to-face studies are more satisfied than their peers in online study.

B Satisfaction with the study programme is significantly higher among part-time
students in a large number of countries; in 8 out of the 21 countries where official
part-time studies are possible, the proportion of part-time students who would
recommend their study programme is at least 5 percentage points above the average
of all students. Only in Estonia and (again) the Netherlands is satisfaction among
part-time students considerably below the average of all students.

Figure B4.3

Student endorsement of current study programmes by part-time study status and online mode
Shares of students (in %)

%
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all students A part-time mostly/completely online teaching

Data source: EUROSTUDENT 8, C.11. No data: FR.

Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 — summer 2023).

EUROSTUDENT question(s): 3.1 Generally, to what extent do you agree with the following statements regarding your studies? [| would recommend my current

#(main) study programme. (Strong) agreement.]

Deviations from EUROSTUDENT standard target group: IE, NL.

Fields of study and degree structure

Large shares of
students in the
field of Business,
Administration

and Law.
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Different subject groups are taken up by students in the EUROSTUDENT countries to
varying degrees (Table B4.2). A common finding is that the Business, Administration
and Law subject group constitutes the largest (18 out of 25 countries) or at least the
second-largest (in an additional 5 countries) proportion in most countries. A lower
proportion can only be found in Azerbaijan (where the Education field has the largest
share) and Sweden (where Engineering, Manufacturing and Construction takes the top
rank). Additionally, in many countries, large proportions of students are found in the
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groups of Health and Welfare or Engineering, Manufacturing and Construction.
Considerable differences in subject group preferences regarding gender are outlined
in > Chapter B1.

In line with standardisation efforts within the Bologna Process, large majorities of
students are enrolled in programmes following the two-cycle degree structure, i.e.
Bachelor (ISCED 6) and Master programmes (ISCED 7). Relatively large proportions
(more than 10 %) of students in short-cycle degree programmes are found in Denmark,
France, Ireland, Latvia, and Malta. Apart from Sweden (19 %) and Norway (9 %), short
national degree programmes (corresponding to an ISCED level of 6) as well as other
types of degrees play a relatively minor or no role. Long national degree programmes,
corresponding to an ISCED level of 7, have a significantly higher importance in many
countries and can account for up to 21 % (France) or even 32 % (Sweden) of students
in a country.

Social selectivity across HEI types

As expected (and in line with the high correlation between parental finances and

students’ educational background; > Chapter B2), most trends in the composition of

HEIs regarding social and educational backgrounds run parallel to each other

(Figure B4.4):

B Universities, typically institutions with the right to award doctoral degrees, have a
higher proportion of students who rate their parents to be (very) well-off and
students with tertiary educated parental backgrounds.

B HEIs with (very) high balance between students and academic staff at HEIs consist
of higher proportions of students from affluent backgrounds and with tertiary
education background compared to HEIs with lower staffing levels.

B The more research-intensive the HEI (as approximated here by doctoral student
enrolment), the higher the proportion of students from well-off and tertiary educated
parental backgrounds.

A marked difference in social composition is not initially evident regarding the differ-
entiation of different types of HEIs based on their field specialisation (Figure B4.4).
Interestingly, the differentiation of social composition between public and private HEIs
does not yield differences, whereas the differentiation of educational background by
institutional control does indeed suggest that a higher proportion of students from
tertiary educated parental backgrounds study at public HEIs. What is the underlying
mechanism? As a glance at Table B4.3 and Table B4.4 reveals, the cross-country aver-
ages depicted in Figure B4.4 provide only a rough and necessarily abbreviated over-
view — national specifics, which certainly exist’, are thus levelled out. At the same time,
despite the strong relationship between parental financial status and educational back-
ground (> Chapter B2), it should not be assumed lightly that there is a simple match
between both characteristics: Differences based on educational background are not
only an expression of economic disparities between students’ parental homes but also
encompass the entire interplay of social and cultural resources that shape educational
decisions.

