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Chapter A1
Foreword

Strengthening the social dimension of higher education
as a top priority in the post-COVID-19 recovery in higher
education

Since “reliable data is a necessary precondition for an evidence-based
improvement of the social dimension of higher education” (Annex II
to the Rome Communiqué, 2020), the EUROSTUDENT survey, with
its data on the social and economic conditions of student life in the
European Higher Education Area (EHEA), has been the key driver of
improving social dimension policies in the EHEA for the past 20
years. The EUROSTUDENT survey findings allow for the identifica-
tion of underrepresented, disadvantaged, and vulnerable students in
Ninoslay Scukanec higher education, which is a precondition for creating strategies and

action plans for improving the social dimension. This EUROSTU-
DENT mission could gain particular importance in the post-COVID-19g recovery in the
coming decade, as will be explained in the following chapter.

The impact of COVID-19 on the social dimension of higher education
Increasingly, the evidence shows that at-risk students will be disproportionally
affected by the COVID-19 pandemic. The NESET analytical report (Farnell, Matijevié,
& Schmidt, 2021) demonstrates that “the crisis is exacerbating pre-existing education
disparities rather than causing those disparities”. Many of the underrepresented,
disadvantaged, and vulnerable students now face a range of additional obstacles in
accessing and participating in higher education, and successfully completing their
studies.

Results of the European Students’ Union survey (Doolan etal., 2021) provide an overview

of additional obstacles faced by EHEA students during the pandemic.

B Almost 60 % reported that they do not always have a reliable internet connection.

B Almost 70 % reported that they do not always have access to course study materials.

B Almost 35 % of students often do not have a quiet place to study.

B Almost 40 % of students who worked during their studies lost their jobs.

m Students have frequently felt frustrated, anxious, and bored in their academic activ-
ities since on-site classes have been cancelled.

B Lower levels of general well-being were reported by students without a supportive
social network. Almost 10 % of students indicated that they do not have several
people they can trust to help solve their problems.

Due to these additional obstacles, the following groups of students consistently face
more difficulties in adjusting to studying during the COVID-19 pandemic lockdown:
students at lower levels of study, students lacking a supportive social network, students
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who reported having mental health problems, students with lower levels of digital
skills, students who do not have a quiet place to study, a good internet connection, and
material for studying at their disposal (Doolan et al., 2021).

The pandemic will also have a negative impact on equity and social inclusion in pre-
tertiary education, creating a knock-on effect of reducing equitable access to higher
education and lowering the level of participation of at-risk students in higher education
in the coming years. Therefore, the pandemic could have “long-term ‘scarring’ effects
foryoung people under the age of 25 — the ‘COVID generation’ - resulting in an unprece-
dented decline in social mobility due to rising economic and educational inequalities”
(Farnell, Matijevi¢, & Schmidt, 2021).

To mitigate the negative impact of the COVID-19 pandemic on higher education, the
social dimension should become central to higher education strategies at the system
and institutional level, and be aligned with concrete targets and measures to resolve
the challenges of at-risk students. It will be particularly important to collect, analyse,
and use different types of data to better understand the immediate and future impact
of the pandemic on the social dimension in higher education. Future EUROSTUDENT
surveys and their results could gain additional importance by helping understand the
challenges that at-risk students face when accessing, participating in, and completing
higher education in the post-COVID-19 period.

Despite the negative impact of the COVID-19 pandemic on higher education, it is also
important to consider the opportunities of the crisis to place the social dimension as
a top priority in the post-COVID-19 recovery in higher education.

New policy developments and opportunities for the social dimension

in the EHEA

In a recent development within the EHEA, one of the three key priorities until 2030 is related
to building an inclusive EHEA - the latest 2020 Rome Ministerial Communiqué stresses
that “socially inclusive higher education will remain at the core of the EHEA and will provide
opportunities and support for equitable inclusion of individuals from all parts of society”.
The 2020 Rome Communiqué takes as its starting point the definition of the social dimen-
sion provided in the 2007 London Communiqué, namely that “the composition of the
student body entering, participating in, and completing higher education at all levels
should correspond to the heterogeneous social profile of society at large in the EHEA coun-
tries”. This definition allows the creation of policy levers for identifying underrepresented,
disadvantaged, and vulnerable students in higher education.

The novelty of the 2020 Rome Communiqué is that it goes beyond this definition and has
enlarged it by stressing that the social dimension encompasses the creation of an inclusive
environment in higher education that fosters equity and diversity, and is responsive to the
needs of local communities. It means that public authorities and higher education institu-
tions (HEIs) need to integrate the newly adopted “Principles and Guidelines to Strengthen
the Social Dimension of Higher Education in the EHEA” in the core of their higher educa-
tion mission: learning and teaching, research, innovation, knowledge exchange and
outreach, institutional governance and management, as well as in the policies for empow-
ering present and future students, and higher education staft.
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Therefore, improving the social dimension by moving beyond widening accessibility and
integrating the social dimension principles in the core higher education mission and
governance is a crucial step forward in the Rome Communiqué when looking to strengthen
inclusion, equity, and diversity in higher education. For the first time, the 49 ministers of
the EHEA adopted a new, forward-looking strategic document, “Principles and Guidelines
for the Social Dimension” (Annex II to the Rome Communiqué, 2020), that aims to help
countries continuously improve their social dimension policies and the effective
implementation thereof at the national and institutional level. The document defines ten
social dimension principles for the coming decade as the basis for conceptualising
different policies for social dimension enhancement. The guidelines are recommendations
intended to advise policy makers on how to put the principles into practice.

It is important that, having committed to the implementation of the principles and
guidelines, EHEA ministers of higher education have charged the Bologna Follow-Up
Group (BFUG) with establishing the Working Group for Social Dimension for the
period 2021-2024 with three main tasks: (1) to develop tools for the implementation
of the principles and guidelines, (2) to develop a system of monitoring the implemen-
tation of the principles and guidelines, and (3) to organise peer support activities for
social dimension among the EHEA members. This Working Group will continue the
highly effective and visionary work of the previous BFUG Advisory Group for Social
Dimension 2018—2020, which produced the principles and guidelines. These prom-
ising developments should ensure that, by the next ministerial conference in 2024,
there will be a structured European movement for strengthening the social dimension
in higher education.

Building a European movement for the social dimension

of higher education

It is evident from the COVID-19 impact on higher education and the new policy initia-
tives in the EHEA that the period until 2030 has the potential to become an ambitious
decade of social dimension in higher education in the EHEA. This vision could become
a reality if all EHEA stakeholders succeed in creating a European movement for the
social dimension in higher education that combines the top-down and bottom-up
approaches to policy making and policy advocacy.

From a top-down perspective, it will be important to focus on building capacities of
public authorities and HEIs for enhancing the social dimension, advocating policy
support, facilitating transnational learning, and providing incentives to those who are
successful in implementing social dimension principles. The mandate of the BFUG
Working Group for Social Dimension 2021-2024 falls under this remit. Since needs
related to the social dimension differ depending on the context, each public authority
and higher education institution must adopt context-specific interventions for
improving the social dimension.

In the communication from the European Commission on “Achieving the European
Education Area (EEA) by 2025” (European Commission, 2020), one of the six dimen-
sions necessary to further develop the EEA refers to inclusion and gender equality.
EUROSTUDENT with its surveys and resources will be increasingly important in
systematically documenting progress in strengthening the social dimension.
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From a bottom-up perspective, it will be important to identify universities committed
to developing the social dimension, to build a network of institutions similarly
committed, and organise capacity-building events with them. The social dimension
could be fostered by the newly established European Universities alliances in 2019 and
2020, whose mission is to foster inclusive higher education — as the alliance Young
Universities for the Future of Europe already demonstrates. One of the three priorities
for action of the European University Association in its vision for 2030 (Universities
Without Walls, 2021) relates to the strengthening of universities’ civic engagement,
where social inclusion, diversity, and equity play important roles.

Conclusion

A favourable environment for the combination of the top-down and bottom-up initiatives
as detailed above may create a European movement for social dimension enhancement.
In the short term, this movement could mitigate the negative impact of COVID-19 on the
social dimension of higher education. In the longer term, the European movement could
create an effective framework for the continued progress towards diversity, equity, and
inclusion in higher education in the EHEA.

The EUROSTUDENT data could prove valuable in creating a European movement for
the social dimension from both the top-down and bottom-up perspective until 2030.
Forthcoming national EUROSTUDENT data collections are expected to examine the
impact of the COVID-19 pandemic on higher education by providing “information on
the composition of the student body, access and participation, drop-out and comple-
tion of higher education, including the transition to the labour market after completion
of studies, and allow for the identification of vulnerable, disadvantaged and underrep-
resented groups” (Annex II to the Rome Communiqué, 2020) in the post-pandemic
period. Comparing international EUROSTUDENT data within the EHEA should foster
transnational learning and capacity building in social dimension enhancement for
public authorities and HEIs, providing them with resources and solutions to ameliorate
the negative impact of COVID-19. Thus, EUROSTUDENT is instrumental in building
a European movement for social dimension in higher education.

About the author

Ninoslav Séukanec Schmidt is Executive Director of the Institute for the Development
of Education in Zagreb, Croatia. He is currently co-chairing the Bologna Follow-up
Working Group on Social Dimension for the period 2021-2024. He successfully
co-chaired the previous 2018-2020 Bologna Follow-up Advisory Group on Social
Dimension, which created the strategic document “Principles and Guidelines for Social
Dimension” to help 49 countries in the EHEA improve social dimension policies.
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Chapter A2
Introduction

Context of the Synopsis: monitoring the
social dimension of higher education and
student mobility in Europe

This Synopsis of Indicators presents the findings of the seventh round of the EURO-
STUDENT project. In the current round, 26 countries of the European Higher Educa-
tion Area (EHEA) contributed between 2018 and 2021 to the success of the project and
thus made this report possible. The synopsis is a compendium of key indicators on the
social and economic conditions of student life, including temporary student mobility,
in Europe.

The social dimension of higher education (HE) has played an important role in the
Bologna Process of the EHEA since it was chosen as a central theme in the Prague
Communiqué (2001) at the beginning of this millennium. With the Rome Communiqué
(2020), the ministers responsible for HE in the EHEA reinforced the importance of the
social dimension by adopting principles and guidelines designed to advise member
states on how to define and implement policy for improving the social dimension of the
EHEA (Annex II to the Rome Communiqué, 2020). According to this document, the
main objective of the social dimension is “that the composition of the student body
entering, participating in and completing higher education at all levels should corre-
spond to the heterogeneous social profile of society at large in the EHEA countries.”
Furthermore, “the social dimension encompasses creation of inclusive environment in
higher education that fosters equity, diversity, and is responsive to the needs of local
communities.” (Annex II to the Rome Communiqué, 2020). In its Modernisation
Agenda for Higher Education, the European Commission also defined “building inclu-
sive and connected higher education systems” as a priority for action (European
Commission, 2017, p. 6).

By collecting data on the social and economic conditions of student life in Europe, the
EUROSTUDENT project ensures that important indicators are available on the current
state of the social dimension in many EHEA countries, thereby providing a data basis for
monitoring and evaluation. The current situation of students is the result of many influ-
encing factors at the national and European levels (Figure A2.1). These include the school
system, the economic and political system, cultural norms and values, as well as the HE
system. Current and past experiences of students, in turn, influence their future success.

The EUROSTUDENT topics cover all aspects of current student life: 1) their backgrounds
(demographic characteristics and social background), 2) study conditions and experiences
(access to and transition within HE, study conditions and quality, time budget, and
mobility) and 3) their living conditions (employment, resources, expenses, and housing
situation). With regard to international student mobility ISM), EUROSTUDENT not
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Figure A2.1

EUROSTUDENT VII topics

European and national level
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Study success &
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only offers insights into students’ activities abroad and recognition thereof by HEIs in
their home country, but also into obstacles to mobility for students who have not spent
study periods abroad.

To achieve greater analytical depth, EUROSTUDENT divides the student population
into a variety of focus groups based on their socio-demographic characteristics, living
and study conditions, as well as their study-related background. In this way, the study
experience can be presented in all its diversity. An overview of the EUROSTUDENT
focus groups is provided in Table A2.1.

EUROSTUDENT is based on students’ self-reported data. Due to the nature of these data,
the EUROSTUDENT dataset contains a great deal of information that is not available
from other sources, for example, from official statistics. The EUROSTUDENT dataset,
therefore, serves an important monitoring function to describe, explain, and assess the
state of the social dimension in the EHEA. In addition to Eurostat and Eurydice,
EUROSTUDENT has delivered data for several Bologna Process Implementation Reports
(European Commission/EACEA/Eurydice, 2018; European Commission/EACEA/
Eurydice, 2015; European Commission/EACEA/Eurydice, 2012; Eurostat & HIS, 2009).

The following sections include some notes on the Synopsis and the EUROSTUDENT
dataset that are important for the use of this report, as well as general information
about the EUROSTUDENT project. Detailed methodological information on the
EUROSTUDENT survey is provided in > Chapter A3.
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Notes on the Synopsis

Student surveys during the COVID-19 pandemic
The COVID-19 pandemic held up the data collection and subsequent delivery in some
countries. The ensuing delays have led to delays within the EUROSTUDENT project.

21 countries conducted a student survey with a reference period before the COVID-19
pandemic: Austria, Switzerland, the Czech Republic, Germany (2016), Denmark,
Estonia, Finland, France, Georgia, Croatia, Hungary, Ireland, Iceland, Lithuania,
Luxembourg, Malta, the Netherlands, Norway, Poland, Sweden, and Slovenia. Albania,
Germany, Italy, Portugal, Romania, and Turkey were affected by the pandemic and
conducted a survey with a reference period during this time (see > Appendix C3 for more
information).

The figures in this report distinguish between countries with a reference period before
the pandemic-related restrictions and lockdowns implemented in the spring of 2020 on
the left-hand side of the figures, and countries in which students were surveyed during
this unusual situation on the right-hand side*. The EUROSTUDENT average depicted in
the figures and tables is based on survey data referring to before the pandemic (i.e. the
normal’ situation). Albanian data could not be finalised in time for inclusion in this
report, but will be available in the > EUROSTUDENT database.

3

Concept and structure

Scope

The Synopsis is a compendium of indicators on the social and economic conditions of
student life in the EUROSTUDENT countries; in this way, the social dimension of
higher education is taken into account. The report is designed to adopt a broad,
comparative perspective to allow for simple but meaningful international comparison.
It mostly presents analyses on an aggregate level.

Reporting infrastructure

The Synopsis is embedded into a reporting infrastructure consisting of different
elements, such as the EUROSTUDENT database, Thematic Reviews, or Intelligence
Briefs. In the text, reference is made to the other elements of the reporting infrastruc-
ture, which are indicated by an arrow and colour highlighting (e.g. > Database).

Additional information

Each chapter in part B concludes with a table appendix providing additional data on
topics covered in the respective chapter. This report further includes a glossary
(> Appendix C1), methodological notes on figures (>Appendix C2), metadata on the
national surveys and key background data on the higher education systems covered in
this report (> Appendix C3), references (> Appendix C4), and a list of the national contrib-
utors to EUROSTUDENT VII (> Appendix Cs).

1 German indicators are based on two sources — the ‘Sozialerhebung’ conducted in 2016 and a student survey focusing on the
impact of the COVID-19 crisis carried out in the summer of 2020.


http://www.eurostudent.eu
http://www.eurostudent.eu

Introduction

Glossary
To keep the text free of definitions and certain concept descriptions, an overview of
terms and key concepts is provided in > Appendix C1.

Reading the Synopsis

B Watch out for deviations from EUROSTUDENT conventions: The basis for data comparisons
across countries are the EUROSTUDENT conventions. Inter alia, they define the
standard target group of the national surveys (Box A3.1). Not all countries manage
to fully comply with the conventions (Box A3.2). This is indicated in the respective
figures, with detailed explanations of the deviations found in > Appendix C2. Cases
that should only be directly compared to other countries with extreme caution are
marked with an asterisk beneath or next to the country abbreviation in figures and
tables.

B Focus groups are not mutually exclusive: Many indicators further differentiate the figures
for all students by means of focus groups, groups of students considered to be
particularly relevant (Table A2.1). The various focus groups may overlap, for instance,
a student can be a Master student, a delayed transition student, and 30 years or older
at the same time.

B The EUROSTUDENT average refers to unweighted cross-country means/median: Unweighted
mean and median values of all EUROSTUDENT countries with available data on the
respective indicator are used in the charts and text as a first orientation. They should
be read with caution because they may conceal differences between countries in terms
of the size of the national student and sample populations. The EUROSTUDENT
average depicted in the figures and tables is based on survey data referring to before
the pandemic (i.e. the ‘normal’ situation).

B Comparisons over time are possible only for selected indicators: For selected indicators, the
Synopsis of Indicators undertakes a comparison between EUROSTUDENT YV,
EUROSTUDENT VI, and EUROSTUDENT VII data. However, such comparisons are
not possible for all countries as changes in a target group or survey question may
have taken place, despite the EUROSTUDENT conventions having stayed the same.
It should be noted that the indicators for a comparison over time have been carefully
selected. Not all EUROSTUDENT indicators can be directly compared over time due
to changes in the core questionnaire.

EUROSTUDENT focus groups

The EUROSTUDENT focus groups allow the identification of certain groups of students,
based on their socio-demographic characteristics, past and current educational situa-
tions, and current living situation, throughout the report (Table A2.1). These groups
of students are considered particularly relevant for analysing different aspects of the
social dimension of higher education.

17

N >



EUROSTUDENT Vil

N >

Table A2.1

EUROSTUDENT VII focus groups

Name of Values
variable

Further explanation

Socio-demographic cha

racteristics of students

Age group @ <22 years
22-24 years
25-29 years
4 30 years and older
Educational | A with a tertiary education
background background
V without a tertiary education
background

Impairments | @ students with impairments
students without impairments

Migration students without a migration background,
background domestically educated
second-generation migrants, domestically
educated
Sex B male
® female

Students are grouped according to the highest educational
attainment of at least one of their parents.

In EUROSTUDENT, students with a tertiary education back-
ground have parents of which at least one has attained a
tertiary education degree. In terms of ISCED 2011, this means
that at least one of the students’ parents has successfully
completed a short cycle tertiary degree (level 5), a Bachelor’s
(level 6) or Master’s degree (level 7), a doctorate (level 8), or
their national equivalent. In some countries, these national
equivalents may not be considered part of HE (Box B2.1).
Students without a tertiary education background have parents
whose highest educational qualification is no higher than
ISCED 2011 level 4 (post-secondary non-tertiary education).

This focus group distinguishes between students with and
without impairments in their studies. ‘With impairments’ refers
to students self-reporting as severely limited or limited, but not
severely, based on an impairment. ‘Students without impair-
ments’ either do not have any impairment, or any impairment
they have does not limit them in their studies.

Impairments include physical chronic diseases, longstanding
health problems, functional limitations, mental health problems,
sensory, vision, or hearing impairments, learning disabilities,
and mobility impairments.

EUROSTUDENT categorises students according to their migra-
tion background based on their own and their parents’ place
of birth. In addition, to be able to distinguish international
students, EUROSTUDENT considers the place of attainment of
the HE entry qualification or, in absence of this, the place they
last attended the regular school system (Figure B1.1).
Students without a migration background, domestically edu-
cated, are students who were born in the country of survey, as
were their parents, and who attended/completed the national
school system.

Second-generation migrants, domestically educated, are stu-
dents with at least one parent born abroad, who were born in
the country of survey, and who attended/completed the national
school system.

Living conditions

Dependency | fl dependent on family support

on income dependent on self-earned income

source # dependent on national public student
support

Financial ¥ with financial difficulties

difficulties without financial difficulties

Housing & living with parents

situation not living with parents

Students % students working in a paid job up to 20 h/week

in paid students without paid employment during

employment the semester

A student is considered dependent on an income source if one
of the three sources “support from family/partner” (including
transfers in kind), “self-earned income” or “national public
student support” provides more than 50 % of the student’s total
income (total income includes transfers in kind). Students with
a mixed budget (i.e. no source providing more than 50 % of
total income) are not assigned to a group.

This focus group distinguishes between the two groups based
on students’ self-assessment.

The groups are differentiated based on the extent of their reg-
ular paid employment or employment from time to time during
term time, not taking into account paid jobs during the holidays.
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Name of Values Further explanation
variable
Study conditions
Field of O education (incl. teacher training) This focus group distinguishes students based on their field of
study arts and humanities study (according to ISCED-F2013).
business, administration, and law
natural sciences, mathematics, and statistics
health and welfare
services
O engineering, manufacturing, and construction
social sciences, journalism, and information
information and communication
technologies (ICTs)
agriculture, forestry, fishery, and veterinary
Study © low intensity This indicator groups students according to their weekly
intensity medium intensity workload in a typical week for study-related activities (taught
@ high intensity courses and personal study time).
Low intensity students spend between 0 and 20 hours a week
on study-related activities. Medium intensity students spend
more than 20 but no more than 40 hours a week on study-
related activities.
High intensity students spend more than 40 hours a week on
study-related activities.
Type of high- | M university Types of HEls are distinguished based on national legislation
er education non-university and understanding.
institution If a distinction exists between types of HEIs in a country, insti-
(HEI) tutions classified as universities are typically allowed to award

Type of study
programme

Study
experience

short-cycle programmes
{ short national degrees
# Bachelor
# Master
{3 long national degrees

o First-year students

doctoral degrees. Other types of HEIs, depending on national
legislations, may include universities of applied sciences, poly-
technics, professional HEls and similar institutions that offer
higher education programmes covered in the EUROSTUDENT
standard target group. These are included in the EUROSTUDENT
focus group non-university.

Within the EUROSTUDENT standard target group, which covers
all types of HE study programmes, students currently enrolled
in a Bachelor degree programme and students currently
enrolled in a Master degree programme are two special focus
groups often used throughout the report.

Students currently enrolled in their first year of HE (i.e. not
current study programme).

Study-related

background

Access route

Educational
origin

Transition
duration

U alternative access route
© standard access route

% international students
® domestic students

I delayed transition
== direct transition

This focus group distinguishes students based on their entry
qualification into HE.

Students are classified as having followed the standard access
route if they possess an upper secondary qualification obtained
in direct relation to leaving school for the first time (e.g.
Matura, Abitur, Baccalauréat), either in the country of survey
or abroad.

The alternative access route has been used by students who
either do not possess such a qualification or obtained it later in
life, e.g. via evening classes or adult learning.

Educational origin of the students is determined based on the
origin of the HE entrance qualification or —in the absence of
such a qualification — the place they left the school system for
the first time.

International students are studying in the country of the survey
and left the school system for the first time outside the country
of the survey. That means the status as an international student
is not related to place of birth, nationality, or citizenship.
Domestic students hold a HE entry qualification from the coun-
try of survey or left the school system for first time there.

This focus group distinguishes students according to the
duration between leaving the school system for the first time
and entering HE.

Direct transition students delay of no more than 24 months
between leaving school and entering HE.

Delayed transition students entered HE for the first time more
than 24 months after leaving the school system for the first
time.
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Access to EUROSTUDENT data and figures

The present Synopsis of Indicators presents only a small selection of EUROSTUDENT
data. All data are available online in the EUROSTUDENT > Database: database.euros-
tudent.eu.

Any corrections possibly made to the data after publication of the Synopsis will be
updated in the EUROSTUDENT database.

The data used for the figures in the Synopsis, as well as high-resolution pdffiles of the
figures, can be directly downloaded by clicking on the download symbol in the top
left-hand corner of each figure: 3,

All EUROSTUDENT data, as well as this Synopsis of Indicators, including its figures
and tables, are available under an Attribution-ShareAlike 4.0 International Licence
(CC BY-SA 4.0 DE).

A Scientific Use File based on voluntary deposits of national-level micro data is avail-
able at the Research Data Centre for Higher Education Research and Science Studies
on application.

About the EUROSTUDENT project

Project organisation

EUROSTUDENT is a network of researchers, data collectors, representatives of national
ministries, and other stakeholders who have joined forces to examine the social and
economic conditions of student life in higher education systems in Europe. The seventh
round of the project took place from June 2018 to May 2021, with an extension until
August 2021 due to delays encountered during the COVID-19 pandemic.

Responsibilities in EUROSTUDENT

EUROSTUDENT combines a central coordination approach with a strong network of
national partners in each participant country. The EUROSTUDENT consortium
provides a core questionnaire and extensive instructions for data cleaning and calcu-
lating indicators. The implementation and analysis of the national student surveys in
line with the central conventions is the responsibility of the contributing countries.
Throughout the project, the EUROSTUDENT consortium collaborates closely with the
participating countries to assure a common understanding of and compliance with the
data conventions. More information on the methodology behind EUROSTUDENT can
be found in > Chapter A3.

The network aspect of the project allows the knowledge of experts from different
countries to be collated. This not only enriches the project, but also ensures that its
design is suitable for international comparative analyses and that country-specific
context information is taken into account.


http://database.eurostudent.eu
http://database.eurostudent.eu
https://www.fdz.dzhw.eu/en/about-the-fdz
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EUROSTUDENT participant countries

EUROSTUDENT VII data cover a large part of the EHEA: participants range from Iceland
in the north all the way to Turkey in the south and from Portugal in the west to Georgia
in the east. The EUROSTUDENT VII indicators presented in this report are based on
survey responses collected from more than 370,000 students (> Appendix C3).

Figure A2.2 and Table A2.2 provide an overview of the 26 countries participating in
EUROSTUDENT VIIL. More information on the contributing network members can be
found in > Appendix Cs.

Table A2.2

EUROSTUDENT VII participant countries

Participating countries in EUROSTUDENT VII

Albania* Germany Poland
Austria Hungary Portugal
Croatia Iceland Romania
The Czech Republic Ireland Slovenia
Denmark Italy Sweden
Estonia Lithuania Switzerland
Finland Luxembourg The Netherlands
France Malta Turkey
Georgia Norway

*results included in database
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The seventh round of the project was funded with the support of all EUROSTUDENT
countries and co-funded by the Erasmus+ programme of the European Union, the
German Federal Ministry of Education and Research (BMBF), and the Dutch Ministry
of Education, Culture and Science (MinOCW).

EUROSTUDENT consortium

The central coordination of the EUROSTUDENT project is directed by the German

Centre for Higher Education Research and Science Studies (DZHW), which is based

in Hannover, Germany. In its function as the central coordinator, DZHW heads the

EUROSTUDENT consortium consisting of seven international partners:

B German Centre for Higher Education Research and Science Studies (DZHW,
Germany)

® Institute for Advanced Studies (IHS, Austria)

B ResearchNed (the Netherlands)

B Praxis Centre for Policy Studies (Praxis, Estonia)

B Malta Further and Higher Education Authority (MFHEA, Malta)

B Government Strategic Analysis Center (STRATA, Lithuania)

B The Swiss Federal Statistical Office (FSO, Switzerland)

EUROSTUDENT steering board

The steering board guides the EUROSTUDENT consortium in the development of a
reliable, contextually sensitive, and policy-relevant, comparative study of the social
dimension in European higher education. On the basis of the assigned tasks, the
steering board actively contributes especially to the medium- and long-term develop-
ment of the project. The EUROSTUDENT VII steering board was composed of repre-
sentatives from the European Commission (EC), the European Students’ Union (ESU),
the Bologna Follow-Up Group (BFUG), the German Federal Ministry of Education and
Research (BMBF), the Dutch Ministry of Education, Culture and Science (MinOCW),
as well as three country representatives of the fee-paying countries from France (L’Ob-
servatoire national de la vie étudiante, OVE), Slovenia (Ministry of Education, Science
and Sport), and Austria (Federal Ministry of Education, Science and Research).
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Chapter A3
General methodological notes

Data collection

EUROSTUDENT couples a central coordination approach with a strong network of
national partners in each participant country (> Appendix Cs). The EUROSTUDENT consor-
tium (> Chapter A2) provides national contributors with the EUROSTUDENT core ques-
tionnaire, as well as extensive instructions for conducting the field phase at the national
level, data cleaning and weighting, calculation of indicators, and data delivery.

The national research teams are chosen and funded by the participating national min-
istries. The national research teams are responsible for implementing a national
student survey and delivering the data to the EUROSTUDENT VII data team in accord-
ance with EUROSTUDENT conventions, and providing national interpretations of the
delivered data. The delivered data are checked in a series of feedback loops for accuracy
and comparability, before being validated for publication by the national research team.

In the seventh round of the EUROSTUDENT project, the process of data collection and
delivery was headed by the consortium partner Institute for Advanced Studies (IHS) in
Vienna, Austria.

EUROSTUDENT conventions are the instruments used to ensure the comparability and
quality of the data collected. Since the first round of EUROSTUDENT, these conven-
tions have been continuously refined and are the result of productive discussions
during several project meetings, intensive seminars, and workshops organised by the
EUROSTUDENT consortium. They are documented in several handbooks, which are
provided to all EUROSTUDENT partners as well as the interested public on the project
website.

EUROSTUDENT core questionnaire

The EUROSTUDENT core questionnaire details the items, responses, and instructions
to be used in the national surveys. The questionnaire handbook provides in-depth
explanations of the purpose of each question and instructions on adapting it, if neces-
sary, to the national context. EUROSTUDENT employs hashtags (#) to mark instances
where the national teams need to go beyond simply translating the question by making
adaptations to the particular national context. For example, ‘#common language(s)’
would, in Germany, mean German, whereas in Switzerland it would be German, French,
Italian, and Rhaeto-Romanic. This method is used to ensure that the resulting national
questionnaires will be easily understood by and applicable to the students being
surveyed in each country. The EUROSTUDENT VII questionnaire handbook is made
available on the EUROSTUDENT website after each project round.
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Survey execution

The questionnaire handbook also includes guidelines for the preparation and execution
of the survey at the national level. It provides information on the EUROSTUDENT
standard target group, sampling guidelines, as well as information on the survey
organisation and method. Mandatory preparatory seminars for all national teams also
offered an opportunity to present and discuss the plans for national implementation
with other national teams and the EUROSTUDENT data team.

Box A3.1

EUROSTUDENT target group

The EUROSTUDENT target group comprises all students who are — at the time of
observation (usually: semester) — enrolled in any national study programme regarded
as higher education in a particular country. As a rule, this corresponds to ISCED
levels 5, 6, and 7.

This means all students should be included, regardless of

nationality — national and foreign students should be included, as long as they are
studying for a full degree in the country of observation (and not only obtaining a
limited number of credits, e.g. as an Erasmus student)

full-time/part-time status — full-time, part-time and/or correspondence students
should be included as long as the study programmes in which they are enrolled
offer a minimum of physical, face-to-face interaction in lectures/classes (not only
exams)

character of the HEI or study programme - general as well as professional orien-
tations of HEIs and study programmes should be included, as long as the
programmes and institutions are considered to be higher education in the national
context

legal character of the HEI- public and private institutions should be included, as long
as private institutions are considered to be a regular part of the higher education
system in the national context

Excluded from the EUROSTUDENT target group are

students on (temporary) leave, in other words, students who have officially or non-
officially interrupted their studies at the time of observation for whatever reason
students on credit mobility, short-term mobile students (e.g. Erasmus students),
in other words, students who are currently studying in the country of observation
(incoming) or who have currently left the country of observation (outgoing) for a
short time period (e.g. one or two semesters) with the purpose of gaining only a
relatively small number of credits

students in ISCED 8 study programmes (PhD and doctoral programmes)
students in distance learning study programmes that do not offer any physical,
face-to-face lecture period, but are solely based on written/online interaction
(apart from exams)

students at very specialised HEIs, e.g. military or police academies, or HEIs
directly affiliated with one company. This might also include programmes
providing training for public administration only
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m students in programmes classified as ISCED (2011) levels 5 or 6, which are not
regarded as higher education in the national context. This could encompass, for
example, further vocational training programmes for master crafts(wo)men,
upper-secondary schools, or post-secondary programmes not regarded as higher
education

m students enrolled in higher education but not entitled to finish a regular
programme. These may be students with an ‘extra-ordinary’ or ‘guest’ status, or
students only enrolled in single courses if they are not allowed to graduate from
an entire, ordinary programme (i.e. their achievements will not be recognised for
a common title like Bachelor or Master)

Box A3.2

Notes on national samples and deviations from the EUROSTUDENT
standard target group

Not all countries were able to fully comply with the standard target groups. The
following list provides additional information on the national samples and indicated
deviations from the EUROSTUDENT conventions.

Austria: Short national degrees, ‘other’ postgraduate degrees and ‘other’ degrees
(e.g. single subjects) do not exist in Austria. Short-cycle programmes are not consid-
ered to be higher education and are therefore not included in the sample.

Switzerland: According to the Swiss ISCED Mapping, professional higher education
is defined as educational programmes on the tertiary level that are designed for
students to acquire the practical/technical/occupationally specific/entrepreneurial
skills and knowledge needed for employment in a particular occupation with high
levels of expertise and/or managerial responsibility, or for entry into a profession
with high skill requirements. Professional programmes are typically provided by
institutions or enterprises outside the university context and are designed for direct
entrance into the labour market or are linked to existing employment. Therefore
these programmes are not included in the sample of the survey.

Croatia: Students on short-cycle programmes, BA, MA and integrated BA+MA are
included in the sample in the proportion in which they are represented in the popu-
lation. ‘Other’ postgraduate degrees do not exist.

Czech Republic: No short-cycle programmes are included in the sample as they do
not exist in the Czech higher education system. Short national degrees, ‘other’ post-
graduate degrees, and ‘other’ degrees (e.g. single subjects) are not included in the
sample as they do not exist.

Denmark: Short national degrees, long national degrees, and ‘other’ degrees (e.g.
single subjects) are not included in the sample as they do not exist or constitute a
neglible group not considered to be higher education. Part-time studies were only
introduced in 2017 in a pilot scheme for Master programmes (erhvervskandidatud-
dannelse), on special terms for people in parallel employment. As the first students
in such programmes started in September 2018, part-time students only make up a
very minor part of the student population and were thus not included in the sample.
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Germany: The data presented in this report draw on two sources of data: 1) The
German student survey conducted in 2016 (Sozialerhebung), which was previously
presented in the context of EUROSTUDENT VI. This German sample does not
include students with non-German citizenship holding foreign HE entry qualifica-
tions (‘Bildungsauslinder’). International students according to EUROSTUDENT
conventions are therefore not part of the target group. This constitutes a deviation
from the EUROSTUDENT target group. No short-cycle programmes are included
in sample as they do not exist or are not considered to be higher education. 2) Indi-
cators drawn from a survey conducted in the summer of 2020 for selected topics
covering 23 selected HEIs.

Estonia: Short-cycle programmes, ‘other’ degrees (e.g. single subjects), short
national degrees, and ‘other’ postgraduate degrees are not included in the sample
as they do not exist or are not considered to be higher education.

Finland: The sample consists of BA (ISCED 6), MA (ISCED 7), and Licenciate of
Medicine (ISCED 7) degrees. Other degree programmes do not exist, or are not
considered to be higher education.

Georgia: Universities of applied sciences do not exist in Georgia. Data provided for
the group ‘non-universities’ in the EUROSTUDENT context refer to teaching univer-
sities and colleges. Teaching universities deliver only BA and MA-level programmes
(no doctoral programmes); colleges run only BA programmes. No distinction is
made between full- and part-time students.

Hungary: Short national degrees, ‘other’ degrees (e.g. single subjects), and ‘other’
postgraduate degrees.

Ireland: Long national degrees do not exist in Ireland. ‘Other’ degrees (e.g. single
subjects) are not included in the sample. No private institutions are included in the
sample. This constitutes a deviation from the EUROSTUDENT target group.

Iceland: No non-universities exist in Iceland.

Italy: No non-universities exist in Italy. State and non-state universities are included
in the survey. Post graduate programmes ISCED 7 with professional orientation
(master universitario di primo livello) are not included in the survey. International
students are not included in the sample. This constitutes a deviation from the
EUROSTUDENT target group.

Lithuania: Short-cycle degrees, short national degrees, long national degrees, ‘other’
degrees (e.g. single subjects), and ‘other’ postgraduate degrees are not included in
the sample as they do not exist or are not considered to be higher education.

Luxembourg: The sample includes short-cycle degrees (brevet de technicien
supérieur, ISCED 5), BA degrees (ISCED 6), and MA degrees (ISCED 7). Other degree
programmes do not exist or are not considered to be higher education.
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Malta: ‘Other’ degrees (e.g. single subjects) are not included in the sample as they
are not considered to be higher education.

Norway: Short-cycle programmes are not included in the sample as they are not
considered to be higher education. ‘Other’ postgraduate degrees are not included
in the sample as they do not exist or are not considered to be higher education.

The Netherlands: Long national degrees and ‘other’ postgraduate degrees are not
included in the sample as they do not exist or are not considered to be higher educa-
tion. ‘Other’ degrees (e.g. single subjects) are notincluded in the sample. No private
institutions are included in the sample due to the negligible size of the sector.

Poland: Short-cycle programmes, short national degrees, and ‘other’ degrees (e.g.
single subjects) are not included in the sample as they do not exist or are not consid-
ered to be higher education. ‘Other’ postgraduate degrees are not included in the
sample. This constitutes a deviation from the EUROSTUDENT target group.

Romania: No non-universities exist in Romania. Short national degrees, ‘other’
degrees (e.g. single subjects), and ‘other’ postgraduate degrees are not included in
the sample as they do not exist, are not considered to be higher education, or consti-
tute a negligible group.

Sweden: No non-universities exist in Sweden.
Slovenia: ‘Other’ postgraduate degrees do not exist in Slovenia.

TR: Short national degrees, ‘other’ postgraduate degrees, and ‘other’ degrees are not
included in the sample as they do not exist or are not considered to be higher education.
Part-time studies do not exist. HEIs are distinguished by ‘public’ and ‘private’ status.
Data shown for ‘non-universities’ refer to private institutions.

Survey mode

EUROSTUDENT encourages the use of online surveys. Most national contributors have
followed this recommendation, while others have chosen other methods based on the
national context (Table A3.1).

Table A3.1

Main survey modes used by national contributors

‘ Online survey ‘ Telephone interview

AT, CH, CZ, DE, DK, EE,
Fl, FR, GE, HR, HU, IE,

Countries IS, LT, LU, MT, NL, NO, PL, PT, pre T
RO, SE, SI, TR
Total number ‘ 24 ‘ 2

*several modes per country possible
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Data cleaning and analysis

After the data collection, national contributors clean the data and prepare the calcula-
tion of national indicators. Detailed cleaning and coding instructions are given for each
variable so that a national dataset adhering to EUROSTUDENT standards is created.
SPSS syntax supporting this process is also provided.

EUROSTUDENT recommends weighting the raw data using population data on sex,
age, study programme (BA, MA, etc.), type of HEI, and field of study. Additional
weighting variables are encouraged. > Appendix C3 provides an overview of the imple-
mented weighting schemes at the national level.

The EUROSTUDENT data team supports the national research teams during the data
cleaning and delivery process. Furthermore, each national team is required to attend a
seminar at which the process is explained in detail and the steps are discussed between
the national teams and the EUROSTUDENT data team.

The calculation of the indicators in EUROSTUDENT VII is carried out using a (semi-) auto-
matic SPSS syntax. The results of these calculations are uploaded into the EUROSTUDENT
database, where they are checked and commented on by the national teams. Delivered data
are checked by the EUROSTUDENT data team before being validated for publication by the
national researchers. Small deviations between the Synopsis of Indicators and the > Database
may occur due to rounding.

Any deviations from the EUROSTUDENT conventions in national questionnaires or
calculations are noted beneath each figure/table and explained in greater detail in
> Appendix C2.
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Chapter B1
Characteristics of national student populations

Subject choice by gender

Despite the fact that, in the majority of EUROSTUDENT countries,
women make up the majority of students in higher education,
large gender imbalances exist with regard to subject choice.
Female students in all countries are much more likely to study
education or health and welfare than ICTs or engineering,
manufacturing, and construction.

Age of students

Students’ age varies widely across the EHEA.

On average, 64 % of students are under the age of 25. Across countries, older
students are more often found among those who started higher education with
a delay or entered using alternative access routes, and among those whose
parents did not attain tertiary education and tend to have a different living
situation with regard to family, housing, and work.

Students with children

On average, 11 % of students report having at least one
child. Student parents are mainly found among older
students, particularly 30 years of age and above. Students
with children tend to study at non-universities and are
more likely to be pursuing their studies with a low intensi-
ty, and having entered using alternative access routes.

32
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Students with impairments

Across EUROSTUDENT countries, 15 % of students report an
impairment that is at least somewhat limiting in their studies, most
commonly either mental health issues or physical chronic diseases.
The proportions of students indicating feeling out of place in
higher education are higher among students indicating an impair-
ment than among their peers who do not.

Migration background

On average, 15 % of students have a familial migration background
and 10 % of students possess a foreign entry qualification, that is,
are international students. Compared to the population, students
from the second generation of migrants, in other words, with at
least one parent born abroad, are underrepresented in many (but
not all) countries, particularly those students with two for-
eign-born parents.
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Main issues

Previous EUROSTUDENT reports have shown that the student populations across
Europe are diverse in their composition, varying in age, educational background,
familial status, impairment status, and migration experience (DZHW, 2018; Hauschildt
etal., 2015). Students’ background characteristics may play an important role in deter-
mining their experience of higher education. Thus, it is important to avoid conceptu-
alising students as a relatively uniform group and pay attention to aspects that may
create diverging educational experiences. Recent studies in six European countries
found that interviewed policy actors failed to emphasise any aspects of diversity beyond
students’ age (Brooks, 2019), whereas higher education staff, and particularly students
themselves, showed greater awareness for the various diversity dimensions as well as
their interplay (Brooks et al., 2020). Nevertheless, in the policy realm, the inclusion of
different student groups has (re-)gained importance: in the most recent Bologna
Communiqué (Rome Communiqué, 2020), building on the work of the Advisory Group
for the Social Dimension in the past Bologna Follow-Up round, ministers responsible
for higher education adopted the Principles and Guidelines for the Social Dimension.
This document re-emphasises the intent to create a student body reflective of the
heterogeneous social profile of EHEA societies, stressing the need to establish an
inclusive higher education environment that fosters equity and diversity (Annex II to
the Rome Communiqué, 2020). Making education and training more inclusive is also
a stated goal at the European level with a view to the European Education Area in 2025
(European Commission, 2020).

In the higher education context, a variety of characteristics has been subsumed under the
diversity term, such as gender, age, parental educational attainment, socio-economic
background, ethnic/cultural/migration background, type of entry qualification, caring
responsibilities, aspects related to health and disabilities, religious beliefs, as well as
individual performance and competencies, objectives, expectations, and ambitions
(Claeys-Kulik et al., 2019; Wolter, 2015). The EHEA’s social dimension strategy mentions
students’ socio-economic status, age, gender, ethnicity, and disability as potential
barriers to access, participation, and completion of higher education (European Higher
Education Area, 2015, p. 2).

The EUROSTUDENT survey covers many of these aspects. This chapter presents data
on students’ gender and age, students with children, students’ migration background,
and students with impairments. The parental background of students and its implica-
tions are analysed in the next chapter (> Chapter B2).

Gender

Higher education has become “feminised” in the last decade (Hendley & Charles, 2015),
to the point of individual HEIs reportedly recently pursuing “equality for men”
(Kamakas, 2017), but gender imbalances still exist with regard to field of study. Men
represent the majority of students enrolled in STEM subjects, whereas women are
overrepresented in the humanities, the social sciences, teacher training, and, to a lesser
extent, in medicine and other health-related fields (Barone & Assirelli, 2020; OECD,
2017). These imbalances are carried over into the labour market (Barone & Assirelli,
2020; World Economic Forum, 2020), contributing to a gender pay gap. In this way,
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gender segregation in higher education leads to economic gender inequality (Ochsen-
feld, 2014, p. 536).

Mechanisms behind the differences in enrolment across fields that have been posited
include gender differences in the perception and assessment of expected earnings,
gender differences in risk-aversion and confidence, as well as different preferences of
men and women with regard to fields of study (Declercq et al., 2018). Differences in
mathematic or scientific skills and abilities, however, have not been conclusively shown
to explain the pattern of study choice (Barone & Assirelli, 2020; Declercq et al., 2018),
although early tracking into different school types in secondary school may contribute
to different abilities by the time students enrol in higher education (Barone & Assirelli,
2020). Peer effects (Barone & Assirelli, 2020; Gabay-Egozi et al., 2015) and gendered
stereotypes (Gewinner, 2017) have also recently been examined as a potential influ-
encing factor. While EUROSTUDENT data do not permit examination of the reasons
behind gendered enrolment, they allow insights into the situation of male and female
students with regard to a wide range of indicators, going beyond the well-known
unequal distribution.

Age

Students’ age is one of the most characteristic distinctions between student popula-
tions in the EHEA, varying greatly between countries (DZHW, 2018; Hauschildt et al.,
2015). It is an important aspect to take into account when comparing the situation
across different higher education systems. Older students’ lives are more likely to be
settled, whereas younger students tend to be in a more open, developmental phase
(Arnett, 2000, 2007). The personal and living situation is therefore related to students’
age, as is in many cases the academic and study history of mature students. In this way,
age is a proxy for relevant information to understand students’ circumstances. Addi-
tionally, students’ age may play a role with regard to study-related laws, rules, and
regulations - it is used in many countries, for example, to determine eligibility for
financial student support, health insurance, or alternative access routes into HE.

Students with children

Caring for (minor) children puts constraints on students’ time, finances, and attention.
Previous studies have highlighted some challenges students face in reconciling the
need to care for their offspring with the demands of studying for a higher education
degree: besides a general time paucity and financial struggles, restrictive policies
regarding attendance or bringing children to class, as well as a lack of childcare facil-
ities challenge student parents’ organisation (Alsop et al., 2008; Brooks, 2012b;
Marandet & Wainwright, 2010), particularly if they do not have a co-parent to support
them (Byrne & Murray, 2017; Lyonette et al., 2015). Measures to counteract the chal-
lenges of parenting while studying have been put in place by individual institutions as
well as countries (Brooks, 2012a, 2012b), for example, by introducing more flexible
study paths. Corresponding to the varying average age of students and the associated
relationship development, the percentage of students with children varies greatly
across countries in the EHEA (DZHW, 2018; Hauschildt et al., 2015). The degree to
which studying as a parent is regarded as “normal” in a certain country or educational
context may affect students’ experiences (Pearson, 2019) as well as the services and
support available to them.
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Students with impairments

Enabling the participation of people with disabilities in (higher) education is a stated
goal of European policy (European Commission, 2010). Students with impairments
often face particular challenges in accessing and completing higher education (Jirk-
estig Berggren etal., 2016; Pavone et al., 2019). This includes difficulty in fulfilling the
required attendance or study intensity (Poskowsky et al., 2018; Terzieva et al., 2016),
but also increased expenditure, lower income, less earning potential from paid jobs,
and more financial difficulties compared to their peers (DZHW, 2018). In addition,
transitioning into the labour market after graduation has been identified as less smooth
for this group (Pavone etal., 2019; Weedon, 2017). Not all impairments are immediately
apparent (Langorgen & Magnus, 2018; Zaussinger & Terzieva, 2018) — mental health
struggles are not uncommon among higher education students (DZHW, 2018;
Holm-Hadulla & Koutsoukou-Argyraki, 2015), and bodily impairments are not neces-
sarily visible either (e.g. chronic diseases, loss of hearing). Depending on the nature
ofa particular student’s impairment, higher education institutions (HEIs) may support
a successful course of study in different ways. Systemic measures taken by HEIs include
ensuring alternative ways of accessing teaching materials, improving physical access,
and providing accessible information, whereas individual adjustments are more
directly geared towards the individual student’s specific need (e.g. note takers, lab
assistants, individual learning plans, learner support services, exam accommodations)
(Collins et al., 2019). A recent systematic review has identified the positive impact of
assistive technology on academic engagement, psychological well-being, and social
participation of students with disabilities (McNicholl et al., 2019). Beyond institutional
measures, the attitudes and behaviour of staff and fellow students have also been iden-
tified as relevant contextual factors for the success of students with impairments
(Langorgen & Magnus, 2018).

EUROSTUDENT indicators provide insight into the percentage of students self-
reporting a disability, impairment, long-standing health problem, or functional limi-
tation, as well as these students’ assessments regarding their feelings of belonging and
the public and institutional support they receive.

Students’ migration background

In many European countries, immigrants and their descendants face disadvantages in
the educational system (Bilgili et al., 2019; Camilleri & Miihleck, 2013; Hadjar & Gross,
2016; Teltemann & Schunck, 2016). Particularly earlier educational outcomes (i.e. at
primary and secondary school) may be strongly related to a pupil’s migration back-
ground, especially in systems with early tracking into different school types (Murdoch
etal., 2016; van de Werfhorst & Heath, 2019). In many countries, lower levels of educa-
tional attainment of migrants can be traced back to the lower socio-economic back-
ground of students’ parents (Oberdabernig & Schneebaum, 2017). Language skills and
institutional hurdles based on legal status are additional factors of relevance with
potentially negative effects on migrants’ educational trajectories (Griga, 2013).
However, several studies have shown immigrants’ educational aspirations to be higher
than their native counterparts (Griga, 2013; Hadjar & Scharf, 2019), and research
focusing on educational transitions, taking into account students’ socio-economic
status and performance, has indeed found that disadvantaged migrants are more likely
to choose more demanding educational settings (Murdoch et al., 2016). Migrants’
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educational outcomes are therefore not necessarily lower than those of the majority
population; in fact, certain immigrant groups, e.g. Asians in the United States, in fact
routinely outperform it (van de Werfhorst & Heath, 2019).

EUROSTUDENT analyses focus on second-generation migrants —that is, students with
at least one parent born in another country (Figure B1.1). These students, especially
those with only one foreign parent (Camilleri & Miihleck, 2013), are less likely to face
language-related barriers and problems related to their legal status — many have the
national citizenship (Table B1.6). However, differences between the majority popula-
tion and their family with regard to social background and educational aspirations
remain relevant.

The chapter presents data on the diversity of student populations in the EHEA countries,
focusing on students’ gender, age, students with children, students with impairments,
and students’ migration background. The socio-economic background of students is
analysed separately in > Chapter B2.

Methodological and conceptual notes

Measuring students’ migration background

The EUROSTUDENT focus group distinction employed throughout this report cat-

egorises students according to their migration background, based on their own and

their parents’ place of birth. In addition, to be able to distinguish international students,

EUROSTUDENT considers the place of attainment of the higher education entry qual-

ification, or, in the absence of this, the place of last attending the regular school system.

Application of this scheme results in the following categories:

® students without a migration background, domestically educated: students who
were born in the country of survey, as were their parents, and who attended/
completed the school system in the country of the survey

B first-generation migrants, domestically educated: students born abroad who
attended/completed the national school system

B international students: students born abroad who attended/completed a foreign
school system

B second-generation migrants, domestically educated: students with at least one
parent born abroad, who were born in the country of survey, and who attended/
completed the national school system

m other students, domestically educated: students born abroad, with parents born in
the country of survey, who attended/completed the national school system

In addition, the EUROSTUDENT survey covers both students’ and parents’ citizenship
to provide a slightly different perspective on students’ backgrounds (Aspinall, 2007;
Gorodzeisky & Leykin, 2019; Gresch & Kristen, 2011). This information is reported in
this chapter, whereas other chapters mainly employ the focus group classification
described above.
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Figure B1.1 %

Concept of migration background in EUROSTUDENT

at least one abroad
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EUROSTUDENT does not collect information about students’ (or their parents’) reasons
for migration, or any information about their official residency status. No distinction can
be made between refugee students and other students with a migration background. It
is therefore not possible to identify, for example, students seeking or having been granted
asylum. Any such students will be classified as international students (if they completed
school abroad) or first-generation migrants (if they last attended school in the country
of survey).

Measuring students’ impairment

In the EUROSTUDENT context, the term “impairment” is used to refer to any self-
perceived disability, impairment, long-standing health problem, or functional limita-
tion. The EUROSTUDENT focus group takes into account only those students who
report some limitations in their studies due to such an impairment’. This focus on
limitations represents an adaptation of the Global Activity Limitation Indicator (GALI),
a measure that is also used in official European statistics (Bogaert et al., 2018). It
should also be noted that, compared to the GALI, the EUROSTUDENT survey likely
underestimates the share of students with limitations, as only students indicating an
impairment are asked to indicate the extent of their limitation.

It should be noted that measuring impairments and activity limitations in a cross-
national comparison is challenging. Previous studies have confirmed the relevance of
the GALI for measuring activity limitations in Europe, but caution against direct
comparisons between two countries (Berger et al., 2015). Instead, the authors advise
focusing on patterns and trends.

1 This represents a change from previous EUROSTUDENT rounds, where “students with impairments” referred to all students
indicating an impairment, regardless of the limitations experienced.
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Data and interpretation

Gender

In all EUROSTUDENT countries except Germany and Turkey, women make up the

majority of students in higher education (Figure Br1.2).

B InIceland, Norway, and Sweden, female students represent at least 60 % of all students,
whereas the gender balance in the Netherlands, Georgia, and Ireland is almost even,
with women making up only slightly more than half of all students. In Germany and
Turkey, the share of female students is slightly lower than that of males.

In several countries, large differences between universities and non-universities can be

observed with regard to the gender balance. However, while in some countries clearly

higher shares of women attend universities, the pattern is reversed in others (Table B1.1).

B In Germany, France, Georgia, Croatia, Ireland, and Slovenia, the proportions of women
are at least eight percentage points higher at universities than at non-universities. In
Lithuania, Denmark, and Turkey, on the other hand, larger shares of female students
can be found at non-universities (at least eight percentage points higher).

Similarly, no clear pattern can be observed regarding the gender balance in Bachelor’s vs.
Master’s programmes. In fourteen countries, the share of women between the two types
of programmes does not differ by more than two percentage points in either direction.
B In Austria, Sweden, and Turkey, however, clearly higher percentages of female
students are enrolled in Bachelor programmes than can be observed in Master
programmes. By contrast, in Estonia, Finland, Georgia, Ireland, Iceland, Poland,
Portugal, and Romania, more women are studying in Master programmes. Both
patterns point to unequal transitions between educational cycles according to gender.

Figure B1.2 L

Women are the
majority of
students in most
countries, but
large gender im-
balances by fields

of study exist.

Female students in selected fields of study
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Data source: EUROSTUDENT VII, A.3.
EUROSTUDENT question(s): 6.2 What is your #sex?
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Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR

(reference period during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.
Deviations from EUROSTUDENT survey conventions: Fl, IT, SE.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Particularly striking is the large imbalance in gender in the different fields of study
(Figure B1.2). Female students in all countries are much more likely to study in the field
of education or health and welfare than in information and communication technolo-
gies or engineering, manufacturing, and construction.

B Compared to the average share of women in the country, the overrepresentation of
female students in education subjects is comparatively high in Slovenia, Malta, Italy,
and Romania, where the proportions of female students in the field of education are
more than 30 percentage points higher than the average share of female students.

B The greatest underrepresentation of female students in the field of ICTs is in Croatia,
Slovenia, Malta, Poland, Switzerland, Georgia, and Portugal. The shares of female
students are between 40 and 44 percentage points lower among students of ICTs
than on average in the country.

On average, female students tend to make up larger percentages of students without a
tertiary education background - in the Czech Republic, Croatia, Iceland, Lithuania, Malta,
Poland, and Turkey, their share is at least five percentage points higher in this group
(Table Br.1). The reversed pattern appears to emerge in Denmark, Georgia, Luxembourg,
and Portugal, but the difference between the groups is at most three percentage points.

On average, slightly higher proportions of female students than male students appear
to have made use of direct transition routes into higher education (Table Br.1). In
Austria, Georgia, Croatia, Ireland, Luxembourg, the Netherlands, Norway, Portugal,

Age profile of students
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16 — 30
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M up to 21 years

W 22 to < 25 years 25 to < 30 years 30 years or over ® mean age

Data source: EUROSTUDENT VIl, A.1.

EUROSTUDENT question(s): 6.1 When were you born?

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR
(reference period during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: IS, IT, NO, SE.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Romania, and Turkey, clearly higher shares of female students enter higher education
directly after leaving school. By contrast, in Switzerland, Estonia, Sweden, and Italy,
the percentages of women are larger among delayed transition students (Table B1.1).
With regard to alternative vs. standard access routes, female students are (at least
slightly) more often found to have used standard access routes in all countries except
Switzerland, Estonia, France, Iceland, and Lithuania. Especially in Austria, Georgia,
Croatia, Slovenia, Portugal, Romania, and Turkey, the share of women having entered
through standard access routes is clearly higher than that of women using non-
traditional access routes (at least 11 percentage points higher).

With regard to migration background, no difference is apparentamong female students
on average across countries (Table B1.1). However, looking into the pattern in more
detail, it becomes clear that, in many countries, there are marked differences in the
share of women between second-generation migrant students who have been domes-
tically educated and students without a migration background.

In most countries, women are more likely to be living in separate accommodation than
with their parents (Table B1.1). The only exceptions to this pattern are Austria, Georgia,
Luxembourg, Malta, Italy, Romania, and Turkey.

Age

Students’ age varies widely across the EHEA. On average, 64 % of students are under

the age of 25 (Figure B1.3).

B In Iceland, Finland, and Norway, students aged 30 and over make up the largest part
of the student population. Roughly a third of students in these countries have cele-
brated their 30" birthday. At most 20 % of students are in the age group up to 21 years.

B In Malta, Ireland, Lithuania, the Czech Republic, Slovenia, Croatia, the Netherlands,
France, Georgia, Turkey, Romania, Portugal, and Italy, by contrast, the youngest
student group is the largest: roughly between a third and up to 61 % of all students
fall into this youngest age category and represent the largest age group within the
country, respectively.

B In Sweden, Estonia, Austria, Hungary, Denmark, Switzerland, Luxembourg, Poland,
and Germany, the largest share of students is between the ages of 22 and 24>.

The average age of students varies between under 24 years in Georgia, France, the
Netherlands, and Turkey, and between 28 and 30 years in Iceland, Finland, and Norway
(Figure B1.3). Older students tend to be those who entered higher education with a delay
or via alternative access routes (Table B1.3). Similarly, students without a tertiary educa-
tion background — who usually enter higher education through delayed or alternative
access routes — are on average older than their peers in all countries except Georgia.
Students engaging in paid jobs for more than 20 hours per week are also clearly older
than their peers in all countries. With regard to their living situation, older students are
more likely to have moved out of the parental home, and more often depend on their
own income, rather than on their family or public support (Table B1.3, also > Chapters 7
and 9). Among other issues, this finding is likely related to eligibility criteria preventing
them from receiving financial support from the state.

2 In Germany, an equal share of students (30 %) is between the ages of 25-29.

Students’ age
varies widely
across the EHEA.
On average, 64 %
are under the

age of 25.

The living and
study situation of
older students is
often very differ-
ent to that of their

younger peers.
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Students with children
Student parents Across EUROSTUDENT countries, the percentage of students who are parents varies
make up 11% of widely (Figure B1.4). On average, 11 % of students report having at least one child, with
all students, and the average number of children being 1.9 (Table B1.4). Among first-year students, the
7% of first-year share of student parents is 7 % on average across countries (Table B1.5)
students. M At least 20 % of students are parents in Iceland, Norway, and Estonia, whereas this
applies to not even every tenth student in the Czech Republic, Slovenia, Austria,
Croatia, Switzerland, Germany, Georgia, Luxembourg, the Netherlands, France,
Portugal, Turkey, and Italy.
® The largest proportions of student parents among first year students — in other words,
those students who have entered higher education as either expecting or actual parents
can be found in Finland, Iceland, and Malta. Here, between 13 % and 17 % of students
studying in their first year of higher education are parents (Table B1.5).

On average, around half of student parents report that their youngest child is under the

age of six (Figure B1.4).

B Particularly large shares of young children can be found in Iceland, Finland,
Denmark, Austria, Germany, Georgia, and Turkey - in these countries, more than
half and up to 9o % of students’ children are no older than six years.

B In Malta, Ireland, and Portugal, on the other hand, atleast 60 % of children are above
the age of six.

Student parents are mainly found among relatively older students. In the age group
30 years of age and older, on average across countries, more than half of all students

indicate having children (Table B1.5).