1 Forexample, in countries like Austria or Lithuania, contrary to the cross-country trend, private HEIs are composed to a greater
extent of students from tertiary educational backgrounds than public HEIs.

Certain HEI types

tend to be socially

selected.
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Box B4.3

Methodological note: EUROSTUDENT-ETER data merge

The European Tertiary Education Register (ETER)? is a comprehensive database
encompassing information about HEIs across 41 European Higher Education Area
(EHEA) countries, offering detailed insights into institutional activities, including
student demographics, personnel, finances, and outputs like graduates (Lepori et
al., 2023). ETER aims to provide reliable, standardised data for comparative anal-
ysis and policymaking in the European higher education landscape. In order to
explore potential synergy effects, EUROSTUDENT’s extensive student survey data
have been supplemented with a selection of eight institutional insights sourced
from the most recent information available (2020, in some cases 2019) in the ETER
database (Lepori, 2023). While the ETER indicators may not cover the entire EURO-
STUDENT sample (due to missing HEIs in the ETER database), they are neverthe-
less informative for uncovering broader patterns. In the context of the chapter at
hand, four indicators are analysed:

B institutional control (differentiating HEIs under public control or mostly
financed by the state from private HEIs and those mostly funded by private
sources),

B education intensity (HEI’s number of diploma, Bachelor, and Master students
divided by academic staff),

B PhD intensity (HEI’s number of PhD students divided by number of students),

B and subject concentration (index computed as the sum of the squares of the
share of Bachelor and Master students in each of the 10 ISCED-F 2013 subject
fields (Herfindahl concentration index), ranging from 1 = all students in a single
field to o.1 = students equally distributed between fields).

Study mode differences between types of HEI

After analysing the prevalence of flexible study modes and their utilisation by specific

student groups on one hand, and the social selectivity of certain types of institutions

on the other hand, the question arises regarding the interconnection of study modes

and institutional characteristics. Regarding formal status of enrolment, learning

modalities, and delivery mode, there are often parallel and mostly very clear differences

between types of institutions (Figure B4.5):

B Non-universities appear as providers of part-time, distance, and online study
formats to considerably higher extent than universities.

®m While public HEIs more frequently offer part-time studies than private HEIs, they
lag behind in terms of distance and online formats.

B The larger the imbalance between students and academic staff at HEIs, the more
likely its students are engaged in part-time, distance, or online study formats.

B The higher the research intensity of HEIs (PhD intensity), the lower the proportion
of part-time, distance, or online study formats among students.

B The more specialised HEIs are in certain fields of study, the higher the proportion
of part-time, distance, or online study formats.

2 https://eter-project.com/
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Figure B4.4

Composition of types of HEIs by social background

Cross-country averages (in %)

Type of HEI
university [N
non-university G
Institutional control
public HEI [N
private HEI NS
Education intensity
<10 students/academic staff ORI
10-24 students/academic staff 7N
25-49 students/academic staff [ISHIN
=50 students/ academic staff* 8/
PhD intensity
<0.5% PhD/student [
0.5-<3% PhD/student [N
3-<8% PhD/student [HSNNN
=8% PhD/student [N
Subject concentration
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0.3-<0.65 [N
=0.65 N
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Institutional control
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Education intensity
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25-49 students/ academic staff [EAGHII— 50
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PhD intensity

<0.5% PhD/student [ISORII— 47
0.5-<3% PhD/student [E5EIIII—— 42
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28% PhD/student [z

Subject concentration

<0.3 IS 41
0.3-<0.65 ST 40
z0.65 IST——— 39

0

M with tertiary educational background

20

40 60 80

without tertiary educational background

Data source: EUROSTUDENT 8, D.4, D.3. No data: CH (parental financial status), ES (educational background).

Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, ES, FR, PT, RO (spring 2023 - summer 2023).
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EUROSTUDENT question(s): 6.7 What is the highest level of education your mother/#guardian and father/#guardian have obtained? 6.8 How well-off financially
do you think your parents (or #guardians) are compared with other families? Source: PIRLS 2006. Copyright © 2005 International Association for the Evaluation
of Educational Achievement (IEA). Publisher: TIMSS & PIRLS International Study Center, Lynch School of Education, Boston College.

Note(s): * Due to low number of cases (i.e. few countries with 250 students / academic staff) and large variation of values between these few cases, the
cross-country average is not significant, and can consequentially not serve as reliable source of information.

Deviations from EUROSTUDENT survey conventions: AT, CH, FR, GE, NL, SE.

Deviations from EUROSTUDENT standard target group: |E, NL.
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It is evident that different types of institutions also serve different target groups, and
the specialisation of the higher education landscape can indeed contribute to the diver-
sification of various study offerings (and thus to offering demanded flexible study
modes). The trends shown and described can be observed in all countries, with very
few exceptions and to varying degrees (> Database).

Figure B4.5 L

Composition of types of HEls by study statuses and modes
Cross-country averages (unweighted, in %)

a) Formal status of enrolment

Type of HEI
university ORI 920
non-university ST 69
Institutional control
public HEI ST 69
private HEI SN 87
Education intensity
<10 students/ academic staff [N 89
10-24 students/ academic staff [N 84
25-49 students/academic staff (33T 67
=50 students/ academic staff (4SS 52
PhD intensity
<0.5% PhD/student 2NN 74
0.5-< 3% PhD/student [I5IN 85
3-<8% PhD/student 7N 93
>89% PhD/student I8 97
Subject concentration
<o0.3 (2. 86
0.3-<0.65 [N 84
=0.65 220 76
o] 20 40 60 80 100 %
W part-time + other full-time
b) Learning modalities
Type of HEI
university [N 93
non-university EGTIII 84
Institutional control
public HEI 7N 93
private HEI SIS 85
Education intensity
<10 students/academic staff G 94
10-24 students / academic staff [N 93
25-49 students/academic staff ORI 90
=50 students/academic staff* 10
PhD intensity
<0.5% PhD/student AN 85
0.5-<3 % PhD/student [N 91
3-<8% PhD/student (G 94
=8% PhD/student* % 99
Subject concentration
<0.3 6N 94
0.3-<0.65 SN 91
>0.65 AONIN 90
0 20 40 60 80 100 %

M distance learning attendance learning
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Figure B4.5 (continued) %

c) Delivery mode

Type of HEI
university (200N 20
non-university SO 21
Institutional control
public HEI 2N 20
private HEI ST 20
Education intensity
< 10 students/academic staff [N 17
10-24 students/academic staff IS 17
25-49 students/academic staff (25NN 22
=50 students/academic staft* Cliiiiiiiiiiiiiiiiiiiiiin 18
PhD intensity
<0.5% PhD/student [SSI 19
0.5-< 3% PhD/student (220 20
3-<8% PhD/student SN 17
=8% PhD/student ISHIN 16
Subject concentration
<0.3 [ZI. 18
0.3-<0.65 22 20
=0.65 25N 19

0 20 40 60 80

W mostly/completely online balanced mostly/completely in person

Data source: EUROSTUDENT 8, C.5, C.5b, TM.51. No data: FR (formal status of enrolment), CH, ES, NO (learning modalities), CH, DE (delivery mode).

Data collection: Spring 2022 — summer 2022 except CH (spring 2020), DE (summer 2021), AT, FR, PT, RO (spring 2023 — summer 2023).
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100 %

EUROSTUDENT question(s): 1.8 What is your current formal status as a student? 1.2 Is your current #(main) study programme formally defined as a distance
learning programme? M3.1 Please indicate the actual current and what you consider the ideal ratio between online and in-person teaching and learning in your

studies. [actual current ratio]

Note(s): * Due to low number of cases (i.e. few countries with =50 students / academic staff, 28 % PhD/student) and large variation of values between these few

cases, the cross-country average is not significant and can consequentially not serve as reliable source of information.
Deviations from EUROSTUDENT survey conventions: AT, CH, CZ, DK, Fl, HR, NO, PL, SE.
Deviations from EUROSTUDENT standard target group: IE, NL.