Figure B1.4

Students with children by age of youngest child
Share of students (in %)
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Data source: EUROSTUDENT VII, A.17. No data on age of children: IT.
EUROSTUDENT question(s): 6.8 Do you have children? 6.9 How old is your youngest child?

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: AT, SE.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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B In Denmark, Estonia, Georgia, Iceland, Lithuania, and Romania, the share of student
parents exceeds 10 % in the age group of students between 25 and 2g9.
B No more than 10 % of students are parents in any other age groups across countries.

The percentage of students having entered using alternative access routes and who
are parents is, on average, almost three times higher than among their peers with a
standard entry qualification (Table B1.5). In line with the higher age of student parents,
they are more commonly found among Master students than among students pursuing
a Bachelor’s degree. Furthermore, students with children tend to study at non-
universities and purse their studies with a low intensity. In a majority of countries,
female students are more likely to be parents than male students.

Students with impairments

The share of students indicating a disability, impairment, long-standing health

problem, or functional limitation that is limiting or extremely limiting in their studies

varies between 5% in Romania and 31 % in Iceland (Figure B1.5). Across EUROSTU-

DENT countries, 15 % of students report an impairment that is at least somewhat

limiting in their studies.

® In five countries, this applies to at least every fifth student; namely, in Iceland,
Finland, Norway, Sweden, and the Netherlands.

B In Germany, Estonia, Georgia, Hungary, Turkey, and Romania, on the other hand,
the share of students indicating a limiting impairment is less than 10 %.

As noted in this chapter’s methodological and conceptual notes, however, cross-
country comparisons using percentages of impairment are of limited comparability
and should therefore not be over-interpreted. Regardless of the share of students indi-
cating any impairment, however, some common patterns emerge across countries. In
almost all EUROSTUDENT countries, the types of impairment most often reported are
either mental health issues, physical chronic diseases, or ‘other long-standing health
issues’ (>Database). Mobility impairments are on average the least frequent type of
impairment- in no country does the share of students reporting mobility impairments
exceed three percent.

B In Austria, Georgia, Lithuania, Norway, and Poland, the commonest impairments
indicated by students are physical chronic diseases.

B In Denmark, Estonia, Iceland, Ireland, Luxembourg, Malta, the Netherlands, and
Sweden, the largest share of students reports having mental health problems
compared to other types of impairments.

B In Croatia, the Czech Republic, Hungary, Romania, and Turkey, students most often
indicate ‘other long-standing health problems/functional limitations/impairments’,
and in Slovenia, percentages of physical chronic diseases and mental health prob-
lems are equal. In Portugal, the most commonly reported type of limitation is
‘sensory impairment (vision or hearing)’.

15 % of students
report an impair-
ment that limits

their studies.

The most reported
impairments are
mental health
issues, physical
chronic diseases,
and ‘other
long-standing

health issues’.
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Figure B1.5 %,

Students at least somewhat limited in their studies due to a health impairment
Share of students (in %)
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Data source: EUROSTUDENT VII, A.4. No data: IT.

EUROSTUDENT question(s): 6.10 Please indicate whether you have a disability, impairment, long-standing health problem, functional limitation, or learning
disability. 6.12 Due to your impairment(s), to what extent are you limited in in your studies?

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016),
IT, PT, RO, TR (reference period during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: AT, CH, DE, SE, SI.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.

Figure B1.6 %,

Students with impairments in EUROSTUDENT and the general population
Share of respondents indicating severe or somewhat severe limitations in their daily life due to an impairment
(in %)
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Data source: EUROSTUDENT VI, A.8. Eurostat: EU-SILC 2019 [hlth_silc_07], age group 16-29. No data: AT, DE, FR, IT. No EU-SILC data: GE, IS.
EUROSTUDENT question(s): 6.12 Due to your impairment(s), to what extent are you limited in activities people usually do?

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: CH, SE, SI.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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The types of impairment students have are therefore not necessarily visible or apparent
to their HEI, teachers, and fellow students. This is reflected in students’ assessment of
the noticeability of their impairment: on average across EUROSTUDENT countries,
around 70 % of students report that their impairment is not noticeable, and slightly
more than one in five students believe it is only noticeable after some time (> Database).
Not even every tenth student indicates that their impairment would be immediately
noticeable. Compared to the population aged 16-29, students in higher education, on
average in the EUROSTUDENT countries, report an impairment limiting their daily life
somewhat more frequently at 13 % vs 11 % (Figure B1.6). There is no clear pattern
across countries, however.

B Clearly higher percentages of students report a limitation in daily life through an
impairment than the general population in the Netherlands, Norway, Sweden, the
Czech Republic, Ireland, Poland, Croatia, Hungary, and Malta. The percentages of
students with limiting impairments are roughly 1.5 to two times higher than among
the general population.

B In Denmark, Estonia, Portugal, and Turkey, the shares of students with an impair-
ment limiting their daily activities are below 75 % of the respective figures in the
general population.

B In Finland, Switzerland, Luxembourg, Slovenia, Lithuania, and Romania, compa-
rable shares of students and general population respondents indicate that they are
limited by an impairment in their daily life (8o %-115 %).

Figure B1.7 %,

Impaired students’ assessment of public and institutional support
Share of students with impairments that are at least somewhat limiting in their studies (in %)
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EUROSTUDENT question(s): 6.13. Please think of the limitations you face in your studies due to your impairment: How would you rate the public and institutional

support you receive to overcome these limitations?

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period

during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.
Deviations from EUROSTUDENT survey conventions: AT, IE.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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education.

On average, across EUROSTUDENT countries, 36 % of students with impairments rate

the public and institutional support they receive as not (at all) sufficient (Figure B1.7).

18 % of students find the support to be at least partly sufficient, while 21 % consider it

(entirely) sufficient. A quarter of students with impairments (25 %) state that they do

not want or need any support.

B Comparatively large percentages of students are dissatisfied with the support they
receive in Austria, Hungary, Slovenia, Croatia, Lithuania, Finland, Norway, Turkey,
and Portugal, where this applies to more than 40 % of students.

B InIreland, Georgia, the Netherlands, and Romania, more than 30 % of students are
satisfied with the public and institutional support they receive.

Finally, previous EUROSTUDENT analyses (Hauschildt, Gwosc, Schirmer, & Cras,
2020) indicated that higher education in the EHEA is apparently not always a welcoming
environment for students with impairments. This finding still holds: in all analysed
countries, the share of students indicating they often feel that they do not belong in
higher education are — often clearly — higher among students indicating an impairment
than among their peers who do not. On average, a quarter of students with impair-
ments often feel out of place in higher education - this figure is 10 percentage points
higher than among students without an impairment.

Migration background
On average, across EUROSTUDENT countries, 15 % of students have a familial migra-
tion background and 10 % of students possess a foreign entry qualification, that s, are
international students (Figure B1.8). Among domestically educated students with
parents born abroad, second-generation students with one or both parents born abroad
outnumber first-generation students who were born abroad themselves in almost all
countries.

B The largest shares of students with an international background can be found in
Luxembourg, Switzerland, Ireland, Austria, France, the Netherlands, Croatia,
Denmark, and Portugal. In these countries, at least a quarter of students were either
born abroad, have at least one parent born abroad, or possess a foreign entry qual-
ification.

® Lithuania, Georgia, Poland, Turkey, and Romania are relatively homogeneous with
regard to students’ international background, with at most ten percent of students
coming from an international family or educational background.

The percentages of students with (only) foreign citizenship are lower than those of
students with any kind of migration background in all countries (Table B1.6). This is
because students’ migration background is a more encompassing concept than
students’ citizenship, as it also takes students’ parents into account. Unsurprisingly,
students holding only foreign citizenship are mainly found in the group of interna-
tional students, among whom this applies to 74 % to 96 % in all countries but three.
Among first-generation migrants with a national education background, an average
39 % of students do not hold a national citizenship, although there is great variation
among countries. Among second-generation migrants, and of course, students born
and educated in the country of the survey, foreign citizenship holders are rarer.
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Figure B1.8 %

Migration and education background of students
Share of students (in %)
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I second-generation, mixed background (one parent born abroad), domestic education
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Data source: EUROSTUDENT VII, A.18. No data: IT, SE, SI.

EUROSTUDENT question(s): 6.4 In which country were you and your parents (or those who raised you) born?
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Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period

during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.
Deviations from EUROSTUDENT survey conventions: DK, NO.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.

Compared to the general population (Figure B1.g), on average, about as many students

from the second generation of migrants, that is, with at least one parent born abroad,

are found among higher education students as would be expected; but there is relatively

large variation across countries.

B The figures are more or less equal in Switzerland, Croatia, Ireland, Norway, and
Poland.

B In France, Lithuania, Hungary, and Portugal, more second-generation migrants are
found among higher education students than among the population aged 15-26.

B Underrepresentation can be observed in Germany, Austria, the Netherlands, Slovenia,
Estonia, the Czech Republic, and Finland, where the share of second-generation
students only reaches at most 8o % of the population level.

Closer analysis reveals that, in the majority of countries, second-generation students

with both parents born abroad tend to be less well represented, compared to the popu-

lation, than students with only one parent not born in the country of the survey.

m Exceptions to this pattern are Croatia, France, Estonia, Ireland, the Czech Republic,
and Portugal, where students with two foreign-born parents are better represented
compared to the population than those with only one.

Over time, the percentage of second-generation students has increased in most student
populations in the EUROSTUDENT countries (Figure Br.10). While the change in the
average across countries with available data is minor (8 % in EUROSTUDENT V & VI,
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9 % in E:VII), a slow increase in values can be observed in all countries except Estonia,
Malta, the Czech Republic, and Romania, where a slight decrease can be observed. No
changes in the percentage of migrants are apparent in France, Lithuania, and Turkey,
whereas Georgia shows an inconclusive pattern across the three rounds.

Figure B1.9 %

Students’ migration background compared to the population (in %)
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Data source: EUROSTUDENT VI, A.18. Population data: European Social Survey 2018. ESS values refer to the population aged 15-29. No data: IT, SE. No ESS
data: DK, GE, IS, LU, MT, RO, TR.

EUROSTUDENT question(s): 6.4 In which country were you and your parents (or those who raised you) born?

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: DK, NO.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Figure B1.10 Y

Second-generation migrant students in EUROSTUDENT V, VI and VII
Share of second-generation migrant students (regardless of educational background), in %
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Data source: EUROSTUDENT VII, A.18. No data: E:VII: DE, IT, SE, SI. E:VI: LU. E:V: FR, IS, PT, TR.

EUROSTUDENT question(s): 6.4 In which country were you and your parents (or those who raised you) born?
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Data collection: E:V: 2011, 2012, 2013, 2014. 3; E:VI: 2016, 2017. E:VII: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic),

DE (summer 2016), IT, PT, RO, TR (reference period during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.
Deviations from EUROSTUDENT survey conventions: DK, NO.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.

Discussion and policy considerations

As the Principles and Guidelines to Strengthen the Social Dimension of Higher Educa-
tion in the EHEA (Annex II to the Rome Communiqué, 2020) highlight, data on
students’ background characteristics are highly relevant to create awareness and, in
turn, develop policies and practices enabling equitable access, participation, progress,
and completion of higher education for different demographic groups. Such data can
also help raise awareness at the institutional level to enable HEIs to create inclusive
learning environments that adequately address and support students (Annex II to the
Rome Communiqué, 2020; Brooks et al., 2020; Claeys-Kulik et al., 2019).

The EUROSTUDENT data on the demographic composition of the student population
presented in this chapter highlight once again the diversity of Europe’s student popu-
lations. Between EHEA countries, the average student age may differ by up to eight
years. By the same token, the percentages of students who are parents vary greatly;
however, on average across countries, more than half of students over the age of 30
indicate that they have children. Similarly, while shares of students indicating an
impairment vary greatly across countries, a common finding in almost all EUROSTU-
DENT countries is that the types of impairment most commonly reported are either
mental health issues or physical chronic diseases. Also, there is a large variation in the
shares of students with a migration background: while more than go % of students in
some countries have a national family background and domestic education, Luxem-
bourg, Ireland, Austria, and Switzerland stand out as countries with a particularly large
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percentage of students (> 30 %) with some kind of international background (either
being migrants or international students). With regard to gender, the continuing
gender divide by subject found across all countries, in which men more often pursue
ICTs subjects, whereas women are more often enrolled in education, is particularly
striking.

Understanding the needs of specific student groups to develop adequate policies and
measures to address them at the European, national, and institutional level remains
highly relevant. Examples of such specific measures include ensuring physical and
virtual accessibility for all students, the creation of lactation spaces for nursing mothers
(Sturtevant etal., 2020), or family-friendly library areas (Moore et al., 2020). However,
many policies and measures may simultaneously serve needs related to different aspects
of students’ backgrounds, for example,the flexibilisation of studies. While the data
presented in this chapter focus on individual characteristics one by one, it should be
highlighted that different demographic categories typically apply to one student at the
same time, creating individualised experiences. For example, it has been argued that
students from lower socio-economic backgrounds who are also disabled may suffer a
double disadvantage (Weedon, 2017). Mental health may be experienced differently by
ethnic minorities (Arday, 2018). Balancing the student identity with others, such as that
of a parent, can create uncertainties (Scharp et al., 2020).

An awareness for this intersectionality should guide the development of policies and
measures, taking into account the fact that, as the student population as a whole, the
intended target group is not homogeneous, but made up of students with a variety of
intersecting identities. An equitable and inclusive learning experience “addresses
factors that make the student’s learning path harder or discontinuous” (EUA, 2021).
Supporting students from all backgrounds through national level policies as well as
institutional measures can create an environment in which diversity is an asset and not
a deficit (Morifia et al., 2020; Smith, 2015).
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Tables

Table B1.1

Female students by type of HEI, study programme, field of study, educational background,
transition duration, migration background, entry qualification, and housing situation
Share of students (in %)

Type of HEI Study pro- Field of study Educational Transition Migration Entry Housing
gramme background duration background | qualification situation
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AT 55 54 55 55] 52 71 20 29 66 56 54 57 49 56 54 43 56 57 54
CH 53 52 54 53 53 72 13 23 71 55 52 53 57 54 53 53 53 52 54
cz 57 57 53 56 55 79 19 34 73 60 53 57 59 57 57 55 57 53 58
DE 48 52 42 47 47 67 17 25 68 49 49 48 50 50 48 41 49 43 50
DK 57 53 63 59 57 67 20 31 78 56 58 58 58 59 58 57 58 55 59
EE 59 59 59 58 61 85 29 33 77 60 60 58 64 55 63 60 59 55 60
Fl 54 54 53 52 57 80 20 19 80 56 53 53 55) 53 54 52 54 40 54
FR 55 60 42 58 57 76 23 28 70 56 54 54 58 57 55 58 55 55 55
GE 51 52 43 50 56 74 11 16 55 50 52 52 25 54 52 31 51 52 49
HR 58 60 47 56 58 85 18 34 75 62 52 58 51 60 57 39 58 55 60
HU 54 54 56 52 54 79 15 27 67 57 53 54 53 51 55 48 54 53 55
IE 52 55 a7 53 57 74 19 23 71 51 51 53 49 51 50 47 53 49 53
IS 64 64 n/a 62 70 83 35 32 80 69 61 64 64 73 65 66 63 56 69
LT 56 54 62 56 58 78 18 24 80 62 53 56 58 56 57 68 56 48 60
LU 54 54 57 54 53 73 20 16 71 55 56 55 51 58 50 47 55 55 53
MT 58 59 55 55 53 90 16 34 65 60 54 58 59 51 58 52 60 59 54
NL 51 52 51 52 51 67 16 23 74 52 52 52 49 53 51 46 52 50 52
NO 60 59 62 59 60 71 26 32 80 64 60 62 54 56 61 57 61 56 61
PL 58 57 60 53 67 81 14 36 75 61 55 58 58 56 58 53 58 57 59
SE 60 60 n/a 61 52 7 26 34 78 62 59 58 63 n.d n.d 57 60 52 61
S| 58 61 49 59 59 88 17 21 78 59 58 59 46 n.d n.d 44 59 55 60
E\A 56 56 53 55 57 77 20 27 73 58 55 56 54 56 56 51 56 53 57
IT 56 56 n/a 54 55 95 19 28 66 58 54 56 60 n.d. n.d. n.d. n.d. 57 55
PT 56 56 57 57 60 79 14 27 93 55 58 57 47 60 56 45 57 55 58
RO 55 55 n/a 51 58 93 34 34 65 57 53 56 45 54 54 40 56 56 55
TR 48 47 58 48 43 67 26 24 69 50 45 50 40 56 49 40 51 54 46

n/a: not applicable. n.d.: no data.
Data source: EUROSTUDENT VI, A.3.
EUROSTUDENT question(s): 6.2 What is your #sex?

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: Fl, IT, SE.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Table B1.2

Age profile of students and mean age by sex, type of HEI, and study programme
Share of students (in %), (in years)

Age Mean SD Median Mean age
Up to 21 |22 to <25 [ 25 to <30 | 30 years Sex Type of HEI Study programme
vears vears vears orover Female Male University Non- Bachelor Master
university

AT 22 30 28 20 27.0 7.6 24.8 26.4 27.7 27.1 26.7 25.9 29.4
CH 17 37 32 14 25.8 5.7 24.3 25.8 25.8 25.0 26.8 24.8 28.3
cz 37 36 17 10 24.6 5.8 22.9 24.6 24.6 24.3 26.6 23.9 26.8
DE 28 30 30 12 24.7 5.2 24.0 24.4 24.9 24.7 24.7 23.8 26.8
DK 13 43 31 13 26.0 5.3 24.5 26.1 25.9 25.5 26.6 25.6 27.1
EE 26 28 20 27 27.4 7.7 24.4 28.0 26.7 27.1 28.7 26.2 31.3
Fl 13 28 28 32 29.0 8.2 26.3 29.3 28.5 28.3 29.5 28.0 31.8
FR 61 25 9 5 22.4 5.0 21.2 22.3 22.4 22.7 21.5 21.1 25.6
GE 49 36 13 2 22.6 2.8 22.2 225 22.7 22.6 22.7 22.2 26.1
HR 37 36 17 10 24.2 4.9 22.9 23.8 24.7 23.8 26.1 23.5 26.2
HU 26 36 20 18 26.2 7.3 23.8 26.3 26.2 26.2 26.6 26.0 27.6
IE 56 18 9 17 25.1 21.6 25.1 25.0 24.6 26.1 23.2 31.9
IS 17 25 24 34 30.1 26.7 30.6 29.2 30.1 n/a 27.4 35.8
LT 45 27 14 14 24.8 22.3 25.0 24.4 24.4 25.6 24.0 29.3
LU 16 58 14 11 25818 23.4 24.8 25.4 238 23.4 23.4 29.4
MT 33 26 17 23 27.1 23.6 26.9 27.4 26.9 27.6 24.4 31.4
NL 47 30 16 7 23.3 22.2 23.0 23.7 23.0 23.6 22.7 26.1
NO 20 28 22 30 28.7 25.2 29.2 27.9 28.3 29.5 26.2 32.7
PL 36 38 14 12 24.8 22.8 24.7 24.9 23.7 27.7 23.8 27.6
SE 22 32 23 23 27.9 24.9 28.6 26.9 27.9 n/a 25.8 28.7
Sl 40 35 FI5) 10 24.3 22.8 23.9 24.9 23.4 27.1 23.4 26.9
IT 46 31 16 7 22.8 4.2 22.0 22.8 22.8 22.8 n/a 21.9 25.2
PT 54 22 11 a3 24.1 7.3 21.7 23.9 24.4 24.0 24.2 22 28.3
RO 46 28 9 18 25.2 7.6 22.3 24.9 25.5 25.2 n/a 24.3 28.5
TR 49 29 14 8 23.4 Bodl 22.0 22.7 24.1 23.4 23.2 23.4 29.5

n/a: not applicable.

Data source: EUROSTUDENT VI, A.1.

EUROSTUDENT question(s): 6.1 When were you born?

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period

during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.
Deviations from EUROSTUDENT survey conventions: IS, IT, NO, SE.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Table B1.3

Students’ mean age by study intensity, educational background, transition duration, dependency on income source,
extent of paid employment, entry qualification, and housing situation
Mean age (in years)

Study intensit Educational Transition Dependency on Extent of Entry Housing situation
y Yy background duration income source paid employment qualification
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AT 29.4 25.0 27.9 26.2 25.2 31.0 23.7 30.2 27.0 25.3 31.6 32.4 26.5 23.4 27.9
CH 28.1 24.5 26.4 25.2 24.9 32.3 24.1 28.2 26.2 24.5 29.6 28.8 25.3 23.8 27.5
Ccz 26.4 23.2 25.3 23.8 23.4 37.3 22.6 27.3 22.8 22.5 28.9 28.2 24.5 22.8 25.3
DE 25.9 24.0 25.5 24.3 23.8 28.1 23.4 26.7 24.4 23.8 28.7 31.4 24.3 22.7 25.2
DK 25.6 26.5 26.7 25.7 25.0 29.4 26.2 n.d. n.d. 26.9 27.2 29.2 26,7 23.3 26.3
EE 27.9 27.5 28.7 27.0 26.2 35.6 24.3 30.2 26.4 24.4 30.7 31.2 27.2 24.5 28.1
Fl 31.0 28.5 1.3 27.8 27.1 32.8 29.4 31.2 25.7 27.4 33.0 32.3 28.7 24.7 29.2
FR 22.9 22.1 22.9 22.1 22.1 29.4 21.3 25.5 21.8 21.4 25.9 34.5 22.2 20.8 23.2
GE 22.6 22.0 2213 22.6 223 25.8 22.1 24.1 22.0 22.1 24.0 24.3 22.5 22.4 23.0
HR 25.5 23.1 24.4 23.9 23.7 28.3 22.9 27.0 21.4 22.5 27.4 27.2 24.1 23.5 24.7
HU 27.9 24.6 27.9 25.1 24.8 33.4 23.8 29.8 23.8 23.4 30.7 34.4 25.8 24.3 26.7
IE 30.2 24.4 27.5 23.9 23.5 37.4 22.5 27.8 21.9 24.4 33.1 30.9 24.6 21.8 28.1
IS 33.6 28.2 33.7 27.7 27.6 36.8 29.4 29.9 29.3 30.1 35.8 36.7 28.4 24.5 33.1
LT 25.8 25.0 25.8 23.9 23.5 35.3 22.5 27.1 25.0 22.5 27.2 30.6 24.6 22.7 25.6
LU 26.4 23.5 25.4 24.9 24.8 29.0 24.3 31.0 23:5] 24.1 29.6 30.1 24.5 23.3 27.0
MT 33.1 23.9 28.8 26.1 24.3 36.4 24.1 31.1 21.9 23.9 35.0 n.d. 25.4 23.0 35.8
NL 24.1 22.3 24.1 22.7 22.7 28.2 21.7 26.0 22.6 22.8 28.7 26.9 23.0 21.1 25.0
NO 32.5 26.9 31.6 27.8 27.2 33.9 29.3 34.3 24.2 25.9 37.1 32.3 28.1 23.4 29.2
PL 26.2 23.5 25,7 23.6 23.6 34.7 22.7 26.8 22.9 2243 27.5 Sl 24.3 23.2 28,7
SE 31.4 27.3 30.0 26.9 26.3 31.0 29.1 n.d. n.d. 27.2 38.8 34.9 27.3 23.2 28.7
Sl 27.4 22.6 25.6 23.5 23.6 34.8 22.5 26.4 21.9 22.3 275 35.0 23.7 23.0 2552
IT 25.0 22.2 23.1 22.2 22.3 30.5 n.d. n.d. n.d. 22.1 26.9 n.d. n.d. 22.7 23.1
PT 29.3 22.4 24.8 22.8 23.0 33.9 21.8 30.8 22.2 21.7 32.6 30.4 23.3 22.0 26.5
RO 27.5 24.0 26.4 24.4 23.8 36.3 23.1 30.1 23.1 22.4 30.1 28.3 24.9 22.7 28.6
TR 24.1 23.5 23.5 23.0 22.4 29.4 22.5 28.7 21.6 22.3 27.9 26.3 22.4 23.0 23.6
n.d.: no data

Data source: EUROSTUDENT VII, A.1.
EUROSTUDENT question(s): 6.1 When were you born?

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: IS, IT, NO, SE.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Table B1.4

Students with children, number of children, and age of youngest child
Share of students (in %), mean, median, and SD

Share of Number of Age of youngest child -
students children share of students in %
with i(:lh‘;dren Mean Median SD 0-3 years 4-6 years 7-9 years 10-15 years >15 years Age of child
not indicated
AT 9 1.7 2.0 0.9 3 1 1 1 1 0.7
CH 5 1.8 2.0 0.9 2 1 1 1 1 0.1
cz 8 1.8 2.0 0.7 3 1 1 2 2 0.1
DE 5 n.d. n.d. n.d. 3.0 1 0.5 0.5 1 0
DK 11 1.8 2.0 0.9 6 2 1 1 1 0.0
EE 21 n.d. n.d. n.d. 6 4 3 4 3 0.0
Fl 19 2.0 2.0 1.1 7 3 2 3 3 0.1
FR 3 1.9 2.0 1.0 1 1 0.4 1 1 0.1
GE 5 1.4 1.0 0.6 4 1 0.3 0.1 0.1 0.0
HR 4 1.8 2.0 0.8 2 1 0.5 1 0.5 0.1
HU 11 1.9 2.0 0.9 g 2 1 2 2 0.1
IE 12 2.2 2.0 1.0 3 2 2 3 3 0.1
IS 32 2.0 2.0 1.0 11 6 3 5 3 {85)
LT 13 n.d. n.d. n.d. 4 2 2 2 3 0.1
LU 4 n.d. n.d. n.d. 2 0.4 0.5 1 1 0.0
MT 17 1.8 2.0 0.9 4 2 2 4 6 0.1
NL 4 2.0 2.0 1.0 1 1 0.4 1 1 0.0
NO 23 2.1 2.0 1.0 7 4 3 4 5 0.0
PL 10 1.7 2.0 0.9 3 2 1 2 2 0.0
SE 16 2.0 2.0 0.9 4 3 3 3 4 0.0
SI 9 1.8 2.0 0.9 3] 1 2 1 1 0.2
IT 2 n.d. n.d. n.d. n.d. n.d. n.d. n.d. n.d. n.d.
PT 7 1.7 2.0 0.8 1 1 1.0 1 2 0.1
RO 13 1.5 1.0 0.6 2 2 1.0 2 2 2
TR 5 1.8 2.0 0.8 2 1 1 1 1 0.1
n.d.: no data

Data source: EUROSTUDENT VII, A.17.
EUROSTUDENT question(s): 6.8 Do you have children? 6.9 How old is your youngest child?

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: AT, SE.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Table B1.5

Students with children by age, sex, type of HEI, study programme, study intensity,

entry qualification, and study progress
Share of students (in %)

Age Sex Type of HEI Study Study intensity Entry Study progress
programme qualification
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AT 9 0.3 1 4 35 9 8 8 10 7 11 15 3] 23 8 4 9
CH 5 0 0.2 1 32 6 4 3 7 4 8 11 1 11 4 3 5
Ccz 8 0.2 1 6 66 9 7 7 18 8 10 a3 2 20 8 6 8
DE 5 0.1 1 5 31 6 5 5 6 5 7 8 4 24 5 n.d. n.d.
DK 11 0.3 1 11 57 14 7 7 17 11 12 13 22 11 7 12
EE 21 0.2 1 15 65 25 14 18 29 19 29 22 23 45 19 8 23
Fl 19 0.4 1 52 23 14 13 25 17 24 25 17 27 18 a3 20
FR 3 0.1 0.5 4 50 4 3 4 1 2 7 2 36 3 1
GE 5] 3 4 15 23 5 5] 5] 6 5 13 4 4 2 6
HR 4 0.0 0.4 3 37 5 4 3 9 5 5 9 1 14 4 3 5
HU 11 0.0 1 5 54 12 9 10 14 11 12 15 6 36 9 7 11
IE 12 0.2 1 8 58 12 11 9 19 8 23 25 7 29 10 5 13
IS 32 1 5] 26 70 37 23 32 n/a 23 Fil 41 24 61 25 17 35
LT 13 1 2 15 78 16 10 9 23 13 23 17 15 43 13 7 15
LU 4 (] 1 3 32 5 3] 5 0 2 11 7 13 3 5 4
MT 17 1 0.4 60 18 17 17 18 12 22 31 36 11 15 18
NL 4 (0] 0.4 3] 46 4 4 2 5] 3 6 3 11 3| 2 5]
NO 23 0.3 1 10 69 28 16 21 27 15 34 40 14 38 21 8 26
PL 10 1 2 10 63 11 8 5 24 9 17 10 3 35 8 6 11
SE 16 0.2 1 8 62 20 10 16 n/a 9 13 24 15 39 14 9 17
Sl 9 1 2 9 60 8 10 4 21 8 12 22 52 6 5 10
av. 11 0.5 1 8 52 13 ] 10 15 ] 17 17 29 10 7 13
IT 2 0 0.2 2 22 2 1 2 n/a il 2 6 1 n.d. n.d. 1 2
PT 0 3 48 6 9 6 12 17 3 23 5 2 8
RO 13 0.3 11 58 13 13 13 n/a 12 21 22 7 21 12 9 15
TR 5 0.1 0.2 4 52 3 6 5 5 4 19 8 4 13 2 2 4

n/a: not applicable. n.d.: no data

Data source: EUROSTUDENT VII, A.13.

EUROSTUDENT question(s): 6.8 Do you have children? 6.9 How old is your youngest child?

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period

during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: AT, SE.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Table B1.6

Students with foreign citizenship by migration background

Share of students (in %)

All students Second-generation First-generation, Students without International Other (born abroad,
(at least one parent domestic education migrant background, students (foreign but native background,
born abroad) background domestic education HE qualification) domestic education
background background)
AT 23 9 46 0.1 96 2
CH 20 9 46 0.6 86 1
Ccz 13 0.3 39 0.2 95 t.f.c.
DE n.d. n.d. n.d. n.d. n.d. n.d.
DK 12 3 44 0.1 84 3
EE 9 6 t.f.c. 0.7 91 t.f.c.
Fl 5] 50 0.1 84 0o
FR 9 1 55 0 84 1
GE 0o 100 0] 92 n.d.
HR 0.5 0.3 (0] 0.2 13 t.f.c.
HU 8 1 13 0.2 76 WiCs
IE 17 2 38 0.1 82 2
IS (0] (o] 0.3 24 (0]
LT 0.8 t.f.c. 0.1 85 t.f.c.
LU 45 13 40 0.3] 87 t.f.c.
MT 12 (0] 70 0.3 81 t.f.c.
NL 9 1 18 0.3 74 0.5
NO 7 3 27 0.1 75 o]
PL 3 ©.3 38 0.1 82 (0]
SE 8 n.d. n.d. n.d. n.d. n.d.
N 4 n.d. n.d. n.d. n.d. n.d.
av. 11 3 39 0.2 77 1
IT n.d n.d. n.d. n.d. n.d. n.d.
PT 25 0.1 73 (0]
RO 2 21 0.1 33 t.f.c.
TR 2 3 59 0.2 73 2

n.d.: no data. t.f.c.: too few cases.

Data source: EUROSTUDENT VIl, A.19.

EUROSTUDENT question(s): 6.5 Do you and your parents (or those who raised you) have #country citizenship?

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: NO, SE.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Chapter B2
Socio-economic background of students

Education of students’ parents

On average, slightly more than half of students’ parents hold a
tertiary degree at ISCED levels 6—8 (51 %). Large percentages of
students whose parents have not attended tertiary education
can be found in Malta, Croatia, Poland, the Czech Republic,
Luxembourg, Turkey, Italy, Portugal, and Romania — between
half'and roughly three quarters of students’ parents do not
hold a tertiary degree in these countries.

Representation of students by
educational background

Compared to the population, students from lower educa-
tional backgrounds are underrepresented in almost all
EUROSTUDENT countries. On EUROSTUDENT average,
only around 8o % of the expected number of students whose
fathers’ degree does not exceed ISCED level o—4 are current-
ly enrolled in higher education.

Students without tertiary
educated parents

In all countries, students whose parents did not attain
tertiary education are older than their peers. Similarly, in
all countries, these students are more likely to have
entered higher education with a delay of at least 24
months after leaving school and, in all but one country,
through alternative access routes.
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Study situation of students without
tertiary educated parents

In the vast majority of countries, students without a tertiary
background are more commonly enrolled in non-universities,
as well as in Bachelor and, particularly, short-cycle pro-
grammes vs. Master programmes. They are more likely to be
studying at a low intensity and with part-time status, and tend
to rely on public support or their own earnings rather than
family support in a clear majority of countries.

Financial status of students’ parents

A clear relationship between parental education and family
financial status is apparent. On average, the percentage of
students from self-rated, well-off families is almost twice
as high among students with highly educated parents

(43 %) than among students whose parents’ highest
education is at ISCED levels 0—4 (22 %).

Study intention, belonging, drop-out,
and performance

Students whose parents have a low level of educational attainment
less often report a clear study intention before beginning higher
education. Once in higher education, on average (but not in all
countries), these students indicate a lower sense of belonging in
higher education. Neither students’ drop-out intentions nor study
performance clearly vary according to educational background
across countries.
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Main issues

Students’ socio-economic background has been shown to have a particularly strong
influence on their educational careers and outcomes (Avram & Cant6-Sdnchez, 2017;
Thompson, 2019), as well as more general effects on later life pathways and experiences
(Mazzonna, 2014). Therefore, this chapter discusses the educational and economic
background of students, focusing particularly on equity-related aspects and differences
in experience.

Equity policies in higher education

In the most recent Bologna Communiqués (Paris Communiqué, 2018; Rome Commu-
niqué, 2020; Yerevan Communiqué, 2015), the ministers responsible for higher educa-
tion committed to strengthening the social dimension of European higher education,
underscoring the goal to create an inclusive, equitable system. In the context of the

Bologna Process, the social dimension was initially defined as the extent to which the

student body entering, participating in, and completing higher education should

reflect the diversity of the population (London Communiqué, 2007, p. 5), that is, as

participative equity (Miihleck & Griga, 2010). The latest document - the Principles and

Guidelines to Strengthen the Social Dimension of Higher Education in the EHEA —
expands this definition by “stressing that the social dimension encompasses the crea-
tion of an inclusive environment in higher education that fosters equity, diversity, and

is responsive to the needs of local communities” (Annex II to the Rome Communiqué,
2020). European-level policies also reflect the desire to foster inclusive higher educa-
tion systems in which students’ background does not impact their access, progress,
and educational outcomes (European Commission, 2020; European Higher Education

Area, 2015). On a more global level, the UN’s Sustainable Development Goal 4 also

aims to “ensure inclusive and equitable quality education and promote lifelong learning

opportunities for all.” (United Nations, 2019).

Socio-economic background and educational career and experiences
When talking about equality and equity within a higher education system, the socio-
economic status of students’ families, particularly parents’ educational attainment
(European Commission, 2020; OECD, 2018; Salmi, 2019, p. 22), is a highly relevant
consideration. Itis a consistent finding across countries and studies that students from
more highly educated families have better chances of entering higher education and
completing a tertiary degree themselves (Bar Haim & Shavit, 2013; European Commis-
sion/EACEA/Eurydice, 2020a; OECD, 2018; Vossensteyn et al., 2015). Family income
and wealth have also been shown to strongly influence the educational attainment
across generations in families in different countries (Palmisano et al., 2019; Pfeffer,
2018; Stuhler & Biagi, 2018; Wightman & Danziger, 2014).

Furthermore, studies have repeatedly demonstrated that widened access to higher educa-
tion often goes along with an increased differentiation within the educational system,
that is, with regard to types of higher education institutions (HEIs), degrees, or study
fields. Past EUROSTUDENT studies confirm these findings, in other words, that students
without a higher education background are more likely to study at non-universities and
in short-cycle courses or first degrees (DZHW, 2018; Hauschildt et al., 2015). If these
choices yield different results and outcomes, such horizontal stratification within a
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system can create inequalities based on students’ socio-economic background (Brezis &
Hellier, 2018; Marginson, 2016; Salmi, 2019; Triventi, 2014a).

Beyond entry and attainment, students of low social origin are reported to experience
less smooth trajectories through higher education (Haas & Hadjar, 2020), and the effect
of the parental socio-economic background has been shown to extend even beyond
graduation, affecting graduates’ job position and wages (Avram & Cant6-Sdnchez,
2017; Meng et al., 2020).

What is behind these seemingly universal patterns? Family financial means allow direct
financial support to students, and also lend them the security that they have alternatives
should their educational endeavour fail (Pfeffer, 2018; Wightman & Danziger, 2014).
With regard to educational background, two main explanatory approaches have been
used to account for the observed inequality: one focuses primarily on the experience
of students, positing that the unfamiliar ‘habitus’ of actors in higher education
(teachers, students) and the unknown culture and practices within higher education
prevents students without a higher education background from developing a feeling
ofbelonging and integration at their education institutions (Bourdieu, 1984; Holmegard,
Madsen, & Ulriksen, 2017). The other approach models the behaviour of (potential)
students and their families as the result of rational reasoning shaped by back-
ground-specific norms, resources, and constraints, which influence educational and
career choices in different ways, even when the academic performance is equal (Becker
& Hecken, 2009; Boudon, 1974; Breen & Goldthorpe, 1997; Callender & Dougherty,
2018; Thompson, 2017).

This chapter focuses on students’ socio-economic background by investigating to what
extent equitable conditions exist and to what extent students’ parents’ socio-economic
status is related to their study choices and conditions. Of particular interest are students’
individual experiences.

The main questions this chapter strives to answer are therefore:

® What is the educational and socio-economic background of students’ parents?

B How well-represented are students without a tertiary education background in the
EUROSTUDENT countries?

B In what ways do their study conditions differ from those of their peers?

B How do these students assess their past and current study situation?

Methodological and conceptual notes

Students without a tertiary education background

EUROSTUDENT uses the highest educational degree attained by either of students’
parents, as reported by the students, to classify students according to their educational
background (Box B2.1).

Financial status of students’ parents
In the EUROSTUDENT VII survey, an item adapted from the Progress in International
Reading Literacy Study (PIRLS), which was carried out by the International Association
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for the Evaluation of Educational Achievement (IEA), was used to assess the financial
status of students’ parents’. Students were asked to rate the financial well-being of their
parents in comparison to other families using the five categories: (1) not at all well-off;,
(2) not very well-off, (3) average, (4) somewhat well-off, and (5) very well-off (Caro &
Cortes, 2012).

Calculating representation indices

As an indicator of the representation of students from different educational backgrounds,
the actual percentages of students from a particular group are set against the percentage
of students from this group in the general population. The index used in this chapter —as
in previous rounds of EUROSTUDENT (DZHW, 2018; Hauschildt et al., 2015) — is based
on characteristics of students’ fathers, as the population statistics needed in the calcula-
tions regarding students’ parents as a unit are not available. The index sets the percentage
of students with fathers with a certain educational background, for example, without
higher education, against the percentage of 40-59-year-old men with the same educa-
tional attainment in the population. This comparison group is chosen to represent the
parent generation of students. In order to avoid different percentages of international
students in the national student populations biasing the index, only domestic students
(i.e. students educated in the country of survey) are drawn on for the analyses.>

If the shares are equal, for example, if the percentage of 40-59-year-olds attending
higher education equals that of the fathers of the students who attained a tertiary
degree, the index takes on the value of one. This value indicates perfect participative
equity with regard to the group in question. Values above one indicate that students
with the educational background in question are more common than expected, based
on the population (overrepresentation); values below one indicate underrepresentation.

This index makes cross-country comparisons possible because it takes into account
country-specific differences in overall educational attainment. However, it does not
make allowance for the fact that the countries under investigation may be observed at
different stages of educational expansion (Blossfeld et al., 2015) — the educational
opportunities available to the parent generation may, therefore, be more or less similar
to the current student generation in the different countries. A further limitation of the
index is that it draws only on potential or hypothetical parents, as more relevant data
- percentages of young people from specific educational backgrounds - are not avail-
able for most of the EUROSTUDENT countries. The choice of 40-59-year-olds as the
parent generation, along with the assumption that adults from all educational back-
grounds have the same number of children at about the same time in their lives, may
not be fully adequate in all countries (see Miihleck, 2013).

International Standard Classification of Education (ISCED)

The EUROSTUDENT project draws on the 2011 revision of the International Standard
Classification of Education (ISCED) in classifying the educational attainment of students’
parents (UNESCO Institute for Statistics, 2012). ISCED is an instrument for compiling
and presenting internationally comparable education statistics. The ISCED classifies

1 Copyright © 2005 International Association for the Evaluation of Educational Achievement (IEA). Publisher: TIMSS & PIRLS Inter-
national Study Center, Lynch School of Education, Boston College.

2 This constitutes a change from previous rounds of EUROSTUDENT.
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educational programmes by assigning them to an ISCED level, which indicates the level
of education conveyed by the respective programme. The EUROSTUDENT core question-
naire stipulates that parents’ highest educational attainment be classified according to
ISCED 2o011.

The table below indicates how ISCED categories were aggregated in the EUROSTUDENT
analyses (Box B2.1). Detailed information on the exact national qualifications behind
each ISCED level can be found in the ISCED mappings: http:/[uis.unesco.org/en|
isced-mappings.

The aggregation applied in EUROSTUDENT into ‘without a tertiary education back-
ground’ and ‘with a tertiary education background’, based on only two categories,
absorbs some of the problems that have been associated with the comparability of
ISCED in the past (Ortmanns, 2020; Ortmanns & Schneider, 2016). Still, the fact that,
in the different EUROSTUDENT countries, qualifications at the same ISCED level may
be regarded as higher education in one country and as vocational training in another
remains3. Differences also exist relating to the implementation and status of short-
cycle qualifications (European Commission/EACEA/Eurydice, 2020a)4and concerning
the coding of parental degrees that are no longer awarded. To enable comparisons with
external data sources such as the Labour Force Survey, the ISCED classification has
been applied despite these caveats.

Box B2.1

Parental education background in EUROSTUDENT

ISCED 2011 Notes Labour Force Survey

EUROSTUDENT focus groups

ISCED 01: Early childhood educational development

ISCED 02: Pre-Primary education

ISCED level 1: Primary education Non-tertiary Without a tertia
education P — v
ISCED level 2: Lower secondary education ISCED (0-4) GRlEiel
ISCED level 3: Upper secondary education
ISCED level 4: Post-secondary non-tertiary education
Not implemented in all
countries.
Not considered to be HE
ISCED level 5: Short-cycle tertiary education I 1l Govmoe:
May include vocationally
oriented programmes typically
not considered to be HE Tertiary With a tertiary
in a country. education education
May include vocationally (ISCED 5-8) background®

oriented programmes typically
not considered to be HE in a
country.

ISCED level 6: Bachelor’s or equivalent level

ISCED level 7: Master’s or equivalent level

ISCED level 8: Doctoral or equivalent level

3 For example, German master crafts(wo)men vocational qualifications are at ISCED level 6 (professional) in the qualification
framework, i.e. equivalent to the level of higher education. However, these types of degrees are not typically regarded as part of
the higher education system in Germany. Austrian master crafts(wo)men qualifications, in contrast, are at ISCED level 5 (and are
not regarded as higher education either).

4 For example, in Austria, a qualification attained at a college for higher vocational education (‘Berufsbildende Héhere Schulen’) is
at ISCED level 5, but is not typically regarded as higher education in Austria.

5 In previous rounds: without a higher education background

6 In previous rounds: with a higher education background

Low education
background

Medium education
background

Not assigned due
to different under-
standing across
countries

High education
background
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Figure B2.1 %,

Data and interpretation

Educational attainment of students’ parents (in %)
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parents’ highest degree at ISCED level 6-8 (tertiary)
parents’ highest degree at ISCED level 5 (short-cycle tertiary)
W parents’ highest degree at ISCED level 0-4 (non-tertiary)

Data source: EUROSTUDENT VII, D.2.

EUROSTUDENT question(s): 7.1 What is the highest level of education your mother/guardian and father/guardian have obtained? [indicated separately]

Note(s): Per student, the highest educational attainment of either the father or the mother is counted. ‘Don’t know’ responses were excluded.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviation from EUROSTUDENT target group: DE, IE, IT, PL.
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Educational background

Around half EUROSTUDENT data show a large variation in the educational background of students

of students’

parents hold a

tertiary degree.

(Figure B2.1). On average, slightly more than half of students’ parents hold a tertiary
degree at ISCED levels 6-8 (51 %). Across EUROSTUDENT countries, the percentage
of students with parents whose highest educational attainment is at ISCED level g
(short cycle) amounts to g %. 42 % of students’ parents have an education level at
ISCED levels 0-4, in other words, below tertiary education.

B Large percentages of students whose parents have not attended tertiary education
can be found in Malta, Croatia, Poland, the Czech Republic, Luxembourg, Turkey,
Italy, Portugal, and Romania — between half and roughly three quarters of students’
parents do not hold a tertiary degree in these countries.

B In France, Sweden, Finland, Estonia, Germany, Denmark, and Norway, this applies
only to between approximately a quarter and a third of all students currently in higher
education. Here, students with tertiary educated parents are clearly the majority.

Over the past three project rounds, no clear pattern of increasing or declining shares
of students without tertiary education background has become apparent (Figure B2.2).


https://www.eurostudent.eu/download_files/sofi7/FigB2_1.xlsx
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Figure B2.2 I

Educational attainment of students’ parents in EUROSTUDENT V, VI, and VII (in %)
Share of students (in %)
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Data source: EUROSTUDENT VII, D.2. Data not comparable over time: AT, DK, NO. No data for E:V: IS. No data for E:V and E:VI: LU. No data for E:VII: DE.

EUROSTUDENT question(s): 7.1 What is the highest level of education your mother/guardian and father/guardian have obtained? [indicated separately]

Note(s): Per student, the highest educational attainment of either the father or the mother is counted. ‘Don’t know’ responses were excluded.

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period

during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.
Deviation from EUROSTUDENT target group: DE, IE, IT, PL.

B No or only small changes are found in around 40 % of EUROSTUDENT countries
with available data. This is the case in the Czech Republic, Austria, Switzerland,
Finland, Estonia, Denmark, Norway and Turkey, where the shares of students
without a tertiary education background change by at most two percentage points
across rounds, mostly without a clear direction.

B In Malta, Ireland, Iceland, the Netherlands, France, Sweden, Italy, Portugal, and
Romania, decreasing shares of students whose parents did not attend tertiary educa-
tion becomes apparent, with the current EUROSTUDENT round registering at least
four percentage points lower than in EUROSTUDENT V or VI.

B Lithuania and Georgia show a strong rising trend over the three rounds, with
percentages of students without a tertiary background increasing. In Croatia, Poland,
Slovenia, and Hungary, no clear pattern can be determined over the three rounds.

Compared to the population, students from lower educational backgrounds are under-

represented in almost all EUROSTUDENT countries (Figure B2.3). On EUROSTUDENT

average, only around 8o % of the expected number of students whose fathers’ degree
does not exceed ISCED level 0—4 are currently enrolled in higher education.

B Students from non-tertiary education backgrounds (as measured by fathers’ educa-
tional attainment) are relatively well-represented in Malta, Portugal, Lithuania,
and Austria, where the share of domestically educated students from non-tertiary
backgrounds currently enrolled in higher education amounts to at least go % of’
what would be expected, based on the educational attainment of their fathers’
generation.

Students from
non-tertiary
backgrounds are
underrepresented
in almost all

countries.
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Figure B2.3 1

Representation of domestic students with parents not holding a tertiary degree
(based on fathers’ educational attainment) (in %)
Share of students (in %)
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Data source: EUROSTUDENT VII, D.2. Percentage of men aged 40-59 in population: EU-LFS data from the respective year of survey (2016/2019/2020) [Ifsa_pgaed].
No LFS data: GE.

EUROSTUDENT question(s): 7.1 What is the highest level of education your mother/guardian and father/guardian have obtained? [indicated separately]

Note(s): Per student, the highest educational attainment of either the father or the mother is counted. ‘Don’t know’ responses were excluded. The graph compares
the percentage of students’ fathers who have not attained tertiary education (ISCED 5-8) with the corresponding percentage of 40-59 year-old men in the popula-
tion. Shares of equal size result in a position on the diagonal (index value = 1). An index value of 1 indicates that there are exactly as many students from non higher
education backgrounds as would be expected, based on the distribution of educational attainment in the population. Values over 1 indicate overrepresentation of
this group and lie above the diagonal, values below 1 and below the diagonal indicate underrepresentation. Comparisons to LFS data may be influenced by several
factors, such as the age distribution of students’ parents, reproductive patterns.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.

B In Estonia, Hungary, Luxembourg, Norway, Denmark, Turkey, and Germany, less
than three quarters of the expected percentage of students with fathers who did not
attend tertiary education are currently enrolled in higher education.

B In Finland, Italy, Switzerland, Croatia, the Netherlands, Slovenia, Sweden, the Czech
Republic, Poland, France, and Romania, between 75 % and go % of the expected
shares of domestically educated students from non-tertiary backgrounds can be
found.

B In Iceland and Ireland, the percentage of domestically educated students from
non-tertiary backgrounds currently enrolled in higher education indicates good or
even over-representation of students without highly educated fathers: it is equal or

Students without a even slightly higher than would be expected, based on the population.
tertiary education
background are Despite different levels of representation, common patterns emerge across countries
usually older and with regard to students with a non-tertiary education background. In all countries,
have entered students whose parents did not attain tertiary education are older than their peers -
higher education they make up much larger percentages of students aged 30 and older than among
with a delay. students in the youngest age group up to 21 years (Table B2.2). Similarly, in all coun-
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tries, these students are more likely to have entered higher education with a delay of

atleast 24 months after leaving school and, in all but one country, through alternative

access routes (Table B2.2; > Chapter B3). In most countries, higher percentages of

students with lower educated parents are found among women (Table B2.2). With

the exception of Denmark, Luxembourg, and Norway, the level of parental education

is higher among international students than among domestic students. No clear

pattern is apparent with regard to the migration background of domestic students,

however — on average across countries, slightly higher percentages of students

without tertiary educated parents are found among domestically educated students

with no migration background, but this pattern is clearly reversed in Switzerland,

Germany, Denmark, France, Georgia, Croatia, Luxembourg, and the Netherlands,

where the share of students with non-tertiary parental backgrounds are between

three and 16 percentage points higher among domestically educated, second-

generation migrants than among students without a migration background

(Table B2.2). In the vast majority of countries, students without a tertiary background

are more commonly enrolled in non-universities, as well as in Bachelor and, particu-

larly, short-cycle programmes vs. Master programmes (Table B2.3; > Chapter B4). Students without a
They are more likely to be studying at a low intensity and with part-time status, prob- tertiary background
ably due to the higher extent of employment they typically engage in to finance their tend to rely on their
studies (Table B2.3; > Chapter B6). Students without a tertiary background tend to rely own earnings or
on public support or their own earnings rather than family support in a clear majority public support.

of countries (Table B2.3; > Chapter By).

Parental financial status

Students’ self-assessment of their family’s financial status places them firmly in the

average’ category in the large majority of countries. Across countries, almost half of

all students (47 %) regard their family’s financial status as average. Roughly a third

(34 %) of students report that their family is not (at all) well-off, and around one in five

students (19 %) rates their family as very or somewhat well-off (Figure B2.4).

B In Lithuania, Georgia, Malta, the Czech Republic, Turkey, Romania, and Portugal,
students who rate their parents as ‘averagely’ well-off make up the majority with
respective shares of over 50 %

B Germany, Luxembourg, Ireland, Turkey, and Romania register the highest percent-
ages of students from not well-off families, with roughly between a quarter (27 %)
and a third (34 %) of students indicating this to be the case. In the Czech Republic,
Poland, Iceland, and Sweden, fewer than 15 % of students regard their parents as
not well-off.

® The highest percentages of students with very or somewhat well-off families can be
found in Poland, Iceland, the Netherlands, and Sweden: this applies to atleast 40 %
of students here.

3

A clear relationship is apparent between parental education and family financial status Parental

(Figure B2.5). On average, the percentage of students from self-rated well-off families education and

is almost twice as high among students with highly educated parents (43 %) than financial situation
among students whose parents’ highest education is at ISCED levels 0—4. (22 %). By are strongly
contrast, the percentage of students indicating that their family is not well-off is only related.

half as large (13 % vs. 27 %). A comparable pattern is found in every country with the

exception of Luxembourg.
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Figure B2.4

Students’ assessment of parents’ financial status (in %)
Share of students (in %)

%
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Data source: EUROSTUDENT VII, D.4. No data: CH, FR, IT.

EUROSTUDENT question(s): 7.2 How well-off financially do you think your parents (or #guardians) are compared with other families? Source: PIRLS 2006.
Copyright © 2005 International Association for the Evaluation of Educational Achievement (IEA). Publisher: TIMSS & PIRLS International Study Center, Lynch
School of Education, Boston College

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: DK, GE, HR, NO.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.

Students with
non-tertiary back-
grounds report
having had clearer

study intentions.
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Subjective experience
Turning to the differences between students from diverse educational backgrounds
regarding their more subjective experiences, a marked contrast becomes apparent in
their retrospectively assessed study intention (Figure B2.6). On average, around three
quarters (74 %) of all students indicate that “it was always clear [they] would study in
higher education one day”. Among students whose parents have a low level of educa-
tional attainment, however, this figure is considerably lower at 62 %, and noticeably
higher among students with a high educational background (81 %). Such a difference
can be found in all countries to a varying extent, with between 7 and 36 percentage
points more students with highly educated parents having had a clear study intention
than their counterparts with a low educational background. Students whose parents
have a medium level of educational attainments tend to fall in the middle.

B Marked contrasts in study intention between students from low and high educa-
tional backgrounds are found in Croatia, the Czech Republic, Austria, Iceland, and
Finland. In these countries, the share of students from high educational back-
grounds with a clear study intention is at least 25 percentage points higher than
among students with low educational backgrounds.

® In Hungary, Estonia, Malta, Georgia, and Turkey, on the other hand, the differ-
ences between the two groups are relatively small and do not exceed 10 percentage
points.
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Figure B2.5 L.

Students’ assessment of parents’ financial status by educational background (in %)
Share of students (in %)
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Data source: EUROSTUDENT VII, D.4. No data: CH, FR, IT.
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EUROSTUDENT question(s): 7.2 How well-off financially do you think your parents (or #guardians) are compared with other families? Source: PIRLS 2006.
Copyright © 2005 International Association for the Evaluation of Educational Achievement (IEA). Publisher: TIMSS & PIRLS International Study Center, Lynch

School of Education, Boston College

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period

during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.
Deviations from EUROSTUDENT survey conventions: DK, GE, HR, NO.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.

Students with highly educated parents report a higher sense of belonging in higher

education (Figure B2.7). Whereas on average 16 % of students admit to sometimes

doubting whether they should be enrolled in higher education, this figure rises to 20 %
among students from low educational backgrounds. The pattern is not found in all
countries, however.

B In Georgia, Lithuania, Croatia, Luxembourg, and Estonia, the share of students
indicating that they often feel they do not belong in higher education is at least seven
percentage points higher among students with low educational backgrounds than
among students from medium or high educational backgrounds.

B In the Czech Republic, Switzerland, and Romania, students’ feeling of belonging
also increases with parental education, but the differences between groups are
smaller.

Students with
highly educated
parents report a
higher sense of
belonging in higher

education.

69


https://www.eurostudent.eu/download_files/sofi7/FigB2_5.xlsx

EUROSTUDENT Vil

N O

No difference

in students’
self-rated perfor-
mance is found by
educational

background.

Figure B2.6 %

B InIreland and Denmark, no difference can be found between students with low and
medium educational backgrounds but students with high educational backgrounds
less often doubt whether they belong in higher education.

B In Poland, Hungary, Iceland, Finland, the Netherlands, Portugal, and Turkey, there
are only minor distinctions, if any, between students from different educational
backgrounds with regard to their feelings of belonging in higher education.

B In Slovenia, Norway, Malta, and Sweden, students from medium educational back-
grounds stand out: in Malta, they doubt least often whether they belong in higher
education compared to students from low and high educational backgrounds; in the
remaining countries, they report particularly often feeling that they do not belong.

With regard to students’ performance, no differences are apparent on average across
countries between students with diverse parental education backgrounds (Figure B2.8).
In all three groups, 14 % of students rate their performance as worse than that of their
peers (Figure B2.8). In some countries, however, some groups of students deviate
markedly from their peers in the assessment of their performance.

B In France, Austria, Luxembourg, and Malta, students with low educational back-
grounds rate their performance as worse than their peers’ more often than students
with medium and high educational backgrounds. In the Netherlands, Georgia, and
Romania, the data suggest a similar pattern, but the differences between groups
are not as marked.

Clearness of study intention by educational background
Share of students with a clear study intention (in %)
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students with low educational backgrounds (ISCED 0-2)
<> students with high educational backgrounds (ISCED 6-8)

Data source: EUROSTUDENT VI, C.24. No data: CH, DE, FR, IT.

EUROSTUDENT question(s): 3.6. Generally, to what extent do you agree with the following thoughts regarding your studies? It was always clear | would study in
higher education one day. Values shown indicate the percentage of students agreeing or strongly agreeing (values 1 + 2) with the statement on a five-point scale
from ‘strongly agree’ to ‘do not agree at all’.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: DK.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.

70


https://www.eurostudent.eu/download_files/sofi7/FigB2_6.xlsx

Socio-economic background of students .

Figure B2.7 L,

Students’ sense of lack of belonging by educational background
(Strong) agreement with the statement ‘I often have the feeling that | don’t really belong in higher education’
Share of students (in %)
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< students with medium educational backgrounds (ISCED 3-4) <> students with high educational backgrounds (ISCED 6-8)

Data source: EUROSTUDENT VIl, C.23. No data: AT, DE, FR, IT.

EUROSTUDENT question(s): 3.6. Generally, to what extent do you agree with the following thoughts regarding your studies? | often have the feeling that | don’t
really belong in higher education. Values shown indicate the percentage of students agreeing or strongly agreeing (values 1 + 2) with the statement on a five-point
scale from ‘strongly agree’ to ‘do not agree at all’.

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: DK.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.

B In Finland, Norway, Ireland, and Slovenia, students with medium educational back-
grounds most often rate their performance as worse than their peers, particularly
compared with students from low educational backgrounds.

B In Iceland, Lithuania, Portugal, and Turkey, students with high educational back-
grounds most often rate their performance as worse than their fellow students,
again, particularly so when compared with students from low educational back-
grounds. In the remaining countries, the differences between the three educational
groups are non-existent or very minor.

Students’ drop-out intentions do not vary noticeably with their educational background Drop-out intentions
(Figure B2.9). On average, 7 % of students report that they are currently considering it. do not vary accord-
Slightly higher agreement with this sentiment can be found among students with low ing to educational
educational backgrounds (g9 %), which is more than among students from medium background across
(7 %) and high educational backgrounds (6 %). countries.

B In Georgia, the Czech Republic, Malta, Ireland, Sweden, and Luxembourg, students
whose parents have attained a low level of education consider abandoning their
studies distinctly more often: average agreement with this statement is at least three
percentage points higher in the group with low educational backgrounds than
among their peers whose parents have attained a medium or high level of education.

B In Lithuania, Austria, the Netherlands, Switzerland, Denmark, Germany, and Turkey,
the data suggest a similar pattern, but the differences between the groups are not as
marked.
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Figure B2.8

Students’ self-rated performance by educational background
Share of students self-rating their performance as worse than their peers (in %)
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all students students with low educational backgrounds (ISCED 0-2)
& students with medium educational backgrounds (ISCED 3-4) <> students with high educational backgrounds (ISCED 6-8)
Data source: EUROSTUDENT VII, C.34. No data: CH, DE, IT.
EUROSTUDENT question(s): 3.8. How would you rate your performance so far in your current #(main) study programme in comparison to that of your fellow
students? Overall, my performance is much better/somewhat better/just as good/somewhat worse/much worse. Values shown indicate percentage of students
rating their performance as somewhat or much worse. Item adapted from Trautwein et al. (2007).
Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.
Deviations from EUROSTUDENT survey conventions: AT, DK, NO.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
Figure B2.9
Students’ drop-out intention by educational background
Share of students agreeing with the statement ‘I am seriously thinking of completely abandoning my higher education studies’ (in %)
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Data source: EUROSTUDENT VII, C.27. No data: FR, IT.