Discussion and policy considerations

The findings about types and modes of study reveal a diverse landscape of study flexibility
across European higher education systems, with significant variations in part-time enrol-
ment, distance learning availability, and online study prevalence. National systems demon-
strate varied relationships between study intensity and flexible modes, highlighting

students’ adaptability amidst structural differences. Socio-demographic factors strongly
influence study mode preferences, with older students, those without tertiary educational

background, job income-dependent, low intensity students, as well as students with

delayed higher education entry, or alternative access route favouring flexible modes.
Overall, satisfaction with study programmes is high, particularly among part-time students

—with certain national exceptions. Social disparities are apparent across institution types,
with universities, institutions with a favourable student-staff ratio, and research-intensive

institutions enrolling students from more well-off backgrounds. Study mode disparities

reflect the diverse target groups served by different institution types: Non-universities,
institutions with higher imbalance in the student-to-academic-staff ratios, less research-
intensive, as well as subject-specialised HEIs show higher proportions of flexible study
formats among their student populations. Understanding these findings is crucial for
addressing inequities and enhancing access to higher education opportunities.
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Considerations for policymakers

At the system level, there are no significant correlations between the shares of students
with official part-time study status and those enrolled in distance learning programmes,
nor between part-time study statuses and students predominantly studying online
(Table B4.1). This underscores the varied and diverse structure of higher education
systems concerning flexible study modes. The insignificant correlations between low
study intensity and both part-time and distance studies reinforce previous findings that
student populations tend to find their own ways to adapt higher education to their needs
when formal structures are lacking. However, it is crucial for policymakers to consider
formalising these flexible study modes to effectively plan resources and enhance student
satisfaction. Establishing official frameworks for part-time and distance learning can
provide clarity for students and institutions, leading to better resource allocation and
increased satisfaction among students. This approach aligns with the analysis indi-
cating increased satisfaction among part-time students (Figure B4.3), highlighting the
importance of formalising flexible study options in higher education policy planning.
Additionally, policymakers should ensure that resources and support services are readily
available to students engaging in flexible study modes, including access to academic
advising, counselling, and technical assistance (Schirmer, 2024).

Considerations for HEI staff

However, too strong reliance on flexible education in the form of distance or online
learning might considerably disrupt peer integration (Fiorini et al., 2022; Glodowska
et al., 2022; Schirmer, 2024). Consequently, part-time studies, distance education,
and online lectures should be evaluated regularly to ensure student satisfaction and
retention — particularly in countries where lower recommendation levels among part-
time students have been identified (i.e. Croatia, Denmark, Estonia, the Netherlands,
and Portugal) - as is already planned within the framework of the European quality
assurance measures3. Provision of comprehensive support services tailored to the
needs of students engaging in flexible study should be ensured, including academic
advising, technical support, and access to resources. Moreover, exploring avenues to
foster peer interaction and community building within flexible study programmes can
contribute to a more enriching learning experience. This may involve exploring inno-
vative approaches like virtual study groups or online discussion forums. Furthermore,
collaborating with policymakers and stakeholders to advocate for supportive policies
and resources can enhance the delivery of flexible study modes and bolster student
success.

Considerations for researchers

Further research could delve deeper into the complex relationship between study modes
and their user groups on the one hand and social selectivity in institutional types:
Going beyond the highly aggregated information presented in the chapter at hand will
most certainly enhance our knowledge about segregational processes in the field of
higher education. Additionally, analyses could be enriched by adding qualitative infor-
mation about national legislation specifics regarding part-time study statuses, distance
learning modalities, and online teaching infrastructure.

3 https://www.ehea.info/page-eqar, https://www.eqar.eu/.
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