EUROSTUDENT question(s): 3.6. Generally, to what extent do you agree with the following thoughts regarding your studies? | am seriously thinking of completely
abandoning my higher education studies. Values shown indicate students’ agreement with the statement (response options 1+2 on a five-point scale). Item adapt-
ed from Trautwein et al. (2007).

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE, IT, PT, RO, TR (reference period during COVID-19
pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: DK, EE.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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B In Croatia, Hungary, Finland, and Iceland, the pattern is reversed, with students
from low educational backgrounds harbouring drop-out intentions least or less
often than one other group.

In the remaining countries, the differences between groups are minor or non-existent.

Discussion and policy considerations

This chapter shows that the findings of previous EUROSTUDENT rounds (DZHW,
2018; Hauschildt et al., 2015; Orr et al., 2011) still hold true: the educational and

financial background of students’ parents is still strongly related to their participation

in and experience of higher education. One the one hand, students whose parents did

not attain a tertiary degree are clearly underrepresented in almost all EUROSTUDENT

countries. On the other hand, for those who do enter the higher education system -
often through alternative access routes, or with a delay — the experience of higher

education, including study and living conditions, often still differs from that of their

peers with tertiary-educated parents. In some countries, this appears to result in fewer

doubts among socio-economically advantaged students regarding their choice to

enter higher education.

A recent analysis of social inclusion measures in the EU (Kottmann et al., 2019)
classifies policy instruments into four types: regulations explicitly governing access
and social inclusion, funding targeted to students and students’ families, as well as
HEIs, organisational policies addressing the organisation of education to increase their
fit to the needs of non-traditional students, as well as information policies. The
EUROSTUDENT findings in this chapter can be seen to reflect these categories: socio-
economically disadvantaged students tend to make greater use of special regulations
to access higher education, such as recognition of prior learning (> Chapter B3), and
more frequently enroll in non-universities, as well as in Bachelor and, particularly,
short-cycle programmes vs. Master programmes (> Chapter B4). These types of
institutions and programmes are more often directed at and accessible to students with
alternative access qualifications, offering more practically oriented degrees that are
particularly attractive to returning lifelong learners and students with work experience.
These institutions and programmes seem to provide particularly attractive opportunities
for students without a tertiary background — perhaps by offering organisational
opportunities that allow this student group to better balance their studies, which are
more often conducted with a low intensity and with part-time status, likely due to the
higher extent of employment they typically engage in to finance their studies
(>Chapters Bs and B6). Students’ increased use of part-time and low-intensity
arrangements confirms the necessity for flexible organisational set-ups to accommodate
their needs. On the one hand, the finding that certain degrees and institutions serve
particularly large shares of disadvantaged students represents a success in widening
access, butalso points towards a potential stratification of the higher education system
(Marginson, 2016; Salmi & Bassett, 2014). If the different types of programmes and
institutions yield unequal results and outcomes, existing educational and income
inequalities may be reinforced.
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With regard to their living situation, students without a tertiary background tend to rely
on public funds or their own earnings rather than family support in a clear majority of
countries (>Chapter B7). Public support — a ‘hard’ lever (Kottman, 2019; p. 11) — has
indeed repeatedly been identified as central to facilitating access and graduation of
disadvantaged students in other (review) studies (Kottmann et al., 2019; Salmi &
Sursock, 2020), with Herbaut and Geven (2019) finding that this holds particularly for
adequate, needs-based support. The fact that students whose parents have a low level
of educational attainment more rarely report a clear study intention before embarking
on higher education and, once in higher education, indicate a decreased sense of
belonging in many countries, may point towards an increased need for guidance of this
student group, before and during their studies, to encourage and inform them of the
options available.

As with other categories of diversity (> Chapter B1), both national policies and institu-
tional approaches should be fruitfully combined to support access, progress, and
completion of higher education for these students (Salmi & Sursock, 2020). This is
also highlighted in the Principles and Guidelines to Strengthen the Social Dimension
of Higher Education in the EHEA (Annex II to the Rome Communiqué, 2020), which
call on public authorities to “engage in a policy dialogue with HEIs and other relevant
stakeholders about how the above principles and guidelines can be translated and
implemented both at national system and institutional level” (p. 8). HEIs are in a prime
position to lower the institutional barriers faced by disadvantaged students (Naylor &
Mifsud, 2019), which highlights the need to utilise all levels of the higher education
system to encourage the widening of access and completion. Additionally, earlier
stages of the education system play a key role in determining which students even have
the chance of entering higher education. The higher the degree of differentiation in a
school system and the more choices students (or parents) can or must make, the more
likely it is that the mechanisms behind the inequality found in higher education wil
come into play at earlier points in students’ educational careers (European Commis-
sion/EACEA/Eurydice, 2020b; Orr etal., 2017). Coherent strategies covering the entire
educational trajectory therefore have the potential to greatly increase the access of
socio-economically disadvantaged students. Cross-sector coordination of a coherent
approach across all policy areas with relevance to students’ lives (e.g. health, finance,
employment) would also be desirable to ensure synergies and avoid unintended
dysfunctional effects.
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Tables

Table B2.1

Educational attainment of students’ parents
Share of students according to either parent’s highest degree (in %)

Highest degree of either parent
Low educational background Medium educational background Short-cycle educational background High educational background
(ISCED 0-2) (ISCED 3-4) (ISCED 5) (ISCED 6-8)
AT 4 44 13! 40
CH 7 34 n/a 60
Ccz 1 50 n/a 49
DE 2 25 n/a 74
DK 5 20 15 60
EE 6 26 9 58
Fl 6 28 12 54
FR 7 28 17 48
GE ] 38 58
HR 2 53 8 37
HU 8 33 9 50
IE 18 28 12 42
IS 12 31 5 53
LT 1 45 n/a 54
LU 18 32 5] 44
MT 40 25 6 29
NL 34 (0] 58
NO 18 11 66
PL 17 38 n/a 45
SE 28 11 54
Sl 3 41 17 39
IT 10 56 n/a 34
PT 24 35 6 35
RO 5 53 4 38
TR 29 44 6 21

n/a: not applicable.

EUROSTUDENT question(s): 7.1 What is the highest level of education your mother/guardian and father/guardian have obtained? [indicated separately]

Note(s): Per student, the highest educational attainment of either the father or the mother is counted. ‘Don’t know’ responses were excluded.

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Table B2.2

Students without a tertiary education background (ISCED 0-4) by sex, age group, educational origin,
migration background, access route, and transition duration
Share of students (in %)

All Sex Age group Educational origin Migration Access route Transition route
students background
- = : S, ¢
o 5 @ e s s g o

o o = g. | E% | ES® = T -

3 . S g 8 g5 | §@ 222 2 8 S

£ = a o g 283 | JSL | £9% g s g 3

w = > ™ a = RE-R =o€ =< n =) a

AT 48 49 47 41 57 51 36 50 51 72 49 45 56
CH 40 42 39 33 52 41 32 45 41 48 39 39 50
cz 51" 54 47 48 70 54 26 50 55 56 50 48 76
DE 27 27 27 22 35 n.d. n.d. 35 26 43 26 25 34
DK 26 25 27 23 33 24 26 29 26 29 26 25 28
EE 32 32 32 30 39 33 22 34 33 42 32 29 53
Fl 33 34 32 23 45 34 24 28 34 38 33 28 44
FR 35 36 34 34 49 36 31 42 33 62 35 34 53
GE 41 43 39 42 44 41 32 48 41 36 41 40 53
HR 55 60 50 54 61 56 24 63 54 67 55 53 72
HU 41 42 39 34 57 42 29 3118 43 56 40 36 65
IE 46 46 46 41 65 49 32 38 51 50 46 43 69
1S 43 45 37 26 61 43 40 31 45 63 38 36 61
LT 46 50 41 43 63 46 25 a7 46 62 45 42 73
LU 50 50 51 37 52 28 69 81 65 61 49 49 74
MT 65 68 62 58 73 68 38 48 71 68 64 62 73
NL 42 43 42 39 59 43 36 Fil 42 52 41 40 61
NO 23 24 21 18 33 23 30 23 22 34 21 21 30
PL 55 58 52 48 74 56 28 55 57 71 54 52 78
SE 35 36 33 31 49 36 28 n.d. n.d. 52 33 31 44
Sl 44 45 44 43 72 44 t.f.c. 50 78 69 43 42 74
av. 42 43 40 37 54 42 32 44 46 54 41 39 58
IT 66 67 64 62 79 n.d. n.d. n.d. n.d. n.d. n.d. 65 78
PT 59 58 61 56 72 61 33 48 64 76 60 57 81
RO 58 60 56 54 70 59 37 29 60 73 517 55 81
TR 73 75 71 74 78 74 38 58 74 78 72 72 81

t.f.c.: too few cases

Data source: EUROSTUDENT VIl, D.2.

EUROSTUDENT question(s): 7.1 What is the highest level of education your mother/guardian and father/guardian have obtained? [indicated separately]
Note(s): Per student, the highest educational attainment of either the father or the mother is counted. ‘Don’t know’ responses were excluded.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Table B2.3

Students without a tertiary education background (ISCED 0-4) by type of HEI, study programme, study intensity,
extent of paid work, dependency on income source, and official status
Share of students (in %)

Al Type of HEI Study programme Study intensity Extent of paid Dependency on income Official status
students work source
5 |t H

gzl 2| 3| = 5 | £ | =8 [233| & |8c.|8F.| g | 2

[ c © = s = c 2 2 G @ = € £

g z £ £ 2 = c | 82 |c28| g2 |g8E|g28| = =
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AT 48 46 58 n/a 49 48 50 44 43 56 36 54 70 48 n/a
CH 40 34 49 n.d. 42 36 45 37 36 51 33 48 62 38 54
cz 51 50 59 n/a 54 51 56 43 43 62 44 59 52 47 n/a
DE 27 24 33 n/a 29 26 30 27 24 35 18 33 42 n.d. n.d.
DK 26 22 31 35 26 23 28 25 27 28 21 n.d n.d 26 n.d.
EE 32 30 42 n.d. 34 29 32 33 30 37 26 36 37 32 46
Fl 33 24 43 n.d. 35 28 36 33 33 40 28 36 32 29 61
FR 35 37 30 48 37 37 43 31 35 41 24 40 55 n.d. n.d.
GE 41 41 41 51 43 29 39 43 40 39 40 40 38 41 n/a
HR 55 54 64 t.f.c. 59 55 59 52 51 64 49 66 56 52 63
HU 41 39 50 61 44 35 46 34 34 53 32 52 37 35 57
IE 46 41 59 54 45 43 52 41 42 58 31 51 67 43 62
IS 43 43 n/a 65 37 53 50 38 43 57 40 43 40 42 52
LT 46 39 59 n/a 48 46 48 46 43 52 40 52 48 42 62
LU 50 48 73 73 53 36 70 50 53 51 45 31 t.f.c. 50 t.f.c.
MT 65 66 63 77 64 63 67 63 57 74 56 73 70 60 76
NL 42 30 50 59 44 34 46 38 36 53 30 53 45 41 58
NO 23 22 25 n.d. 24 24 26 22 20 32 23 30 18 21 31
PL 55 50 70 n/a 56 59 55 48 49 65 43 64 76 48 69
SE 35 35 n/a 71 37 25 39 31 34 42 31 37 34 34 44
S| 44 40 58 70 48 41 56 41 42 53 34 49 58 42 53
av. 42 39 50 60 43 39 46 39 39 50 34 47 49 41 56
IT 66 66 n/a n/a 67 69 73 64 65 71 n.d. n.d. n.d. 66 n.d.
PT 59 51 74 86 62 61 65 54 55 75 51 74 80 57 70
RO 58 58 n/a n/a 61 62 64 52 53 66 53 68 69 58 68
TR 73 75 62 87 70 62 77 66 72 80 64 81 83 n.d. n.d.

n.d: no data; t.f.c.: too few cases; n/a: not applicable

Data source: EUROSTUDENT Vil, D.2.

EUROSTUDENT question(s): 7.1 What is the highest level of education your mother/guardian and father/guardian have obtained? [indicated separately]
Note(s): Per student, the highest educational attainment of either the father or the mother is counted. ‘Don’t know’ responses were excluded.

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Chapter B3
Transition into and within higher education

Transition time into higher education

The majority of students enter higher education within a
period of two years after leaving the regular school system
in all EUROSTUDENT countries. Generally, students
without a tertiary education background or students
whose parents are not financially well-off are more likely
to enter higher education with a delay of more than two
years after leaving school than students with tertiary
educated or financially well-off parents.

Type of entry qualification

Vast majorities of students either use national standard
minimum access requirements (e.g. secondary school leaving
certificates) or their foreign equivalents for higher education
access, with shares ranging between 100 and 87 % between
countries.

Alternative access routes into
higher education

While only two percent of students in Lithuania, Georgia, and
France access higher education without an upper secondary
school-leaving qualification or equivalent obtained within six
months after leaving school, the same holds true for every fifth
student in Iceland and every fourth student in Malta and Turkey.
Students without a tertiary education background as well as older
students more commonly access higher education via alternative
routes.
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Transition into and within higher education

Work experience before entering higher
education

On cross-country average, 61 % of students indicate
regular, casual, or periodical prior experience in the labour
market. Generally, the percentage of students who have
regularly worked prior to entering higher education is
much greater among alternative access route students than
among standard access route students.

Transition time into Master
programmes

On cross-country average, 25 % of Master students
have spent at least two years outside the tertiary
education system between graduating from their
previous course of study and entering their Masters’
programme. Large shares of part-time Master
students as well as Master students who study
alongside their gainful employment have spent at
least two years outside higher education.
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Main issues

Ensuring and widening equitable access into higher education and vertical mobility
between degrees (Wiers-Jenssen, 2013) has been one of the main goals of the European
Higher Education Area (EHEA) almost from its beginning, as discussed under the topic
of ‘lifelong learning’ in order “to improve social cohesion, equal opportunities and the
quality of life” (Prague Communiqué, 2001). This goal still holds true today and was
recently emphasised in the Rome Communiqué with the expressive catchphrases of
‘socially inclusive higher education’ as well as ‘flexible and open learning paths’ (Rome
Communiqué, 2020) in the midst of the profoundly challenging COVID-19 pandemic.
In general, two main aspects must be considered with respect to the question of acces-
sibility: the different entry routes and regulations in national higher education systems
on the one hand, and the (potential) students, with their differing resources, aims, and
expectations on the other.

Several instruments ensure equitable access to higher education, all with the intention
of opening access requirements to alternative pathways and allowing for higher
education entrance through routes that deviate from traditional and more rigid
requirements (Reay et al., 2001). For example, work experience may be taken into
account, or possibilities of obtaining the requirements after leaving school may be
established, or special entry routes for graduates from different school-tracking paths
to the traditional tertiary tracking path may be set up (Altbach et al., 2009; Brunello &
Checchi, 2007; Miiller et al., 2015; Poelman et al., 2019). Examples of alternative
pathways into higher education include Berufsreifepriifung or Studienberechtigungspriifung
in Austria, Begabtenpriifung in Germany, as well as the ‘23/5’ route and widened
accessibility due to the Competence Reform in Norway (Rawsthorne, 2020).

The topic of equitable access into and within higher education also raises the question
of which (potential) student groups are targeted by the different measures. Some
common themes regarding the diversity of socio-economic and cultural realities across
the EHEA “are inevitable across countries: low socio-economic background (in the
form of low income or the low educational background of parents), gender, immigrant
status and disability are often taken as main aspects of disadvantage. Furthermore,
mature students are specifically targeted in many countries, as students from under-
represented groups often enter higher education with a delay” (European Commission
etal., 2020a, p. 101). Thus, when discussing the (re-)accessibility of the EHEA’s higher
education systems, one has to take a closer look at these underrepresented groups to
assess the success and efficacy of higher education’s broadened access possibilities
(Orr, 2016; Orr et al., 2017; Salmi, 2018; Salmi & Sursock, 2020).

Taking the above aspects into account of how and to whom - accessibility of higher

education along the life course, the diversity of possible paths into higher education,

and the openness of transition between different types of study programmes (e.g. from

Bachelor to Master studies) — this chapter answers the following questions.

B How do student populations vary with regard to transition time between leaving the
school system and entering higher education, access routes, and work experience
prior to studies?
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B How do students’ educational and economic backgrounds, impairments, age, sex,
and migration backgrounds relate to transition time, access routes, and work expe-
rience prior to entering higher education?

B How do students pass on to Master studies after finishing a qualifying degree (e.g.
Bachelor or other undergraduate degrees) and how is the transition time to Master
studies affected by individual characteristics such as educational and economic
background, impairments, age, sex and migration background?

Methodological and conceptual notes

Due to the cross-sectional design of this study, it is not possible to measure the extent
of higher education participation within certain peer groups as would be possible, for
example, through longitudinal school leavers observation (to analyse transition rates
into higher education) or graduate studies (to analyse transition rates between Bachelor
graduates into Master courses of study). Thus, in interpreting the analyses of this
chapter, it must be noted that only those who are already enrolled at HEIs are included
in the study and selection processes before entering and during higher education
cannot be observed.

To measure the diversity of routes into higher education and within different types of
study programmes, EUROSTUDENT makes use of three major concepts: C© transition
duration (the length of time between leaving the ¢ regular school system and entering
higher education for the first time), access route (both the type of access requirement
used for entering higher education and the point in time of acquiring the access
requirement after leaving the secondary school system), and (the length and extent of)
work experience prior to entering higher education (Box 3.1). As not all of these concepts are
self-explanatory, some definitions must be kept in mind when interpreting the findings.

‘Regular school’ in the EUROSTUDENT context refers to the (upper) secondary school
system for teenagers, which may be a public or private school, an academic school, a
vocational or professional school, whether a ‘classical’ school or a school with alter-
native forms of learning (e.g. Montessori). Regular school may refer to compulsory
schools. Schools targeting only adults (mostly on evenings or weekends) are not
regarded as regular schools, even if they are public schools and part of the national
education system. Consequently, any kind of preparatory classes for obtaining the
standard minimum access requirement ‘later in life’ are not regarded as regular
schools.

Every country has a © Standard or Minimum Access Requirement (SMAR) for accessing
higher education. It is ‘standard’ because there might be alternatives, and it is
‘minimum’ because there might be additional requirements. The SMAR is obtained in
different ways in different countries: either the successful passing of the final year in
upper secondary school, a specific exam at the end of secondary schooling (matricula-
tion exam, such as Matura, Abitur, Baccalaureat), a state exam, or by another, coun-
try-specific route. Some countries have several upper secondary school types (usually
academic or professional tracks), and sometimes these different schools lead to
different types of SMAR (European Commission et al., 2020c). The different SMAR
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types may be the minimum requirement to enter any type of higher education (general
SMAR) or only allow access to specific types of higher education or specific fields of
study (specific SMAR). In any case, one type of SMAR is needed to access higher educa-
tion; however, there may be additional requirements such as admission exams or
specific minimum grades.

Entering higher education using a SMAR obtained in conjunction with leaving regular
schooling is considered the standard access route. Students entering higher education
without a SMAR, or who did not obtain the qualification in direct conjunction (within
six months) with leaving the school system for the first time, are defined as having used
alternative access routes (© Alternative access route).

Box 3.1

Differentiation of higher education entry routes

transition duration
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direct transition
—> |
12-24 months

> 24 months 1 delayed transition

access route

(national/foreign) standard upper
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periodical prior work experience (< 12 months)

casual prior work experience (= 12 months, < 20 h/week)

regular prior work experience (= 12 months, > 20 h/week)

The time between acquiring one degree (mostly a Bachelor or other undergraduate
degree) and entering a Master course of study is investigated to analyse variations in
transition duration into Master studies. Again, as with processes of selectivity in
entering higher education altogether, selection processes in entering Master/post-
graduate studies cannot be observed due to the cross-sectional design of this study.
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Data and interpretation

Transition time from leaving school to entering higher education

Against the background of the EHEA’s aims of social mobility and continuous profes-
sional development at any stage in life, the transition time between leaving the regular
school system for higher education is a valuable indicator in measuring the openness

Relatively direct
transition into HE
after school is

the norm in most

of educational systems with regard to their accessibility. Across all EUROSTUDENT EUROSTUDENT
countries, the vast majority of students take a more or less direct route into higher countries.
education, in other words, within two years of leaving the regular school system for
the first time. While on cross-country average, about two thirds of students first
entered higher education within twelve months of leaving school (66 %), an additional
18 % entered between 12 and 24 months of finishing secondary school (Figure B3.1). B
About every sixth student (16 %) entered the higher education system with a delayed
transition, meaning more than two years after leaving school. There are large varia- 3
tions between countries with regard to transition duration:
B Comparably few students in Sweden (41 %), Finland (36 %), Norway (42 %), and
Denmark (34 %) take a direct route to higher education of less than 12 months after
leaving the secondary school system.
B Exceptionally large percentages of students in Finland (32 %), Norway (35 %),
Denmark (44 %), Switzerland (42 %), and Turkey (34 %) enter higher education
between one and two years after leaving school. This finding coincides with compul-
sory military services in all of these countries (Bieri, 2015).
Figure B3.1 L
Duration of transition from secondary school to higher education
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Data source: EUROSTUDENT Vil, B.15.

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period

during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 2.4 How long after leaving the #regular school system for the first time did you enter higher education for the first time?

Deviations from EUROSTUDENT survey conventions: AT, CH, DE, IT.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Figure B3.2 {1

®m While a delayed transition into higher education is common in Sweden (34 %),
Finland (32 %), Austria (28 %), and Iceland (28 %) — with more than a quarter of
students reporting at least two years between leaving school and first enrolling at
an HEI - less than 10 % of students in the Czech Republic (8 %), Luxembourg (7 %),
Slovenia (7 %), France (5 %), Georgia (3 %), and Italy (6 %) report such long transi-
tion periods.

Delayed transition duration into higher education and students’
educational backgrounds
While assessment of equitable access to higher education generally takes several
aspects into account (such as sex, migration background, or impairment status),
people from low socio-economic backgrounds represent a group of particular interest
as they often follow varying educational paths and frequently enter higher education
at a higher age (if at all; see > Chapter B2). This pattern becomes obvious when distin-
guishing students from different educational backgrounds by their transition time
from school to higher education (Figure B3.2). The percentages of delayed transition
students are (in many cases considerably) larger among students whose parents have
not attained a tertiary education degree compared to students with a tertiary education
background in all countries. On cross-country average, the percentage of delayed tran-
sition students is almost twice as high among students without a tertiary education
background (21 %) than among students with a tertiary education background (12 %).
® The largest differences in the percentages of delayed transition between leaving the
secondary school system and entering higher education with regard to educational
background can be observed in Sweden, Finland, Iceland, Hungary, and Estonia.

Delayed transition students by educational background
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Data source: EUROSTUDENT VI, B.16.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 2.4 How long after leaving the #regular school system for the first time did you enter higher education for the first time?

Deviations from EUROSTUDENT survey conventions: AT, CH, DE, IT.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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B By contrast, in some countries the differentiation by educational background shows
comparably small variations of at most five percentage points (e.g. Denmark,
Georgia, Italy, France, and Switzerland).

Relationships between delayed transition and financial status of

parents, age, sex, migration background, and impairment status

As can be expected due to the strong relationship between educational background and

the financial status of students’ parents (see > Chapter B2), students who assess their

parents as not very well-off or not at all well-off more frequently report a delayed tran-
sition time than students with parents who are very or somewhat well-off (Table B3.1).

This finding reflects the necessity of financial backing in being able to afford higher

education. Leaving school and being able to depend on the family’s economic resources

apparently promotes a quick transition into higher education. In comparison, a less
affluent background may require school leavers to first acquire the necessary resources
themselves and to only later enter higher education.

m Differences with respect to students’ parents’ financial status are most apparent in
the Czech Republic, Ireland, Poland, Slovenia, and Romania.

B While the general trend is also observable in Austria, Denmark, Finland, and Sweden,
itis less distinct in these countries, which have large percentages of delayed transition
students anyway. This may be due to a well-developed student/study support system
infrastructure, which promotes lifelong accessibility and less dependency on parental
resources.

Generally, age is strongly related to delayed higher education entry. In all countries,

students from higher age groups more commonly report a delayed transition duration

than their fellow younger students. Still, this is no surprise as a delayed transition time
goes hand in hand with progressing age. Less clear patterns emerge when differenti-
ating by sex, migration background, and impairment status.

B There are no major differences with respect to delayed transition into higher education
due to sex. However, male students in Austria, Norway, and Turkey are more likely to
be delayed transition students than women, while female students in Sweden more
frequently report a delayed transition than their male peers.

B Students without a migration background tend to enter higher education with a delay of
more than two years more often than students with a migration background, particularly
in Finland, Hungary, Ireland, Malta, Norway, and Romania. By contrast, students without
amigration background in Poland are far less likely to have entered higher education after
a delayed transition duration than their fellow students with a migration background.

B There is no striking difference in the percentages of delayed transition between students
with or without impairments in most EUROSTUDENT countries, except for Denmark,
Hungary, and Slovenia, where at least five percentage points more of impaired students
indicate a delayed transition than their fellow students without impairments.

Higher education access qualifications

In all EUROSTUDENT countries, the majority of students access higher education via
standard national upper secondary qualifications or their respective equivalents
(Figure B3.3). Correspondingly, only small percentages of students use alternative
qualifications for higher education entry — on cross-country average, only three percent
draw on qualifications other than standard secondary school leaving certificates.

Students with less
well-off parents
tend to enter HE
with a delay of
more than two

years.

Students who have
entered HE with a
delay of more than
two years are
clearly older, but
differences due

to sex, migration
background, or
impairments are
not found in all

countries.

The majority of
students in all
countries use
standard upper
secondary entry

qualifications.
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Type of qualification used for access to higher education
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Data source: EUROSTUDENT VII, B.10. No data: IT.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 2.1 Do you have a Standard Minimum Access Requirement (#SMAR) or foreign equivalent?

Deviations from EUROSTUDENT survey conventions: EE, MT.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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ed by an average
eight percent

of students in
EUROSTUDENT

countries.

B Almost all students in Croatia, Lithuania, and Poland access higher education with
a standard entry qualification, with figures of 97 % in each of these countries.

B Comparably large shares of students in Malta (13 %), Iceland (9 %), and Turkey (9 %)
have accessed higher education without a standard minimum access requirement.

B Foreign entry qualifications are common in some higher education populations of
Europe’s geographic centre, with the higher education systems of Luxembourg
(41 %), Austria (21 %), and Switzerland (16 %) attracting larger percentages of
students with foreign qualifications than other higher education systems.

Relationships between access routes and educational
background, impairment, and age
A further dimension in evaluating accessibility are the requirements for entering higher
education. Taking the various educational systems among EHEA countries into account,
students who obtained a © standard minimum access requirement (SMAR) in conjunc-
tion with leaving the regular school system for the first time (standard access route)
may be differentiated from students who entered higher education without a standard
access requirement or obtained it later in life - meaning more than six months after
leaving secondary school - (alternative access route) to illustrate variations in the flex-
ibility of entering higher education (© Alternative access route). On cross-country
average, eight percent of students entered higher education via alternative access routes
(Figure B3.4).
B The proportions of students indicating non-traditional access routes range from one
or two percent in Georgia, Lithuania, and France, up to 20 % in Iceland, and 25 %
in Malta and Turkey.
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While variation is considerable among national student populations with regard to the
percentage of students entering higher education via alternative access routes, some
consistent patterns emerge when differentiating alternative routes by educational back-
ground, impairment, and age. Students without a tertiary education background more
frequently report an alternative access route into higher education in all EUROSTUDENT
countries. On cross-country average, ten percent of students without a tertiary education
background entered higher education via alternative access routes, compared to six
percent of students with at least one parent who attained a higher education degree.
B However, differences related to educational background are more noticeable in some
countries (e.g. Iceland and Norway) than in others (such as Ireland, Denmark, the
Czech Republic, Georgia, Lithuania, and France).

In many countries, students with impairments or other long-standing health issues

access higher education using an alternative route.

B Mostnotably, students with impairment(s) in Iceland, Norway, and Slovenia indicate
alternative access routes much more frequently than their peers without impairments.

A further consistent pattern relates to students’ age. Students in older age groups

accessed higher education more frequently via alternative routes.

B The largest percentages of students with alternative access routes can be found
among those aged 30 or more in Turkey (65 %), Malta (47 %), Iceland (40 %),
Switzerland (30 %), Luxembourg (30 %), and Slovenia (30 %).

Findings with respect to the financial status of parents, students’ sex, and migration

background are less distinct (Table B3.2):

B Even though students who assess their parents’ financial status as (very) well-off
less frequently indicate an alternative access route than students whose parents are
assessed as not (very/at all) well-off in many countries (e.g. Austria, the Czech
Republic, Luxembourg, Netherlands, Poland, Slovenia, Sweden), some countries
show no or only minor differences with respect to the financial status of students’
parents (e.g. Croatia, Denmark, Finland, Georgia, or Romania).

m Differences regarding percentages of alternative access routes due to sex or migra-
tion background are minor in most countries.

Patterns of when and how to enter higher education

A comparison between the shares of delayed transition students and the shares of students

with alternative access routes into higher education allows for a cautious characterisation

of higher education systems with respect to their accessibility (Table B3.1 and Table B3.2).
While the higher education systems of a small group of countries may be described as

flexible with regard to both how and at what stage in life higher education may be entered

(mostdistinctly in Malta, Iceland, and Norway), a larger group of countries may be described

as relatively rigid (e.g. France, Georgia, Slovenia, the Czech Republic, and Lithuania). The

systems of a few countries may be characterised as either flexible for entering later in life

but not particularly open to alternative access routes (e.g. Denmark) or, the other way round,
flexible with regard to alternative access routes but less so at later points in life (e.g. Luxem-
bourg, Switzerland, or Turkey). An in-depth analysis of these cross-country patterns

regarding access to higher education is presented in Chapter 3.1.2 of the Thematic review

on ‘Flexible pathways into and within higher education’ (Saukeckiené et al., 2021).

Malta, Iceland,
and Norway can
be described as
relatively flexible
systems with
regard to entry
into HE.
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Figure B3.4

Alternative access route into higher education
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Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period

during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 2.1 Do you have a Standard Minimum Access Requirement (#SMAR) or foreign equivalent?; 2.2 [Only students with #SMAR] When
did you obtain your #SMAR?; 2.3 [Only students without #SMAR] Where did you last attend the #regular school system?

Deviations from EUROSTUDENT survey conventions: AT, CH, DE, EE, MT.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Work experience prior to entering higher education

The majority of students in most EUROSTUDENT countries have at least some kind of

work experience prior to entering higher education, with a total of 61 % on cross-

country average (Figure B3.5):

B Total percentages of students with any kind of work experience are largestin Iceland,
Denmark, Sweden, and Norway, where more than three quarters of students have
worked before first enrolling at an HEI.

B Compared to the other countries, relatively few students in Croatia (42 %), France
(40 %), Luxembourg (40 %), Georgia (19 %), Portugal (40 %), Turkey (38 %), Romania
(38 %), and Italy (21 %) have any kind of work experience prior to entering higher
education.

On cross-country average, 25 % of students have gained periodical work experience of less

than one year prior to entering higher education, and 10 % of students casually worked for

at least one year with fewer than 20 hours per week. Regular work experience of at least
one year and with more than 20 hours per week is indicated by 25 % of students on cross-
country average. However, the intensity of work experience varies considerably.

B Deriodical work experience is prevalent among students in Poland (41 %), Estonia
(38 %), Slovenia (37 %), and Lithuania (35 %), where more than a third of students
worked for less than a year before first enrolling at an HEI.

B Students in Austria (31 %), the Netherlands (23 %), and Norway (22 %) most frequently
indicate casual work experience of fewer than 20 hours per week for a period longer
than a year.

B Comparably large proportions of the student populations in Iceland (53 %), Denmark
(42 %), Sweden (42 %), Norway (36 %), Malta (35 %), Finland (38 %), and Switzerland
(34 %) have gained regular prior work experience.

Commonly, students without a tertiary education background more frequently acquire
regular work experience before entering higher education than students with a tertiary
education background (Table B3.3) - this holds true across countries, with the between-
group difference most distinct in Iceland and much less apparent in Denmark, Italy, or
Georgia. These differences with regard to educational background are reflected in
differentiation by the financial status of students’ parents as well as students’ age, with
students from less well-off families more frequently indicating regular prior work
experience than those from well-off families in most countries and older students
having worked on a regular basis more frequently than younger students. The diversity
of findings on regular prior work experience is broader between countries with regard
to sex, migration background, and impairment status.

B Female students in Finland, Iceland, Luxembourg, and Sweden indicate regular work
experience prior to entering higher education with considerably larger percentages
than male students. The opposed relationship can be found in Austria, Croatia,
Romania, and Turkey.

®m While domestically educated students without a migration background in Austria,
Denmark, Hungary, Iceland, Ireland, Malta, Norway, Romania, and Switzerland
have more frequently worked regularly before enrolling in higher education, domes-
tically educated second-generation migrants in Estonia, Lithuania, and Poland more
frequently indicate regular work experience than their fellow students without a
migration background.

On average, 61% of
students have work
experience prior to
entering HE.

Between a third
and half of all
students report
regular prior work
experience in

some countries.

Students whose
parents did not
attain a tertiary
degree and are
less well-off
financially are
more likely to have
prior regular work

experience.

89



. EUROSTUDENT VII

B In a few countries, students with impairment(s) more frequently enter higher educa-
tion after regular work experience than students without impairment (e.g. Georgia,
Hungary, Malta, and Slovenia). In most cases, however, there are no major differences
with regard to impairment status.

Figure B3.5 L
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Data source: EUROSTUDENT VI, B.20. No data: DE.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016),
IT, PT, RO, TR (reference period during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 2.9 Did you have any paid job(s) prior to entering higher education for the first time?
Deviations from EUROSTUDENT survey conventions: AT.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.

Figure B3.6 %

Students with regular prior work experience by access route into higher education
Share of students (in %)
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Data source: EUROSTUDENT VI, B.20. No data: DE.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 2.9 Did you have any paid job(s) prior to entering higher education for the first time?
Deviations from EUROSTUDENT survey conventions: AT.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Transition into and within higher education

Alternative access routes and regular work experience
Students with regular prior work experience can be expected to have acquired further
qualifications that allow them to enter higher education through alternative access
routes (meaning either the standard entry qualification earned while working, or
non-standard qualifications for higher education entrance).’ This becomes obvious
when differentiating students with regular prior work experience by access route into
higher education (Figure B3.6). On cross-country average, 57 % of alternative access
route students have worked for longer than a year and more than 20 hours per week
before first entering higher education. In comparison, only 23 % of standard access
route students entered higher education with regular work experience prior to higher
education.

® This relationship is particularly strong in Austria (alternative access: 87 % vs.
standard access: 18 %), Slovenia (63 % vs. 15 %), Poland (62 % vs. 16 %), Portugal
(58 % vs. 14 %), Estonia (67 % vs. 25 %), and Hungary (59 % vs. 17 %). In these
countries, students entering higher education via alternative access routes are much
more likely to have gained regular work experience prior to entering higher educa-
tion.

m Although students who entered higher education by an alternative access route in
Denmark (alternative access: 52 % vs. standard access: 41 %) and Finland (50 % vs.
37 %) have also gained regular work experience more frequently than standard
access route students, the difference between groups is much less distinct than in
the other countries.

Transition time from previous studies to a Master’s programme

One of the leading principles of the Bologna Process is to facilitate access to lifelong
further higher education. Therefore, it is essential to look at re-entering higher educa-
tion, for example, to attain a Master degree, in addition to higher education entry in
general. Thus, while in the context of the two-/three-cycled degree structure, Bache-
lor’s degrees are principally meant to allow for labour market entry and participation
in themselves (European Commission etal., 20203, p. 35), they also serve the purpose
of allowing for easy re-entry into higher education for additional studies after (longer)
periods outside the educational system.

On cross-country average, 61 % of Master students entered their programme less than

twelve months after graduating from their previous course of study, while 14 % indicate

a transitional period of one to two years between their previous degree and their current

Master’s studies (Figure B3.7). A quarter of Master students register a delay of more

than two years between obtaining their previous degree and enrolling in their current

programme.

B In most countries, the majority of Master students take a more or less direct transi-
tion duration of less than twelve months or twelve to 24 months from finishing their
previous degree to starting a Master programme. The percentages of these direct
transition duration between degrees are particularly large in Germany, Italy, the
Czech Republic, Slovenia, and Denmark, with more than go % of all Master students
reporting such a short period between degree cycles.

1 For an in-depth discussion of the relationship between recognition of prior learning and higher education entry via alternative
access routes, see Chapter 3.3.2 in the Thematic review on ‘Flexible pathways into and within higher education” (Saukeckiené
etal., 2021).

Students using
alternative access
routes are more
than twice as likely
to have regular
prior work

experience.

Three quarters

of students
entered their MA
programme within
two years of
completing a

prior degree.
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The percentages M The percentages of Master students with a delayed transition duration into Master
of Master students programmes are largest in Iceland (41 %), Estonia (41 %), and Norway (43 %), and
with at least two particularly in Ireland (49 %) and Malta (51 %), where about half of the students in
years outside HE ~ Master programmes took more than two years between graduation from their
before their cur- previous course of study and before entering their Master’s programme.
rent programme
are highestin As discussed, a delayed transition duration into Master programmes is likely to go
Iceland, Estonia, hand in hand with labour market experience between degree programmes. Conse-
Norway, Ireland, ~quently, Master students who have already gained labour market experience are very
and Malta. likely to be in gainful employment, continuing to work alongside their further studies
and thus pursuing their second-cycle degree in the form of part-time studies (see
> Chapter B6). The apparent pattern strongly supports the relationship between delayed
transition into Master studies and continuation of studies in formal part-time status
(Figure B3.8).
MA students with M On cross-country average, every second part-time student in a Master programme
part-time status indicates a delayed transition into Masters’ studies. By contrast, only every sixth
more often report full-time Master student indicates such a delayed transition between graduating in
a longer break the previous programme and enrolling in the current Master programme.
between their pre- M This difference between part-time and full-time Master students is particularly large
vious and current in Finland, Norway, and the Netherlands, with group differences of more than
programme. 50 percentage points.

Figure B3.7 &

Duration of transition between graduating from previous programme to current Master programme
Share of students in a Master programme (in %)
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Data source: EUROSTUDENT VI, B.8. No data: AT, LU, FR.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 1.9 [Only for Master students] How long after graduating from your previous study programme did you start your current Master
programme?

Deviations from EUROSTUDENT survey conventions: DE, DK, IT, SE.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Transition into and within higher education .

Several general trends and nationally specific characteristics in delayed transition

between graduating from one degree and entering a Master programme can be found

with respect to the educational and financial background, sex, migration background,

impairment, and notably the self-identification as student or worker (Table B3.4).

B In many countries (e.g. Croatia, Estonia, Finland, Iceland, Turkey, and Norway), In many countries,
students without a tertiary education background re-enter higher education to attain starting a Master’s
a Master’s degree at least two years after graduating from their previous programme degree more than
more frequently than Master students with a tertiary education background. two years after

B While female students on average are more likely to start a Master degree programme a previous pro-
after a delayed transition period than male Master students, there are no major gramme is more
differences in most other countries, with Croatia’s and Turkey’s male Master common among
students more frequently taking such a delayed transition duration within higher students with
education than female Master students. non-tertiary

B On cross-country average, 26 % of domestically educated Master students without educated parents.
a migration background indicate a delayed transition into their Master programme,
while only 17 % of domestically educated second-generation migrants have a gap of
more than two years before entering Master studies. While there are a few exceptions
to this trend (e.g. Estonia, Lithuania, and Poland), it holds true in most countries
(most distinctly in Finland and Ireland).

Figure B3.8 .

Delayed transition (> 24 months) between graduating from the previous programme to current Master programme by
the formal status of enrolment
Share of Master students (in %)

%
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Data source: EUROSTUDENT VilI, B.8. No data: AT, LU, FR.

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 1.9 [Only for Master students] How long after graduating from your previous study programme did you start your current Master
programme?

Deviations from EUROSTUDENT survey conventions: DE, DK, IT, SE.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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m Differences of delayed transition into Master studies between students with and
without impairments are minor in about half of the EUROSTUDENT countries. Excep-
tions are Finland, Iceland, Ireland, Norway, Slovenia, and Sweden, where Master
students with impairments are less likely to indicate a delayed entry into Master studies,
as well as Estonia, Hungary, and Turkey, where comparably large shares of students
with impairments spent more than two years outside higher education before entering
their Master studies.

B Employed Master students who tend to primarily work and study in addition to their
paid job(s) are much more likely to have entered their Master programme more than
two years after finishing their previous degree. Thus, it can be noted that a delayed
re-entry to attain a Master degree frequently goes hand in hand with continued work
alongside studies, which further supports the findings on the delayed transition into
Master studies with regard to the formal status of enrolment (Figure B3.8).

Discussion and policy considerations

While large shares of students enter higher education with a delay of more than
24 months and even larger shares of students gain work experience before entering
higher education in many countries, only a few students make use of alternative access
routes (in contrast to traditional access with a standard secondary school qualification
attained when leaving the school system) in most EUROSTUDENT countries. Compa-
rably large proportions of the respective student bodies in Norway, Iceland, Sweden,
and Malta are made up of delayed transition and alternative access, as well as work-
experienced students. Commonalities between patterns regarding the above indicators
are partly due to correlations between indicators (e.g. students with regular work expe-
rience are bound to enter higher education delayed and very likely acquire qualifications
that allow them to use alternative access routes into higher education). Nevertheless,
the findings strongly point towards implications regarding the easier accessibility of
higher education in these countries. The notable differences with regard to transi-
tioning into higher education relate to students’ socio-economic backgrounds, as was
the case in earlier rounds of the EUROSTUDENT project (DZHW, 2018, pp. 66-85).
Students without tertiary education backgrounds or from families who are financially
not well-off tend to enter higher education with a delay or after long periods of regular
work. This is in line with the finding in > Chapter B2 that students without tertiary educa-
tion backgrounds less often have clear study intentions at an early stage.

Large proportions of students who re-entered higher education to attain a Master’s
degree can be found in Malta, Ireland, Norway, Estonia, and Iceland. Students who
re-enter higher education often pursue their studies in part-time mode and characterise
themselves mainly as workers who study alongside their employment. This finding
suggests that prioritising the flexibility of Master programmes and allowing for
compatibility with gainful employment can help attract potential students looking to
take up further studies alongside work.



Transition into and within higher education

On the one hand, large percentages of student populations indicating delayed entry,
alternative access routes, and regular prior work experience, as well as delayed transi-
tion into Master programmes, may generally be a positive indication of lifelong acces-
sibility. Large proportions of delayed transition students, without standard national
upper secondary qualification, taking alternative access routes into higher education,
or with regular work experience prior to first enrolling in higher education as well as
large percentages of Master students with a delayed transition into their programme,
indicate the success of the openness of the respective higher education systems. On
the other hand, the percentages of the leading indicators of this chapter by specific
disadvantaged populations tell another story. The larger the differences between
students from different social and economic backgrounds, genders, migration, and
health statuses with regard to transition duration into and within higher education, the
more strongly the findings suggest inequalities that remain to be overcome. Major
between-group differences thus point towards educational inequalities and suggest
that certain disadvantaged groups are prohibited from regular or ‘easy’ access into and
transition within higher education.

Itis a good sign that students with disadvantages (such as a low socio-economic back-
ground, with impairment(s) or of older age) enter higher education with a delay, via
alternative access routes that deviate from traditional pathways, or even after more
extended periods of regular work. Nevertheless, it should be noted that obstacles to
higher education entrance should be eliminated in the first place (e.g. in the form of
school tracking; Ozer & Perc, 2020) over the long term to allow for populations as a
whole to benefit equally from higher education outcomes, such as long and successful
labour market participation for each individual. In the medium term, it remains to be
seen whether the economic effects of the COVID-19 pandemic affect underprivileged
groups and an increase can be observed in the delayed transition of students without
a tertiary education background or from families that are not well-off.
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Tables

Table B3.1

Delayed transition students by educational background, financial status of parents, sex,
migration background, age, and impairment
Share of students (in %)

All Educational . N Migration B
students | background Financial status of parents Sex background Age Impairment
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AT 28 &3 24 21 22 29 34 47 25 32 19 23 3 18 39 57 30 28
cz 8 12 4 5 4 10 13 24 9 8 11 8 (0] 2 62 7 9
DE 17 21 15 n.d n.d n.d n.d n.d 17 16 13 17 2 12 26 40 16 17
DK 22 24 21 14 18 24 26 30 22 22 20 24 2 14 29 52 29 21
EE 14 23 9 5] 10 15 21 17 15 12 15 3] (0] 4 19 33 13 14
Fl 32 43 27 28 26 34 40 42 33 32 27 34 2 20 39 49 35 32
FR 3 7 3 n.d n.d n.d n.d. n.d 5] 4 4 1 4 15 29 4
GE 3 5 2 5 2 2 2 10 1 (0] 2 1 2 10 13 3
HR 11 15 6 9 11 14 18 10 13 12 11 4 9 16 39 12 11
HU 16 24 9 9 8 16 27 30 16 15 9 16 1 7 25 46 21 15
CH 12 i5) 10 n.d. n.d. n.d. n.d. n.d. 13 11 6 10 (0] 4 15 44 14 12
IE 11 18 7 4 6 11 15 26 10 12 6 11 1 5 24 43 14 11
1S 28 39 19 16 22 29 41 54 28 27 25 27 1 9 30 53 29 27
LT 11 17 6 12 6 11 14 37 11 11 12 11 1 4 19 50 12 11
LU 7 9 3 5] 7 7 6 2 6 7 3 2 1 4 15 20 8 6
MT 24 30 21 t.f.c. 22 24 37 56 24 24 21 26 5 13 29 61 30 27
NL 12 17 8 6 9 14 18 22 11 13 13 11 4 12 23 40 14 11
NO 23 30 21 18 19 24 26 29 20 26 18 23 2 14 28 41 24 22
PL 11 15 3 5 8 13 16 24 11 11 22 11 1 4 20 52 10 11
SE 34 43 30 27 32 38 44 42 36 31 n.d. n.d. 4 27 53 55 36 34
Sl 7 11 g 5 4 7 10 24 5 8 n.d. n.d. 0o 2 12 40 12 6
E\A 16 21 12 10 12 17 21 28 16 16 13 15 2 9 23 44 18
IT 6 7 4 n.d n.d n.d n.d. n.d 6 5 n.d n.d n.d 4 12 39 n.d. n.d.
PT 10 13 4 9 5 10 17 25 8 12 6 10 1 7 24 37 10 10
RO 11 15 5 5 5 10 16 24 9 13 4 11 1 4 23 39 8 11
TR 15 15 10 18 10 13 19 20 12 17 11 14 4 12 29 65 16 14

n.d.: no data. t.f.c.: too few cases.
Data source: EUROSTUDENT VIi, B.16.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR
(reference period during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 2.4 How long after leaving the #regular school system for the first time did you enter higher education for the first time?
Deviations from EUROSTUDENT conventions: AT, CH, DE, IT.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Table B3.2

Alternative access route into higher education by educational background, financial status of parents,
sex, migration background, age, and impairment
Share of students (in %)

All Educational - . Migration N
students | background Financial status of parents Sex background Age Impairment
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AT 9 12 5 3 3 9 13 23 7 11 7 9 1 4 11 22 11 8
Ccz 3 3 3 2 3 3 4 10 3 3 2 2 2 3 3 8 3 3
DE 5 7 3 n.d. n.d n.d. n.d. n.d. 4 5 4 4 0 1 5 21 6 4
DK 7 7 6 8 4 7 10 7 7 7 5 3 4 9 18 10 6
EH 6 7 5] 3 4 6 9 6 5] 5] 6 2 4 7 10 8 5]
Fl 8 9 7 8 6 9 7 8 9 7 5 5 8 12 8 7
FR 1 2 1 n.d. n.d n.d. n.d n.d 1 1 1 1 100 99 97 87 97 929
GE 2 3 2 3 2 2 2 2 4 3 1 1 3 6 7 2 2
HR 4 5 3 7 4 5 4 3 3 6 ) 8 2 12 4
HU 4 6 3 5 3 4 6 12 4 5 1 4 1 2 5 14 4
CH 14 17 12 n.d. n.d n.d. n.d n.d 14 14 13 18 4 10 17 30 16 14
IE 8 8 7 8 6 8 15 7 9 3 4 3 18 18 8 8
IS 20 29 13 15 15 21 30 34 21 19 16 20 0 5 22 40 28 16
LT 2 3 1 [0] 2 2 11 2 1 2 2 1 3 7 3 2
LU 10 12 3 11 11 19 9 12 4 7 14 30 12 10
MT 25 25 22 t.f.c 25 21 29 47 22 28 20 21 6 19 39 a7 25 25
NL 9 11 7 5] 6 10 15 19 8 10 11 7 4 9 17 25 12 8
NO 14 20 12 14 11 14 18 24 13 15 12 13 4 9 17 24 20 13
PL 6 8 4 4 5 7 8 13 6 7 10 6 2 5 10 21 6 6
SE 8 12 6 5 6 9 14 29 8 9 n.d. n.d 1 3 9 22 11 7
Sl 5] 9 3 0 3 5 10 29 4 7 n.d. n.d. 1 2 8 30 11 5
av. 8 10 () 6 6 8 10 16 8 9 7 7 7 10 16 24 15 12
IT n.d n.d n.d. n.d. n.d n.d n.d. n.d. n.d n.d. n.d. n.d n.d n.d. n.d. n.d. n.d. n.d.
PT 5 9 5 11 18 6 10 6 97 91 87 75 91 92
RO 5] 3 6 4 5 6 9 4 7 6 B} 98 95 83 91 94 95
TR 25 26 20 20 20 23 28 30 20 29 25 24 84 78 61 35 78 75

n.d.: no data. t.f.c.: too few cases.
Data source: EUROSTUDENT VI, B.17.

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR
(reference period during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 2.1 Do you have a Standard Minimum Access Requirement (#SMAR) or foreign equivalent?; 2.2 [Only students with #SMAR]
When did you obtain your #SMAR?; 2.3 [Only students without #SMAR] Where did you last attend the #regular school system?

Deviations from EUROSTUDENT conventions: AT, CH, DE, EE, MT.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Table B3.3

Students with regular prior work experience by educational background, financial status of parents, sex, migration
background, age, and impairment
Share of students (in %)

All Educational . . Migration .
students | background Financial status of parents Sex background Age Impairment
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AT 25 &l 18 15 17 25 32 44 22 27 19 24 6 14 30 52 24 25
cz 18 24 13 15 12 20 27 43 19 18 22 18 6 12 23 75 19 18
DE n.d. n.d n.d n.d n.d n.d. n.d n.d n.d n.d n.d n.d. n.d. n.d. n.d. n.d n.d. n.d
DK 42 44 41 41 41 43 40 48 42 42 32 46 26 40 44 59 39 43
EE 27 &1 23 23 20 29 36 34 29 25 34 26 11 19 31 49 26 28
Fl 38 a7 33 33 32 39 43 51 42 34 37 38 10 28 39 57 37 38
FR 9 12 n.d n.d. n.d n.d n.d 9 9 8 6 7 17 40 11 9
GE 7 6 11 7 6 6 13 5 9 4 15 10 14 6
HR 13 17 8 7 10 14 14 23 10 17 13 12 6 4 25 51 13 12
HU 19 27 13 10 13 20 27 33 20 18 9 19 4 9 27 53 25 18
CH 34 42 29 n.d. n.d. n.d. n.d. n.d. 34 34 30 39 9 24 41 7 37 34
IE 20 26 15 10 13 20 24 29 19 21 13 20 6 16 41 53 21 20
IS 53 64 45 40 47 57 64 5174 55 48 44 53] 24 44 57 70 54 52
LT 20 25 16 35 15 20 23 43 20 21 30 19 9 15 31 56 18 21
LU 18 22 16 26 18 18 16 17 21 15 12 13 2 12 27 60 20 18
MT 35 39 27 t.f.c. 22 36 40 59 37 33 27 35 12 25 47 66 44 34
NL 18 23 13 12 14 19 24 34 17 19 18 15 9 16 34 49 19 17
NO 36 45 33 33 31 37 40 43 35 37 29 36 15 26 41 55 35 36
PL 19 28 12 15 15 21 25 36 18 20 29 19 8 15 26 54 fi5) 20
SE 42 50 37 37 41 44 46 48 45 37 n.d. n.d. 19 38 53 57 41 42
Sl 17 24 12 20 11 18 21 43 16 19 n.d. n.d. 6 14 26 61 22 17
av. 25 32 21 21 20 26 29 37 26 25 23 25 10 19 34 55 27 25
IT 7 8 6 n.d n.d n.d. n.d n.d 7 7 n.d n.d 4 6 10 33 n.d n.d
PT 18 24 10 15 13 18 27 37 17 20 12 17 3 15 42 67 20 18
RO 23 30 17 17 14 23 33 48 20 27 14 23 5] 12 44 7 18 25
TR 14 15 9 8 11 13 16 17 9 18 9 14 5 8 24 69 10 14

n.d.: no data. t.f.c.: too few cases.
Data source: EUROSTUDENT Vil, B.20.

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 2.9 Did you have any paid job(s) prior to entering higher education for the first time?
Deviations from EUROSTUDENT conventions: AT.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Table B3.4

Delayed transition (> 24 months) between graduating from the previous programme to current Master programme
by educational background, the financial status of parents, sex, migration background, age, impairment, and
self-identification
Share of Master students (in %)

All Educational Financial status of parents Sex Migration Impairment Self-
students background P background P identification
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LT 31 36 28 t.f.c. 35 29 40 t.f.c. 36 24 36 31 33 31 9 43
LU n.d. n.d. n.d. n.d. n.d. n.d. n.d. n.d. n.d. n.d. Mol n.d. n.d. n.d. n.d. n.d.
MT 51 47 54 t.f.c. t.f.c. 49 t.f.c. t.f.c. 49 52 t.f.c. 47 t.f.c. 51 t.f.c. 60
NL 13 18 11 9 13 14 16 17 16 10 10 11 17 13 6 52
NO 43 52 41 28 36 47 48 49 50 33 26 43 37 45 21 79
PL 16 19 12 10 13 19 16 35 18 13 23 16 15 16 6 28
SE 20 18 20 15 19 21 24 t.f.c. 22 17 n.d. n.d. 12 21 13 t.f.c.
SI 8 10 7 t.f.c. 7 7 11 t.f.c. 9 6 8 t.f.c. 8 8 3} 18
av. 24 27 21 16 23 25 29 32 25 21 17 26 21 24 12 43
IT 7 8 5 n.d. n.d. n.d. n.d. n.d. 9 4 n.d. n.d. n.d. n.d. 5| 33
PT 31 33 27 44 28 31 35 22 32 30 14 27 32 31 21 62
RO 20 22 19 26 13 21 24 24 20 20 (A 22 18 21 7 36
TR 38 42 31 t.f.c. 28 41 40 30 33 43 t.f.c. 38 67 36 39 56

n.d.: no data. t.f.c.: too few cases.

Data source: EUROSTUDENT VII, B.8.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period

during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 1.9 [Only for Master students] How long after graduating from your previous study programme did you start your current Master
programme?

Note(s): The indicator on self-identification as a student or worker only covers students in paid employment.

Deviations from EUROSTUDENT conventions: DE, DK, IT, SE.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Chapter B4
Types and modes of study

Type of higher education institution

Variations in percentages of enrolment at different types of
institution are remarkable across binary higher education
systems, ranging from go % of students enrolled at universities
in the Czech Republic to majorities of students enrolled at
non-universities in Finland and the Netherlands. Students
without a tertiary education background are more likely to be
enrolled at non-universities than students with a tertiary
education background.

Field of study

On cross-country average, large proportions of students
are enrolled in subjects in the fields business, administra-
tion, and law (22 %), health and welfare (15 %), and
engineering, manufacturing, and construction (14 %). In
most countries, students without a tertiary education
background tend to enrolment in subjects in the field of
education compared to students with a tertiary education
background, who more frequently study natural sciences,
mathematics, and statistics.

Degree structure

In most countries, the majority of students are enrolled
in Bachelor or Master programmes. Students without a
tertiary education background generally indicate
above-average shares of enrolment in Bachelor and
short-cycle programmes.
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Status of enrolment

Students in formal part-time studies amount to 16 %

on cross-country average. Formal part-time study

status is most common in Poland, Malta, Croatia, and B
Hungary. Generally, shares of part-time students are

highest among students without a tertiary education 4
background as well as employed students with work-

loads of at least 20 hours per week.

Students’ satisfaction

While, across countries, students’ satisfaction with the
support provided by their higher education institutions
(HEIs) is moderate, their intention to abandon and drop
out of studies may be considered low. Students enrolled
in subjects in the field health and welfare are less likely to
consider dropping out as a rule, while the drop-out
intention in the field of ICTs is above average across
countries.
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Main issues

One important goal in the European Higher Education Area (EHEA) is to widen partici-
pation and increase higher education accessibility through greater diversity in the types
and modes of study (Vogtle, 2019a; Waller et al., 2014). This chapter focuses on these
diverse types and modes of study, and their relationship to students’ satisfaction with
studies as well as their intention to drop out. The most important characteristics in
this regard are the types of HEIs, the distribution of fields of studies, the degree struc-
ture, and the formal status of enrolment. Recently, growing trends of social stratifica-
tion in higher education have been noted and attributed to an increased degree of
diversification in higher education (Marginson, 2016). To approach these social strat-
ification trends in higher education, the analysis of types and modes of studies in this
chapter is based on students’ socio-economic backgrounds.

Type of HEI

Higher education systems in the EHEA may be divided into unitary systems, meaning
higher education systems that are dominated by universities (or make no formal
differentiation between institutional types), and binary systems with considerable
numbers of students enrolled at HEIs that deviate from the traditional university model
(Rawsthorne, 2020; Wagner-Schuster et al., 2019). In binary systems, universities are
generally expected to offer a large variety of study programmes with emphasis on
theoretically driven contents and are, in some cases, associated with selectivity/elitism
(institutional habitus; Thomas, 2002). Other types of HEIs, such as universities of
applied sciences (UAS), typically have more specialised foci (e.g. on technical subjects)
and/or are generally more practice-/or labour market oriented with regard to learning
outcomes. This is why the socio-economic backgrounds in the form of students’
educational backgrounds and the financial status of students’ parents as well as sex
(due to women’s common reluctance to choose technical subjects; Charles & Bradley,
2009), typically relates to students’ distribution among different types of HEIs.

Field of study

The study subject is of particular interest on account of labour market considerations.
Labour markets rely on a constant (re-)supply of tertiary educated graduates becoming
part of the workforce in specialised fields, which is one of the most important motiva-
tions of (public) investment in higher education in the first place (St. Aubyn etal., 2009;
Vossensteyn et al., 2018). Several trends of selectivity with regard to students’ choice
of study subject have been identified, foremost with regard to sex (women tend to be
reluctant to study science, technology, engineering, or mathematics for example;
Barnard et al., 2012; Charles & Bradley, 2009; Sobieraj & Krimer, 2019; > Chapter B1)
and socio-economic background (Georg & Bargel, 2017) due to self-perception of their
own skills, cultural reproduction (maintaining their parents’ status), and outcome
expectations of studies (expected monetary returns and expected risks of unemploy-
ment; Nufiez & Livanos, 2010). Therefore, the distribution of fields of study is expected
to relate to educational background and sex.



Types and modes of study

Degree structure

From the start of the Bologna Process, the two-cycle degree structure comprising
undergraduate (concluding in a Bachelor degree) and graduate (Master degree) studies
(followed by the third cycle of postgraduate/PhD studies) has been established as a
means of standardisation within the diversity of higher education systems in Europe
to “promote European citizens’ employability and the international competitiveness
of the European higher education system” (Bologna Declaration, 1999). Although the
process of standardisation within the EHEA has been identified as an “extraordinary
success story in developing convergent degree structures” (European Commission et
al., 2020a), processes of selectivity emerge. While Bachelor studies are understood
and conceived as “relevant to the European labour market as an appropriate level of
qualification” (Bologna Declaration, 1999), Master degrees are expected to yield
increased labour market outcomes (e.g. with regard to job entry and salaries; Meng
et al., 2020, pp. 48-54, 93-179); access to and participation in graduate courses of
study that award these degrees have, however, been found to be economically and
socially selective due to the affordability of more time outside the labour markets
(Matkovi¢ & Kogan, 2014).

More recently, an additional focus on short-cycle programmes as a stand-alone quali-
fication has developed in the EHEA (i.e. complementing the two-cycle degree structure)
within the overarching framework of qualifications of the EHEA. These programmes
are expected to “play an increasingly important role in preparing students for employ-
ment and further studies as well in improving social cohesion by facilitating access for
many who would otherwise not have considered higher education” (Paris Commu-
niqué, 2018). Short-cycle higher education is to work as an “instrument for widening
access to higher education for previously underrepresented student populations (...)
and expanding lifelong learning choices” (Slantcheva-Durst, 2010). In general, differ-
ences in students’ distribution across degree programmes can thus be expected with
regard to students’ socio-economic backgrounds (also see > Chapter B3 for information
on differences with regard to delayed transition into Master studies).

Status of enrolment

In recent years, European policymakers have paid amplified attention to the mode of
studies, calling for “student-centred learning and open education in the context of
lifelong learning” through “diverse learning methods and flexible learning” to “foster
social mobility and continuous professional development” of learners throughout their
lives (Paris Communiqué, 2018). Thus, the mode of studies is of central interest in
determining to what extent formal part-time and other (e.g. evening, correspondence,
e-learning, blended learning formats) modes of study are distributed throughout the
EHEA. In the context of the present chapter, the status of enrolment is the main indi-
cator measuring flexible study modes, which is analysed with regard to diverse student
characteristics such as educational background, sex, and employment status. To appre-
hend student populations’ need for flexible modes of study, the status of enrolment is
subsequently compared to students’ study intensity.

Students’ satisfaction
From the perspective of EHEA policymakers, students’ study success in the form of
completing and graduating from their programmes is of the highest interest with
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regard to the expected labour market outcomes as a return on the (public) investment
in higher education. In the EUROSTUDENT context, students’ assessment of their
studies as well as their intention to drop out of studies are the main indicators measur-
ing the quality of studies, giving insight into expected study success. The types and
modes of study (types of HEIs, fields of study, the degree structure, and the status of
enrolment) can, in return, yield valuable information on the perceived quality, as it is
crucial to identify particularly dissatisfied and ‘at-risk’ groups of students to prevent
drop-out.

Tying all these aspects together, the following questions are the underlying topics for

analyses in this chapter:

B How are higher education systems structured with regard to students’ distribution
across types of institution, fields of study, the degree structure, and status of enrol-
ment?

B How do students’ various characteristics relate to types of institution, fields of study,
the degree structure, and status of enrolment?

B How do types of institution, fields of study, the degree structure, and the status of
enrolment relate to students’ satisfaction and their drop-out intention?

Methodological and conceptual notes

When looking at the analyses in the present chapter, it is important to keep several
definitions and restrictions in mind.

Types of HEIs differentiate between universities and non-universities. In some coun-
tries, the distinction between universities and non-universities is rather clear, in others
the boundaries are more blurred. In general, universities are HEIs that are allowed to
award doctoral degrees. However, characteristics of national legislation and the
distinctions made there are also taken into consideration to take the structure of
national higher education systems into account (e.g. institutions that are, by law, clas-
sified as universities are also regarded as universities). Other HEIs, such as universities
of applied sciences, polytechnics, or professional institutions offering higher educa-
tion programmes covered in the EUROSTUDENT standard target group are considered
non-universities if the national legislation differentiates them (e.g. Fachhochschulen,
Hogescholen, university colleges, polytechnics). Special attention is paid to teacher training
colleges, art academies and the like with regard to national specifics, to be able to make
a clear distinction between the two groups of institutions.

To neatly present findings regarding the multitude of study subjects with greater clarity,
subjects are aggregated into fields of study. For purposes of comparability, the aggre-
gation of ISCED ‘Fields of education and training 2013’ (ISCED-F 2013; UNESCO Insti-
tute for Statistics, 2015) is applied. Accordingly, the indicator on fields of study consists
of ten groups: education (including teacher training); arts and humanities; social
sciences, journalism, and information; business, administration, and law; natural
sciences, mathematics, and statistics; information and communication technologies
(ICTs); engineering, manufacturing, and construction; agriculture, forestry, fisheries,
and veterinary; health and welfare; services.



Types and modes of study

The type of study programme reflects the degree structure according to the ‘International
Standard Classification of Education 2011’ (ISCED; UNESCO Institute for Statistics, 2012).
All students studying at ISCED levels 5 (short cycle), 6 (Bachelor), and 7 (Master) are
grouped accordingly. In addition to Bachelor and Master programmes (according to the
Bologna framework), the indicator also differentiates between the categories of national
degrees at both ISCED levels 6 (short national degree) and 7 (long national degree, e.g.
integrated Bachelor and Master programmes for medicine, such as Staats-
examen). A further, ‘other’, category refers to any kind of national higher education
programme that does not fall into any of the other categories (e.g. ‘single subjects’ describes
the situation of students who are not enrolled in full study programmes and therefore not
included in the classification of ISCED). PhD/third-cycle students of ISCED level 8 are not
included the EUROSTUDENT target group and therefore not included the analyses.

The status of enrolment refers only to students’ de jure or formal status and not their
de facto status (e.g. students unofficially studying part-time) and differentiates between
full-time students, part-time students, and other statuses (e.g. correspondence,
blended learning students). It must be kept in mind that full-time study status is the
only possible formal study status in some EUROSTUDENT countries (e.g. Austria and
Denmark). As the survey only includes students enrolled in study programmes offering
a minimum of physical face-to-face interaction in lectures/classes (not only exams),
students in correspondence or blended learning formats are non-existent or at least
underrepresented in the analyses.

The scale of students’ average satisfaction is calculated as individual mean value on five
items covering the satisfaction with regard to their institutions’ (or cooperating organ-
isations’) provision of study support services (e.g. organised tutoring, (academic)
writing/bridging courses, mentoring), provision of learning facilities (e.g. library,
computer centre, work places), support to balance studies and paid job, support to
balance studies and family, and support in the preparation for (future) working life. The
indicator on the intention to drop out of studies is measured by students’ (strongly)
agreeing with the statement “I am seriously thinking of completely abandoning my
higher education studies” (adapted from Trautwein et al., 2007). Due to the cross-
sectional design of this study it should be noted that the drop-out intention is not a hard
indicator of realised drop-out of studies.

Data and interpretation

Type of HEI

The majority of students in the EUROSTUDENT countries are enrolled at universities

in most higher education systems, with a cross-country average of 73 % (Figure B4.1).

However, variation between countries is large.

B Only university students are found in Iceland, Sweden, Italy, and Romania, systems
in which no distinction is made between different types of institutions.

®m Within binary higher education systems, the figures of students enrolled at univer-
sities range from 39 % in the Netherlands to go % in the Czech Republic.

B The majority of students in Finland (52 %) and the Netherlands (61 %) are enrolled
at non-universities.

Around three
quarters of
students in
EUROSTUDENT
countries are
enrolled at

universities.
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Figure B4.1

Students’ enrolment at universities by educational background
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Data source: EUROSTUDENT VI, C.1.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 1.3 At what type of HEI are you studying in the current semester?

Deviations from EUROSTUDENT survey conventions: CH, CZ, DE, DK, EE, HU, IE, MT, NO.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.

In most systems,
students from
non-tertiary educa-
tion backgrounds
are more likely to
be enrolled at

non-universities.
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A clear trend emerges with regard to educational background. On cross-country
average, 78 % of students with a tertiary education background are enrolled at univer-
sities, while only 69 % of those without a tertiary education background study at univer-
sities. This trend holds true across most binary higher education systems.

B Enrolling at a university vs. a non-university is a great deal more common among

students with a tertiary education background in some countries. In Poland (among
students with a tertiary education background 82 % and 65 % among students
without a tertiary education background), Lithuania (77 % vs. 59 %), Finland (57 %
vs. 35 %), the Netherlands (48 % vs. 28 %), and Portugal (78 % vs. 56 %), the differ-
ence between the two groups amounts to at least 15 percentage points.

Less distinct contrasts between students from different educational backgrounds
can be found in the Czech Republic (92 % vs. 89 %), Georgia (86 % vs. 84 %), and
Norway (67 % vs. 63 %).

Exceptions to the general trend regarding educational background can be found in
Malta, France, and Turkey’, where students with a tertiary education background are
in fact more frequently enrolled at non-universities.

The pattern emerging through the differentiation by educational background is partly
mirrored when contrasting the percentages of enrolment at non-universities by
financial status of parents, while no general findings can be made with regard to sex
(Table B4.1):

Non-universities in Turkey refer to private institutions.


https://www.eurostudent.eu/download_files/sofi7/FigB4_1.xlsx

Types and modes of study

B Across countries, the percentage of students enrolled at non-universities increases
from 24 % among students whose parents are perceived as well-off to 29 % among
students whose parents are not at all well-off. While this trend is clearly visible in
Ireland, Finland, Hungary, and Poland, the opposite holds true in some countries
(e.g. Estonia, Georgia, and Croatia).

B In most countries there are no differences in enrolment at different types of insti-
tution according to students’ sex. Male students in France, Germany, Croatia,
Ireland, and Slovenia, however, are clearly more frequently enrolled at non-
universities than female students in their countries. By contrast, female students
in Denmark and Lithuania are considerably more likely to be enrolled at non-
universities than male students.

Field of study

On cross-country average, the largest field of study is business, administration, and

law, comprising 22 % of students, followed by the fields of health and welfare (15 %)

and engineering, manufacturing, and construction (14 %; Figure B4.2). About
ten percent of students are enrolled in the fields of education (including teacher
training), arts and humanities, and social sciences, journalism, and information
respectively. Comparatively small shares of students are enrolled in the fields of natural
sciences, mathematics, and statistics (6 %), ICTs (6 %), services (4 %), and agriculture,
forestry, fisheries, and veterinary (2 %). Some national specifics emerge when taking

a closer look at the distribution of students across fields of study.

B An exceptionally large percentage of students in Norway (21 %) are enrolled in the
field of education while, in comparison, students in Lithuania, France, Portugal, and
Romania (all < 4 %) are seldom enrolled in subjects in this field.

B More than a quarter of students in Malta (29 %), the Netherlands (28 %), Luxem-
bourg (26 %), Croatia (28 %), Lithuania (27 %), and France (28 %) are enrolled in
the field of business, administration, and law, while comparatively small shares of
students in Sweden (14 %) and Estonia (16 %) are enrolled in subjects in this field.

® The field of engineering, manufacturing, and construction is taken up by at least
every fifth student in Germany (22 %), Sweden (21 %), Turkey (20 %), Portugal
(22 %), and Romania (23 %), but is not in great demand in Estonia (7 %), Malta (8 %),
Luxembourg (9 %), or the Netherlands (g %).

m While large percentages of students in Norway (22 %), Sweden (20 %), and Denmark
(27 %) are enrolled in the field of health and welfare, comparatively few students in
Germany (9 %) and Austria (10 %) are studying subjects in this field.

Major differences in the distribution of fields of study become apparent through differ-
entiation by sex (Table B4.2; also see > Chapter B1). On cross-country average, women are
considerably more likely to be enrolled in the fields of education (13 % vs. 5 %) and health
and welfare (20 % vs. 9 %) than male students. Men, by contrast, tend to be enrolled in
subjects in engineering, manufacturing, and construction (23 % vs. 7 %) as well as ICTs
(11 % vs. 2 %), compared to female students. These differences with regard to sex can be
found in all EUROSTUDENT countries. Furthermore, there are some differences in fields
of study regarding educational background (Figure B4.3):
B In all countries except Slovenia, Denmark, and Finland, students without a tertiary
education background are more likely to be studying subjects in the field of educa-
tion, compared to students with a tertiary education background. This finding is in

Business,
administration,
and law, health
and welfare, and
engineering,
manufacturing,
and construction
are the largest

fields of study.

Women are
considerably more
likely to be en-
rolled in subjects
related to educa-
tion and health
and welfare, men
in engineering and

ICTs.
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line with analyses that point out the risk-reduction of educational climbers with
regard to expected outcomes of higher education and low rates of unemployment
among teachers (Nudfiez & Livanos, 2010).

B Apart from students in Luxembourg and Romania, studies in the field of natural
sciences, mathematics, and statistics are more commonly pursued by students with
a tertiary education background than by those without.

B Other differences in fields of study with regard to educational background are
distinct to certain groups of countries, such as business, administration, and law is
a much more common field of studies among students without a tertiary education
background in Hungary, Lithuania, Poland, and Slovenia, while more students with
a tertiary education background choose to study subjects in this field compared to
their fellow students without a tertiary education background in Luxembourg and,
to a lesser extent, Sweden (Table B4.3).

Figure B4.2

B Students’ enrolment in fields of study
4 Share of students (in %)
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Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 1.7 What is your current #(main) study programme?

Deviations from EUROSTUDENT survey conventions: CH, DK, IT, NL, SE.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Figure B4.3

Students’ enrolment in selected fields of study by educational background
Share of students (in %)

% o5 a) Education (incl. teacher training)
25 Yy
20 A
20 177 16 16
15 14 ¥V V 14 14
v v 12 12
A X 11 v 11 11y
18] ) AV 10 \ 2 / 9 9 9 9
1o 1rLrL 4 vVVYVYY 8 7
iy Ed o A 9 A A A 6 6 6 o
3 &l 2N A A X AV 8
5 c A 5 7 A A YV 3
5 5 5 Z = B ? Y
= 4 ;
0 21 15 13 12 12 12 12 11 10 10 9 8 8 8 7 7 7 6 6 4 4 3 8 6 3
NO AT DE CH SE HU MT CZ SI NL a. IS LU IE EE HR PL DK FI LT GE FR TR IT PT
all students V students without a tertiary education background A students with a tertiary education background
% b) Natural sciences, mathematics, and statistics
25
20
15 13
12
11 11 A A 11
10 A A 10 v v A
v 8 8 A 11 8 v
7 A 7 A 7 5 10 7
6 o § y 6 6 A AV S 6 A s 9 A
5 A 77 4 4 "¢ v 7 X VA4 y gt 4 \ 4
¢
X 5 A A ;5 Z Z 5 5 6 y { 5 5 4 4 . 5
Z ! 3 3 3
0 5 10 7 10 6 3 3 5 6 6 6 8 5 11 8 4 4 6 5 4 4 11 4 10 6
NO AT DE CH SE HU MT CZ SI NL a IS LU IE EE HR PL DK FI LT GE FR TR IT PT
all students V students without a tertiary education background A students with a tertiary education background

Data source: EUROSTUDENT VIl, C.3.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period

during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 1.7 What is your current #(main) study programme?

Deviations from EUROSTUDENT survey conventions: CH, DK, IT, NL, SE.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Degree structure
In most EUROSTUDENT countries, the vast majority of students are studying under- Around 80% of
graduate and graduate courses in the form of Bachelor and Master programmes within students are

the framework of the Bologna process. On cross-country average, 61 % of students are

enrolled in Bachelor programmes and 21 % in Master programmes, amounting to 82 % MA degree
in total (Figure B4.4). Still, there is a large variation between countries with regard to programmes.
the degree structure.

m Shares of Bachelor students range from 82 % in the Netherlands and about three

quarters in Lithuania (76 %), Ireland (75 %), Finland (74 %), and Georgia (74 %) to
26 % in Sweden and 24 % in Slovenia.

studying in BA and
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Figure B4.4 L

Enrolment in different study programmes
Share of students (in %)
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Data source: EUROSTUDENT VilI, C.4.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 1.5 With what degree does your current #(main) study programme conclude?
Deviations from EUROSTUDENT survey conventions: DK, IT, MT, CH.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.

B More than a quarter of students in Finland (26 %), Switzerland (28 %), Estonia
(27 %), the Czech Republic, and Luxembourg (28 %) are enrolled in Master
programmes. The proportions of students in Master programmes are lowest in
Georgia, Sweden (both 10 %), and Turkey (5 %).

B The aggregated percentages of students in Bachelor and Master programmes range
from (almost) 100 % in Finland (100 %), Switzerland (99 %), and the Netherlands
(98 %) down to two thirds in Norway (67 %), and France (64 %) and less than half
of all students in Slovenia (48 %) and Sweden (36 %).

B Some countries have comparably large proportions of students enrolled in national
study programmes. Almost a third of students in Sweden (31 %), and at least 15 %
of students in Hungary (18 %), Germany, Austria (both 15 %), Croatia (17 %), Norway
(17 %), Italy (18 %), and Portugal (16 %) are enrolled in a long national degree
programme of ISCED level 7. Students in Slovenia (33 %), Sweden (21 %), and
Norway (9 %) are more likely to be enrolled in short national programmes (ISCED
6) than in other countries; in addition, percentages of students in other, non-
classified degree programmes are highest in Sweden (12 %) and Norway (8 %).

B Despite the cross-sectional design of this study, cautious conclusions may be drawn
regarding transition from Bachelor (or equivalent national undergraduate/ISCED 6
programmes) to Master studies. The larger the difference between the proportion
of students enrolled in ISCED 6 programmes in relation to those enrolled in Master
studies, the more uncommon it is to continue studies from undergraduate to grad-
uate courses (e.g. Georgia, Ireland, or Turkey). The other way round, the smaller
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Figure B4.5

Enrolment in Bachelor and Master programmes by educational background
Share of students (in %)
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Data source: EUROSTUDENT VIl, C.4.

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 1.5 With what degree does your current #(main) study programme conclude?
Deviations from EUROSTUDENT survey conventions: DK, IT, MT CH.
Deviations from EUROSTUDENT standard target group: DE, IT, PL.

the relation of percentages of students in Bachelor and Master programmes, the
more likely is a progression of studies from undergraduate to graduate courses (e.g.
Estonia, the Czech Republic, Luxembourg, Malta, France, or Slovenia).

A closer look at study programmes besides Bachelor and Master courses of study reveals
further differences with respect to students’ educational background (Table B4.4).
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Figure B4.6 Y

Students’ formal part-time study status by educational background

Share of students (in %)
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Data source: EUROSTUDENT VIl, C.5. No data: AT, DK, FR, GE, IT, TR.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 1.6 What is your current formal status as a student?

Deviations from EUROSTUDENT survey conventions: CH, MT.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.

Students with

a tertiary education

background are

more frequently

enrolled in long

national degree

programmes in

most countries.

16 % of students

are formally

enrolled as part-

time students.
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B Across countries (where such study programmes are offered), students with a tertiary
education background are more frequently enrolled in long national degree
programmes than students without a tertiary education background. This between-
group difference is largest in Norway, Portugal, and Romania, and less pronounced
in Austria, Estonia, and Iceland.

B In all countries in which short-cycle degrees are offered, students without a tertiary
education background are more likely to be enrolled in such programmes than
those with a tertiary education background, most distinctly in Slovenia and Luxem-
bourg. This finding ties in with the policy aim of widening participation in higher
education through short-cycle degrees (see © Main issues section in this chapter;
also > Chapter B2).

Status of enrolment

Part-time studies are particularly attractive for certain groups, for example, students from

low socio-economic backgrounds, working students, or students with familial respon-

sibilities as they allow for increased flexibility of studies. This becomes apparent through

a differentiation of part-time studies by students’ educational background (Figure B4.6).

On cross-country average, every fifth student without a tertiary education background is

studying in part-time mode (21 %), while only a tenth of students with a tertiary education

background are pursuing formal, part-time studies (12 %).

B In all countries where students can formally register as part-time students, those
without a tertiary education background are more likely to study in part-time mode
than students with a tertiary education background. Between-group differences are
largest in Poland (41 % vs. 23 %), Malta (38 % vs. 23 %), Hungary (38 % vs. 20 %),
and Finland (24 % vs. 8 %).
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Students who hold a paid job while studying make use of the option of part-time studies
particularly often: on cross-country average, almost half of students (48 %) who work
more than 20 hours per week in paid jobs indicate that they are studying in formal
part-time mode, compared to only five percent of students without paid jobs and six
percent of students with paid jobs amounting to 20 hours per week or less (Table B4.5).
® This finding is prevalent in all EUROSTUDENT countries that allow formal part-time
studies. Across countries, percentages of formal part-time studies are largest among
working students with a workload of more than 20 hours per week in Hungary (65 %),
Ireland (65 %), Malta (86 %), Norway (68 %), Poland (68 %), and Sweden (65 %).

With regard to sex, no clear pattern is apparent regarding formal part-time studies.

B Female students in Norway (25 % vs. 16 %), Malta (33 % vs. 25 %), Hungary (30 %
vs. 24 %), and Finland (16 % vs. 11 %) indicate that they are engaging in part-time
studies considerably more likely than their fellow male students. Male students are
more frequently pursuing their studies in part-time mode in some other countries
(Slovenia, Portugal, and Romania).

Comparing the formal status of enrolment to actual study intensity, measured by time
spent studying (taught studies and personal study time), some findings are remarkable
(Figure B4.7). On the one hand, formal part-time status apparently does not always go
hand-in-hand with actual low study intensity. On the other hand, notable shares of
students appear to be creating part-time studies by studying with a low intensity despite
officially being enrolled in full-time studies.

B In countries above the diagonal, higher shares of low intensity students can be found
than would be expected, based on students’ official part-time status. Even in
Denmark or Austria, where there are no formal part-time studies, large proportions
of students report de-facto studying with a low intensity, indicating that there are
potentially unmet needs for part-time studies>.

B Roughly corresponding percentages of formal full-time studies and low intensity
students can be found in Hungary, Malta, Slovenia, Lithuania, and Ireland for
example. It may be assumed that the need for low intensity students for formal part-
time studies is more or less satisfied in these countries.

B In Poland and Croatia, despite part-time study status being relatively common, fewer
students than would be expected study with a low intensity of less than 20 hours per
week. This implies that in these countries, many students with official part-time
status nevertheless spend considerable time on their studies.

Students’ satisfaction

On cross-country average, satisfaction with aggregated indicators on certain aspects
of support provided by students’ HEl amounts to a mean of 53, almost in the middle
of the scale ranging from o (not sufficient support at all) to 100 (entirely sufficient
support; Figure B4.8). While students’ average satisfaction is close to this cross-
country average in all countries, some minor differences are identifiable.

m Satisfaction with support provided by students’ HEIs is greatest in Georgia, with an

average of 60 on the aggregated score.

2 Denmark has recently introduced part-time study programmes (> Chapter A3).

Formal and

de-facto status

do

not always match —

students often

study with low in-

tensity, even as

full-time students.

Students’ average

satisfaction with

support provided

by the institution is

53 out of 100.

113



. EUROSTUDENT VII

Figure B4.7 L

Students’ status of enrolment and study intensity
Share of students (in %)
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Data source: EUROSTUDENT VIlI, C.5, H.54. No data: GE.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 1.6 What is your current formal status as a student? 3.4 How many hours do you spend in taught courses and on personal study time
in a typical week during the current #lecture period?

Deviations from EUROSTUDENT survey conventions: CH, MT.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.

m Atthe other end of the spectrum, students tend to be more dissatisfied with the support
provided by their HEIs in a small group of countries, foremost Turkey (39 %),
Croatia (41 %), Hungary (46 %), and Luxembourg (48 %), with the mean satisfaction
at least five points below the cross-country average.

Taking the types and modes of study in the type of HEI, field of study, type of study

programme, and formal status of enrolment into account, certain differences can be

observed in students’ satisfaction (Table B4.6).

® Students enrolled at non-universities are, on cross-country average, more satisfied
than university students (51 % vs. 57 %). This finding is most pronounced in Poland
(45 % vs. 58 %), the Czech Republic (54 % vs. 64 %), Georgia (58 % vs. 68 %), Croatia
(39 % vs. 49 %), and Slovenia (51 % vs. 61 %).

® While no clear pattern of satisfaction with the support provided by the HEI by fields of
study emerges across countries, some findings are of interest. For example, on cross-
country average, students in the fields of health and welfare as well as natural sciences,
mathematics, and statistics are less satisfied than students in the other fields. While
variation of average satisfaction between different fields of study is low in most countries
(e.g. Ireland, Iceland, and Sweden), there are considerable differences in other countries
such as Luxembourg, Georgia, Croatia, Estonia, Malta, Romania, and Turkey.
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B No consistent pattern becomes apparent across countries with regard to satisfaction
in different types of study programmes. Students enrolled in long national degree
programmes are, however, less satisfied with the support provided by their HEI in
many countries (e.g. in the Czech Republic, Estonia, Croatia, Hungary, Lithuania,
Poland, Romania, and Turkey).

®m With regard to the formal status of enrolment, no general difference emerges
between formal full- and part-time students. On the one hand, part-time students
for example, in Luxembourg (48 % vs. 42 %) and Portugal (50 % vs. 45 %) are less
satisfied than full-time students. On the other hand, part-time students in countries
such as Malta (48 % vs. 63 %), the Czech Republic (54 % vs. 63 %), Norway (53 % vs.
61 %), Lithuania (55 % vs. 61 %), and Romania (48 % vs. 54 %) are noticeably more
satisfied with the support provided by their HEIs than full-time students.

Across most countries, the average intention to drop out of studies can be regarded Seven percent of
as low - on cross-country average, only seven percent of students are (seriously) students are
considering completely abandoning their higher education studies (Figure B4.9). considering drop-
Drop-out intention varies tremendously between fields of study. While, on cross- ping out of their
country average, only five percent of students in the field of health and welfare may study programme.
be dropping out, the average amounts to ten percent among students in the field of
ICTs.
B The proportion of students with the intention of dropping out of their studies is lowest

in Denmark (3 %) and Switzerland (3 %), and comparatively large in Georgia (23 %).

Figure B4.8

Students’ average satisfaction with the support provided by their HEI
Mean satisfaction on a scale from 0 = not sufficient at all to 100 = entirely sufficient
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Data source: EUROSTUDENT VII, C.33. No data: DE, CH, FR, IT.

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 3.7 How satisfied are you with the support provided to you by your #HEI or #cooperating organisations (#example organisation for
student affairs) regarding the following aspects?

Note(s): Aggregated satisfaction regarding ‘Study support services (e.g. organised tutoring, (academic) writing/bridging courses, mentoring)’, ‘Provision of learning
facilities (e.g. library, computer centre, work places)’, ‘Support to balance my studies and paid job’, ‘Support to balance my studies and family’, ‘Support in the
preparation for my (future) work life’. High values indicate larger satisfaction.

Deviations from EUROSTUDENT survey conventions: AT, DK, MT, NO.
Deviations from EUROSTUDENT standard target group: DE, IE, PL.
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Figure B4.9

Students’ drop-out intention by field of study
Share of students agreeing with the statement ‘I am seriously thinking of completely abandoning my higher education studies’ (in %)
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Data source: EUROSTUDENT VII, C.26. No data: DE, FR, IT.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 3.6 Generally, to what extent do you agree with the following thoughts regarding your studies? | am seriously thinking of completely
abandoning my higher education studies. Values shown indicate students’ agreement with the statement (response options 4 and 5 on a five-point scale).

Deviations from EUROSTUDENT survey conventions: DK, EE.

Deviations from EUROSTUDENT standard target group: DE, IE, PL.
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m Differences in drop-out intention between the fields of study of health and welfare and
ICTs are present in all EUROSTUDENT countries. The degree of differences between
these fields varies across countries, however, being largest in Poland and Malta (with
nine percentage points difference respectively) and almost negligible in Norway.

A closer look at students’ intention to drop out of studies differentiated by types and
modes of study reveals a number of contrasts, foremost with respect to the national
specifics between types of study programmes and to a lesser extent to the type of HEI
and formal status of enrolment (Table B4.7).

With regard to the type of study programme, students enrolled in Master programmes,
long national degree programmes, and other types of study programmes are less likely to
consider abandoning their studies, with cross-country averages of six percent. Contrarily,
the drop-out intention is greater among students enrolled in short national programmes,
with 12 percent on average in countries where such programmes are offered.

While there are no considerable differences between university (7 %) and non-

university students (8 %), or full- (6 %) and part-time (8 %) students on cross-country

average, some nationally specific findings are of remarkable.

m Students enrolled at non-universities are slightly more likely to intend to drop out of
studies in some countries, such as Georgia (26 % vs. 22 %) and Malta (11 % vs. 7 %).

B Dart-time students in Iceland (9 % vs. 5 %), Luxembourg (16 % vs. 4 %), and Sweden
(9 % vs. 4 %) consider dropping out more frequently than their fellow students
pursuing studies in full-time mode.
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Discussion and policy considerations

This chapter shows that the types and modes of study in the EUROSTUDENT countries,
although more and more aligned over the years, still leave room for national specifics
and a diversity of cultures within the respective higher education sector. The degree
structure in Denmark, Estonia, Finland, Iceland, Lithuania, the Netherlands, and
Switzerland is shaped by (almost) complete adoption of the two-cycle degree structure.
National degree programmes are persistently popular in Slovenia and Sweden. Short-
cycle degree programmes (ISCED level 5) complement the BA/MA model in several
countries (as was the intention; Paris Communiqué, 2018), with particularly large
shares of students enrolled in these types of programmes in Luxembourg, Malta,
Slovenia, and Turkey. Most countries’ higher education landscapes include institutions
beyond the classic university model, for example, universities of applied sciences, or
teaching colleges, whereas no such differentiation is made between different types of
institutions in Iceland, Italy, Romania, and Sweden. Comparing across countries, the
popularity of different study fields also varies, sometimes with notable differences
between countries. While the field of health and welfare is especially popular in
Denmark and Norway, students in Germany, Sweden, Portugal, Romania, and Turkey
tend to study subjects in the field of engineering, manufacturing, and construction,
whereas large proportions of students in Croatia, France, Lithuania, Luxembourg,
Malta, and the Netherlands are enrolled in the field of business, administration, and
law. With regard to the organisation of studies, large shares of students formally
enrolled in part-time studies can be found in Poland, Malta, Croatia, and Hungary; a
more rigid formal structure, on the other hand, is found in Austria, Denmark, France,
Georgia, Italy, and Turkey.

Despite differences in the formal framework of higher education, common patterns
emerge across countries when analysing which students study at the different institu-
tions, in the different types of degree programme, and various fields of study. A striking
finding across (almost) all countries is that students without a tertiary education back-
ground, are more commonly enrolled at non-universities, frequently in subjects in the
field of education, in Bachelor or short-cycle programmes, while their participation in
Master programmes is low, and are more likely to be studying in formal part-time mode,
compared to their fellow students with a tertiary education background. These findings,
on the one hand, confirm the intended beneficial role of short-cycle degrees in widening
participation and increasing accessibility within the EHEA, highlighting the attractive-
ness of part-time study arrangements, which offer students increased flexibility to
combine studies and employment with large workloads. On the other hand, these
patterns point to risks associated with unequal outcomes for different student groups —
if the participation of socio-economically disadvantaged students is restricted to types
of institutions and degrees with lower labour market outcomes, this potentially creates
new inequalities within higher education.

Analysis of students’ satisfaction and drop-out intentions can be helpful in investigating
which students face particular challenges and are potentially at risk of abandoning their
studies. Some clear cross-country findings in this regard are that, in most
EUROSTUDENT countries with binary higher education systems, students enrolled at
non-universities are on average more satisfied with the support provided by their
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institutions or cooperating organisations than university students, while students in
the fields of health and welfare as well as natural sciences, mathematics, and statistics
are less satisfied than students in other fields of study. Across countries, drop-out
intentions vary most clearly along the lines of study fields, with students studying
information and communication technologies in all countries most likely to be
seriously considering dropping their study programme completely. Closer analysis of
these findings at the national level can help reveal potentially at-risk student groups
grappling with the organisation of their studies, who might particularly benefit from
additional support.



Types and modes of study .

Tables

Table B4.1

Type of HEI by sex and financial status of parents

Share of students (in %)

University Non-university
Sex Financial status Sex Financial status
of parents of parents
= =

o B < g e 3 o 3 < g g =

g 2 e £ Z : g 2 = g g z :

B = 2 @ E 2 2 & = 2 & E: 2 2
AT 81 81 86 83 79 81 83 19 19 14 17 21 19 17
CH 56 58 n.d. n.d. n.d. n.d. n.d. 44 42 n.d. n.d. n.d. n.d. n.d.
Ccz 920 89 86 920 90 91 90 10 11 14 10 10 9 10
DE 69 61 n.d. n.d. n.d. n.d. n.d. 31 39 n.d. n.d. n.d. n.d. n.d.
DK 53} 62 70 65 56 54 58 a7 38 30 35 44 46 42
EE 79 78 80 79 78 7 87 21 22 20 21 22 23 13
Fl 49 48 55 52 48 46 46 51 53 45 48 52 54 54
FR 79 64 n.d. n.d. n.d. n.d. n.d. 21 36 n.d. n.d. n.d. n.d. n.d.
GE 88 83 81 84 85 920 91 12 17 19 16 15 10 9
HR 86 79 78 84 83 84 85 14 21 22 16 17 16 15
HU 81 82 88 84 80 82 72 19 18 12 16 20 18 28
IE 73 67 89 82 68 63 63 27 33 11 18 32 37 37
IS n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a
LT 65 72 66 70 68 71 51 35 28 34 30 32 29 49
LU 86 87 91 85 87 87 85 14 13 9 15 3] 13 15
MT 69 65 t.f.c. 75 71 76 80 31 35 t.f.c. 25 29 24 20
NL 39 39 50 42 35 34 36 61 61 50 58 65 66 64
NO 65 68 64 67 66 67 66 35 33 36 33 35 33 34
PL 71 74 76 75 70 72 61 29 26 24 25 30 28 39
SE n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a
Sl 78 69 73 79 72 75 77 22 31 27 21 28 25} 23
av. 71 70 76 75 71 72 71 29 30 24 25 29 28 29
IT n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a
PT 65 65 74 70 63 59 60 35 35 26 30 37 41 40
RO n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a
TR 83 88 88 70 86 91 92 17 12 12 30 14 9 8

n.d.: no data. t.f.c.: too few cases. n/a: not applicable.

Data source: EUROSTUDENT Vil, C.1.

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR
(reference period during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 1.3 At what type of HEI are you studying in the current semester?
Deviations from EUROSTUDENT conventions: CH, CZ, DE, DK, EE, HU, IE, MT, NO.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Table B4.2

Fields of study by sex
Share of students (in %)
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Data source: EUROSTUDENT VII, C.3.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period

during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 1.7 What is your current #(main) study programme?

Deviations from EUROSTUDENT conventions: CH, DK, IT, NL, SE.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Table B4.3

Fields of study by educational background

Share of students (in %)
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DK
EE
Fl

FR
GE

HR
HU
IE
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LT
LU

MT

NL

NO
PL
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SI

IT

PT

RO
TR

n.d.: no data.

Data source: EUROSTUDENT Vi, C.3.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period

during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 1.7 What is your current #(main) study programme?

Deviations from EUROSTUDENT conventions: CH, DK, IT, NL, SE.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Table B4.4

Degree structure by educational background
Share of students (in %)

Bachelor degree Master degree Long national degree Short-cycle degree Short national Other
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ISCED 7] ISCED 6]
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St Q >3 St Q >3 St Q >3 St Q >3 >t Q >3 >t Q >3
5288 n3 523 » B 523 » B 523 » 3 »e8 » 8 »e8 » 3
AT 63 60 24 23 13 16 n/a n/a n/a n/a n/a n/a
CH 74 69 25 30 n/a n/a n/a n/a n/a n/a 1 1
cz 66 58 26 26 8 15 n/a n/a n/a n/a n/a n/a
DE 65 59 22 24 12 17 n/a n/a n/a n/a 0] (0]
DK 67 67 23 27 n/a n/a 10 6 n/a n/a n/a n/a
EE 71 64 24 28 5 8 n/a n/a n/a n/a n/a n/a
Fl 79 72 22 28 n/a n/a n/a n/a n/a n/a n/a n/a
FR 44 40 23 21 13 26 17 10 0] (0] 3 3
GE 79 73 8 10 10 15 1 1 (0] 0
HR 64 55 23 23 13 22 0.0 0.1 n/a n/a n/a n/a
HU 68 60 12 16 14 22 n/a n/a n/a n/a
IE 73 76 11 13 n/a n/a 6 4 2 3 2
1S 59 74 31 20 .3 1 8 3 1 (0] 1 2
LT 80 73 16 15 4 11 n/a n/a n/a n/a n/a n/a
LU 62 56 21 38 n/a n/a 16 6 n/a n/a n/a n/a
MT 51 54 23 25 4 8 20 12 n/a n/a 1 1
NL 85 80 113} 19 n/a n/a 2 1 n/a n/a (o]
NO 52 49 18 17 9 19 n/a n/a 10 8 11
PL 65 62 26 22 8 16 n/a n/a n/a n/a n/a n/a
SE 27 25 7 11 26 34 1 0.2 27 18 12 11
Sl 26 22 23 26 2 7 21 7 28 38 n/a n/a
av. 63 59 20 22 10 16 ] 5 10 10 3 3
IT 63 62 20 17 16 21 n/a n/a n/a n/a n/a n/a
PT 62 56 20 18 11 23 6 2 n/a n/a 1 1
RO 67 60 24 20 9 20 n/a n/a n/a n/a n/a n/a
TR 64 74 4 7 2 7 30 12 n/a n/a n/a n/a

n/a: not applicable.

Data source: EUROSTUDENT VII, C.4.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 1.5 With which degree does your current #(main) study programme conclude?

Deviations from EUROSTUDENT conventions: DK, IT, MT, CH.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Table B4.5

Students’ formal status of enrolment by sex, educational background, and employment status

Share of students (in %)

Full-time Part-time
study status study status
Sex Educational Students in Sex Educational Students in
background paid employment background paid employment
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CH 88 86 83 90 98 94 44 12 14 17 10 2 6 56
cz 82 85 78 90 97 97 51 18 15 22 10 49
DE 97 96 96 97 99 98 78 3 4 4 3 22
DK n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a
EE 96 96 95 97 99 98 93 4 4 5 3 1 2 7
Fl 84 89 76 92 93 95 67 16 11 24 8 7 5 33
FR n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a
GE n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a
HR 72 73 69 77 86 86 41 28 27 31 23 14 14 59
HU 70 76 62 80 95 88 3 30 24 38 20 5 12 65
IE 85 85 78 89 97 96 35 15 15 22 11 3 65
IS 91 92 89 93 96 97 78 9 7 10 7 3 21
LT 79 83 74 87 91 88 67 21 17 26 13 9 12 33
LU 96 99 97 98 100 97 5] 4 1 3 2 (0] 25
MT 67 75 62 77 96 93 14 33 25 38 23 4 86
NL 92 91 88 94 98 98 54 7 8 10 5 2 2 40
NO 75 84 71 81 95 93 32 25 16 29 19 5 7 68
PL 67 68 59 77 93 89 32 33 32 41 23 7 11 68
SE 89 92 88 91 95 95 35 11 8 12 9 5 5 65
SI 79 75 72 81 94 91 49 21 24 27 19 6 9 50
av. 83 85 79 88 95 94 52 17 15 21 12 5 6 48
IT n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a
PT 86 84 83 90 97 79 46 14 16 17 10 3 21 54
RO 94 92 92 94 98 93 84 2 4 3 2 1 g 6
TR n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a

n/a: not applicable.

Data source: EUROSTUDENT VII, C.5.

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 1.6 What is your current formal status as a student?

Note(s): Answering option ‘other study status’ excluded from table as, in most countries, there are no study statuses apart from full- and part-time studies and
percentages are very low in the few countries where other study statuses exist.

Deviations from EUROSTUDENT conventions: CH, MT.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Table B4.6

Students’ average satisfaction with the support provided by their HEI by type of HEI, field of study,
type of study programme, and formal status of enrolment
Mean satisfaction on a scale from 0 = not sufficient at all to 100 = entirely sufficient
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HEI study study programme status of
enrolment
c
p=t
= N ~ ™)
s| .| 8|8 |2 s sl ¢
- = < Z|5 |= > o | F %
g £l2 5|8 |2 5 2 o |.2| 3 |aa
o » 5| © 2| € © = b w 2= = oo
© =] s~ | 5 = %) L2 [} ) [N o
2 2 |2 o | o@ | 2 =8 @ = ? o 2 2 2o
_ 'c go | £ 3| =o| 5| o2 e 3 = So =) © =
> 3} © O c £ [S c= £= S [} 2 43 = > 5} = &
7 £ € eac | 5 S9| o PR =] 2 0 o T ™ ° o
» = c L D O O o) S - < [0) o c S ®©
5 2 S £ © =] se 22 o ® kel o @ S c o S o
=) 2165 5 |25l g a8 | S|SB 54| § » 5 s |2 & | &2 © ©
@ c =R 2 =1 8z |gE|l 5| 85| 20 14 iS) = o5 B c ™ £ £
¢ 2| 85| o |s2| 8| S2|ES| 238|135 £ | 2| 2| & |we| ¢ |ce| 5| 5| %
£ | 5 |2c| £ |8z|2z|85|25|22|55| 8| 5| ¢8| &8 |58 2|22 £ | 3| &
S z |82| £ |S2|a@ac|2e| 2|56 | 22| T oS @ s |SE| 5 |62]| & I &
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CH n.d n.d n.d nd. | nd nd. | nd n.d n.d. d n.d nd. | nd. | n.d. n.d n.d. n.d n.d n.d. | n.d.
Ccz 54 64 54 55 59 58 54 59 55 52 50 55) 57 54 49 n/a n/a n/a 54 63
DE n.d. n.d. n.d. n.d. n.d. n.d. n.d n.d. n.d n.d n.d. n.d. n.d. n.d. n.d n.d. n.d n.d n.d. n.d.
DK 52 54 52 54 49 53 54 53 517 50 52 54 53 52 n/a 517 n/a n/a 53 n/a
EE 55 62 50 56 56 58 56 59 59 t.f.c. 52 68 58 56 a7 n/a n/a n/a 57 55
FI 55 57 52 52 51 60 53 59 61 56 51 60 56 57 n/a n/a n/a n/a 56 57
FR n.d. n.d. n.d. n.d. n.d. n.d. n.d n.d. n.d n.d. n.d. n.d. n.d. n.d. n.d n.d n.d n.d n.d. n.d.
GE 58 68 65 61 59 63 56 69 50 62 56 64 61 62 55} 50 65 n/a n/a n/a
HR 39 49 42 41 45 44 35 44 37 t.f.c. 36 33 41 44 35 n/a n/a n/a 40 43
HU 45 51 44 49 50 48 41 47 45 45 40 53 47 51 41 47 n/a n/a 46 47
IE 54 55 53 52 53 57 53 56 54 53 55 58 53 57 n/a 59 60 63 53 59
IS 50 n/a 47 51 48 52 a7 47 52 | t.f.c. 50 n.d. 50 49 49 49 43 39 50 48
LT 56 57 59 53 56 59 57 57 57 59 50 61 57 60 37 n/a n/a n/a 55 61
LU 48 48 |t.f.c. |t.fc. 54 47 | tfc. |tfc. 46 | t.f.c. 42 | t.f.c. 48 49 n/a 48 n/a n/a 48 42
MT 51 57 53 54 56 54 | t.f.c. 52 |t.f.c. |tfc. 53 54 49 59 49 58 n/a 50 48 63
NL 55 57 59 54 53 54 57 57 57 61 59 55 57 54 n/a 58 n/a 54 56 55
NO 53 57 56 56 54 57 53 57 52 54 53 t.f.c. 53 56 54 n/a 58 66 53 61
PL 45 58 54 47 49 54 46 47 44 53 44 55 58 49 41 n/a n/a n/a 48 52
SE 55 n/a 55 56 53 56 56 57 57 t.f.c. 55 57 56 57 56 49 53 59 55 58
SI 51 61 46 44 51 61 52 55 61 52 46 55 55 51 50 62 51 n/a 53 57
E\A 51 57 52 52 53 55 51 55 53 54 50 56 53 54 a7 54 55 55 51 55
IT n.d. | n.d. nd. | nd. | nd. | nd. | nd. nd. | nd. | nd. | nd. | nd. | nd. | n.d. nd. | nd. | nd. | nd. | nd. n.d.
PT 48 50 47 43 48 50 52 54 49 45 50 49 48 49 49 55 n/a 55 50 45
RO 48 n/a 52 49 46 49 52 42 50 60 44 n.d. 49 52 40 n/a n/a n/a 48 54
TR 40 36 47 42 39 38 34 35 32 41 42 44 36 51 34 43 n.d. n.d. n.d. n.d.

n.d.: no data. t.f.c.: too few cases. n/a: not applicable.
Data source: EUROSTUDENT VI, C.33.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR
(reference period during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 3.7 How satisfied are you with the support provided to you by your #HEI or #cooperating organisations (#example organisation for
student affairs) regarding the following aspects?

Note(s): Aggregated satisfaction regarding ‘Study support services (e.g. organised tutoring, (academic) writing/bridging courses, mentoring)’, ‘Provision
of learning facilities (e.g. library, computer centre, work places)’, ‘Support to balance my studies and paid job’, ‘Support to balance my studies and family’,
‘Support in the preparation for my (future) work life’. High values indicate larger satisfaction.

Deviations from EUROSTUDENT conventions: AT, DK, MT, NO.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Table B4.7

Students’ drop-out intention by type of HEI, field of study, type of study programme, and formal status of enrolment
Share of students (in %)

Type of Field of Type of Formal
HEI study study programme status of
enrolment
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AT 6 4 5 8 5 4 6 9 7 6 8 6 3 5 n/a n/a n/a 6 n/a
CH 3 3 3 4 4 3 4 5 2 2 3 3 n/a n/a n/a 4 3 4
Ccz 9 9 9 10 7 10 8 12 9 10 3 10 9 10 4 n/a n/a n/a 9 10
DE nd.| nd. | nd.| nd. | n.d. n.d. n.d. n.d. n.d. n.d. n.d. nd. | nd.| nd. | nd. | nd n.d n.d. n.d. n.d.
DK 8 4 1 2 3 3 6 4 8 8 n/a 6 n/a n/a 3 n/a
EE 6 3 5 8 5 3 4 11 4 (0] 3 2 6 3 n/a n/a n/a 5 6
Fl 6 6 5] 7 6 5] 4 8 8 5] 3 8 6 5 n/a n/a n/a n/a 6 6
FR nd.| nd.| nd. | nd. | nd. | nd n.d. n.d. n.d. n.d. n.d. n.d. nd. | nd.| nd. | nd n.d nd. | n.d. n.d.
GE 22 26 29 20 27 22 27 31 10 11 24 29 23 19 25 14 25 n/a n/a n/a
HR 10 8 15 11 7 9 7 9 8 19 6 11 10 10 8 n/a n/a n/a 9 10
HU 9 8 12 6 9 9 11 10 3 4 10 9 7 7 13 n/a n/a 9
IE 5 7 5 6 6 5 6 7 4 5 6 6 6 n/a 8 6 3 5
IS 6 n/a 9 8 6 6 6 7 8 || Wi g 0 6 5 4 5] 26 10 5 9
LT 10 9 7 13 7 9 10 15 12 4 7 14 10 9 8 n/a n/a n/a 10
LU 4 4 0 [o] 11 5 7 7 t.f.c. 1 | tfc. 6 1 n/a 4 n/a n/a 16
MT 11 11 6 12 7 10 13 3 t.f.c. 4 15 11 5 4 5 n/a n/a 7
NL 3 4 5 4 4 5/ 3 5 3 2 2 4 4 4 n/a 8 n/a n/a 6
NO 6 5 5 9 8 5 7 5 5 2 4 6 6 5 4 n/a 7 5 6 5
PL 10 10 10 11 9 9 9 15 11 12 6 9 11 9 5 n/a n/a n/a 10 9
SE 5 n/a 8 4 5 7 7 [0] 4 6 6 4 4 5 4 8 4 9
Sl 6 8 5] 9 4 5] 4 13 8 6 6 6 7 1 10 6 n/a 8
av. 7 8 7 8 7 7 7 10 7 5 5 8 8 6 6 8 12 6 6 8
IT n.d n.d. n.d. n.d. n.d. n.d. n.d n.d n.d. n.d. n.d. n.d. n.d. n.d. n.d. n.d. n.d. n.d. n.d. n.d.
PT 5 5 5 5 4 n/a 5 5 5
RO 4 n/a 5] 4 4 4 4 4 4 (0] 4 5 n/a n/a n/a 4 4
TR 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 | na | na | na | na

n.d.: no data. t.f.c.: too few cases. n/a: not applicable.
Data source: EUROSTUDENT VI, C.26.

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE (summer 2016), IT, PT, RO, TR (reference period
during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

EUROSTUDENT question(s): 3.6 Generally, to what extent do you agree with the following thoughts regarding your studies? | am seriously thinking of completely
abandoning my higher education studies.

Deviations from EUROSTUDENT conventions: DK, EE.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Chapter B5
Students’ time budget

Time budget

Students have a full schedule: on average, they spend 47 hours
a week on © study-related activities and work. Students in
Georgia, Malta, and Estonia spend the highest mean number
of hours per week studying and working (53 hours and more).
In Austria, Finland, Sweden, France, Germany and Turkey
students spend at least ten hours per week less.

Time spent on work

The weekly workload of students is strongly influenced
by the time spent on a © paid job. For students without a
paid job during term time, the total adds up to 38 hours
per week, whereas students with a paid job of more than
20 hours per week spend a total of 62 hours per week on
the combination of working and studying. Working more
than 20 hours per week comes at the expense of studying:
these students (who work 36 hours a week, on average)
spend 26 hours per week on their studies.

Time budget by study programme

Time needed for studying differs by © field of study. Study programmes
in the field of natural sciences have a study load of on average 38 hours,
eight hours more than studies in the social sciences, for example. This
leaves less time for combining studying with a paid job, which results in
a lower percentage of working students in the natural sciences.



Students’ time budget

Satisfaction with time budget

Four out of five students (82 %) are dissatisfied with at least
one aspect of their weekly time budget. An average 40 % of
students would prefer to work more and 39 % to study more.
One in three students would like to study less, 13 % to work
less. Students in Georgia and the Netherlands are most
satisfied with their time budget, while students in Poland and
Lithuania are least happy with the number of hours they spend
working and/or studying.

Time budget and study performance

Students who spend more time studying tend to rate their study
performance as better than that of fellow students. This effect is
most visible in Georgia, Luxembourg, Austria, Norway, and
Romania. Students who work a great deal (more than 20 hours per
week) are more likely to experience (many) more difficulties in
their studies because of their job obligation than students who
work less. Despite these conclusions, the percentage of students
considering dropping out of their study programme is only loosely
related to an increased number of working hours.
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Main issues

Time budget

Unlike secondary school, most study programmes in higher education give students a
certain amount of freedom: besides the taught lectures and seminars, students are
expected to spend time on individual studies to fulfil the requirements of their study
programme. This freedom comes with choices: how to spend your time? In his rational
choice theory, Becker (1965) suggests that people, and thus students, can make deci-
sions based on weighting of expected gains and risks (both short-term and long-term).
Time spent on studying cannot be spent on work or leisure time. The choices students
make depend on their circumstances. Boudon (1989), for instance, shows how students
make different choices at several decision points in their studies because of differences
in their assessment of the risks, costs, and benefits, depending on their economic and
social background. Given budget and time constraints, each student seeks to obtain
the greatest possible satisfaction. Students who could not afford to study without
having a paid job (> Chapter B6), for example, will make different choices compared to
students who do not need to work (Fermex et al., 2015, Stevens and Weale, 2004, Mase-
viciuté et al., 2018). In fact, the same applies to the requirements that different study
programmes place on students: the amount of scheduled lecture time differs between
type of HEI and field of study, thus putting unequal constraints on the total time budget
of students (Darmody et al., 2008; Fernex et al., 2015, Vogtle and Hdmori, 2020).

Juggling the hours

An enormous amount of research has been conducted to untangle the time balance of
students and the consequences of spending time in a certain way. Most researchers
focus on the effects of time spent on working, identifying both positive effects
(increased human capital, better chances on the labour market, e.g. Baert et al., 2015;
Sanchez-Gelabert, 2017) and negative effects (study performance, e.g. Darolia, 2014;
Apolinarski and Gwos¢, 2020). Beerkens et al. (2011) found in their Estonian data that
the relation between work and study success is not linear: working fewer than 25 hours
per week has no significant effect; only students who work more than 25 hours per
week experience a negative effect on their academic performance. In the case of France,
Body et al. (2014) found a lower threshold: working eight hours or fewer per week
seems to be without consequences, and the most ‘harm’ is done when working over 16
hours per week. The impact furthermore seems to depend on both the type of work and
the study programme: the more flexible either one of these, the less negative effect on
studies. In line with this finding, for the UK, Callender (2008) shows that more than
the number of hours worked, the point in time makes the difference: working during
term time instead of during the lecture-free period has a negative effect on academic
achievement.

Time pressure and well-being

Not only academic achievement is at stake, the mental well-being of students is also
endangered when students work (a large number of hours) besides the time spent on
their studies (Carney et al., 2005, Creed et al., 2015; Shankland et al., 2019). As early
as in 1977, Vickery called this ‘time poverty’: quality of life and well-being are under
pressure when people experience insufficient time to complete necessary tasks.



Students’ time budget

This chapter looks at students’ time budget. Starting by unravelling its composition,
the chapter also deals with differences in time budget between groups of students and
the consequences of certain choices in terms of the amount of time spent on study and
work. Questions to be answered include: does a high study intensity also translate into
more study success? And to what extent is the likelihood of dropping out increased by
the number of hours students work alongside their studies?

Methodological and conceptual notes

Time budget in EUROSTUDENT is measured by asking students to think of a typical
week during the lecture period (including the weekend) and then asking them to fill in
their time commitment per day for taught study time (lessons, seminars, labs, tests,
live online courses, etc.) and personal study time (e.g. preparation, studying, home-
work, unpaid internships). The time spent on paid jobs was to be indicated in hours
per week. The focus group of working students consists of students who either do not
work in addition to their studies, who work up to 20 hours per week during the lecture
period or who work more than 20 hours per week during the lecture period. Besides
indicating the hours spent on each of these categories, students were also asked about
their satisfaction with their time budget: would they prefer to spend more, less or the
same amount of time on each of these activities? To describe (at least indicatively) the
relationship between time budget and study performance, this chapter uses the
following indicators: self-assessment of study performance in comparison to fellow
students, and the intention to drop out of the study programme.

Data and interpretation

Students’ time budget

With a total of 47 hours per week, the average student in EUROSTUDENT countries

spends 16 hours per week on © taught studies, 17 hours on © personal study time and

14 hours on one or more © paid job(s) (Figure Bs.1). © Full-time students spend more

time on study-related activities, © part-time students (who combine a regular job with

studying) obviously work more hours per week. On average, full-time students spend

17 hours per week on taught studies (part-time students: 11), 19 hours on personal study

time (part-time students: 13) and 10 hours on work (part-time students: 31). Looking

at the total time budget, part-time students have nine hours per week less ‘free time’:
their weekly time budget adds up to 55 hours, whereas the full-timers spend 46 hours
on the combination of study and work.

B The three countries with the highest total time budget of students are Georgia
(55 hours per week), Malta (54 hours per week), and Estonia (53 hours per week).
On average, the time budget of these students is over 10 hours per week higher than
that of students on the other end of the spectrum: Austria (43 hours per week),
Finland (42 hours per week), and Sweden (40 hours per week). Also lower than in
the other EUROSTUDENT countries is the total time spent on study in Turkey
(39 hours per week) and Germany (30 hours per week), but this may have been
caused by the abnormal study situation during the COVID-19 pandemic.

Part-time students

spend nine hours

more than full-time

students on the
combination of

work and study.
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Figure B5.1 %,

Time budget of students by type of activity and formal status
In hours per week (mean)
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Data source: EUROSTUDENT VI, H.26, H.32, H.38. No data: no data on formal status in GE, DE, FR, TR; no data on part-time students in AT, DK, IT.
Too few cases: LU: part-time students.

EUROSTUDENT question(s): 3.4. How many hours do you spend in taught courses and on personal study time in a typical week during the current #lecture
period? 4.6. How many hours do you spend on your paid job(s) in a typical week in the current #lecture period?

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE, IT, PT, RO, TR (reference period during COVID-19
pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: CH, FR, IT.
Deviation from EUROSTUDENT target group: DE, IE, IT, PL.
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Students’ time budget

B Compared to other EUROSTUDENT countries, students in Georgia spend the fewest
hours per week on their studies (average of 27 hours), while students in Luxembourg
spend the most (average of 40 hours). In terms of time spent on work, this is exactly
the opposite: students from Luxembourg work, on average, the least number of
hours per week (six hours), whereas students from Georgia work more hours per
week (28 hours), more than double the average of students in EUROSTUDENT coun-
tries (14 hours).

B Full-time students in Switzerland, Slovenia, Poland, Croatia, Hungary, and Malta
spend relatively large amounts of time on taught studies: on average, 19 hours per
week or more. In Austria, Finland, and Sweden, the number of hours spent on taught
studies is much lower: full-time students in these countries spend on average
12 hours per week in the classroom.

B Part-time students in Poland and Lithuania spend over 60 hours per week on the
combination of working and studying. They have, on average, the least free time.
Part-time students in Malta, Poland, the Czech Republic, and Hungary combine a
full-time job of, on average, 35 hours and more per week, with their studies. Although
the number of working hours for part-time students is higher, the time spent on
taught studies is not necessarily lower, as is the case for Estonia, Lithuania, and
Poland. For these students, the time spent on working influences their personal
study time and free time.

m It is difficult to assess the impact of the COVID-19 pandemic on the time budget of
students. Apart from Romania, students in the countries where the field phase took
place during the pandemic work (much) less than the EUROSTUDENT average. In
terms of time spent on their studies, German students spend relatively little time,
but that apparently hardly applies to the other four countries.

In most countries, there are very few changes over time with regard to the study-related
activities (changes of no more than one or two hours per week). Looking at the changes,
the following observations can be made (Figure Bs.2).

B The number of hours spent on taught studies has decreased in Hungary (E:V: 21 hours,
E:VII: 17 hours) and Finland (E:V: 16 hours, E:VII: 11 hours). In the Netherlands, the time
spent on taught studies has increased slightly over time (E:V: 13 hours, E:VIL: 16 hours).

B Personal study time is more stable over time — with small increases or decreases of
one hour per year. Slightly larger changes can be found in Denmark (E:V: 17 hours,
E:VII: 20 hours) and Finland (E:V: 16 hours, E:VII: 20 hours). The largest difference
over time is apparent in the Czech Republic, with an increase from 1o hours per week
in EUROSTUDENT V to 16 hours per week in EUROSTUDENT VII.
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Figure B5.2 %,

Time spent on study-related activities in EUROSTUDENT V, VI, and VII
In hours per week (mean), only students not living with parents
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Data source: EUROSTUDENT V, I.1, EUROSTUDENT VII, H.4, H.7, EUROSTUDENT VI, H.28, H.34. Data not comparable over time: GE, DE. No data for E:V: IS.
No data for E:V and E:VI: LU, TR.

EUROSTUDENT question(s): 3.4. How many hours do you spend in taught courses and on personal study time in a typical week during the current #lecture
period?

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE, IT, PT, RO, TR (reference period during COVID-19
pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: CH, FR, IT.
Deviations from EUROSTUDENT standard target group: E:V: DE, GE, IT; E:VI: DE, IE, IT; E:VII: DE, IE, IT, PL.

Combining work and study

Since time is limited, students who combine their studies with one or more jobs are
faced with choices: do they sacrifice the time they spend on their studies to take up
work or does work come at the expense of their free time? The trade-off between time
spent on studying and working on a cross-country average, clearly shows that a job
comes at the expense of the time students can spend on their studies (Figure Bs.3).
This effect is most pronounced for time-consuming jobs: especially with a job
demanding more than 15 hours per week, the time spent on study decreases. Within
the time spent on study, both taught studies and personal study time are lower compared
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Students’ time budget .

> Combining a job

to students with a more casual job or no job at all. But more than study time, students
free time suffers from their paid employment. Where students without a job have a of 21 hours per
weekly workload of (on average) 38 hours, students with a job of 21 hours per week or  week or more with
more have a total workload of 61 hours. studying comes
at the expense

The previous comparison is illustrated for nine countries: five countries in which work of free time.
has the strongest relationship to time spent on study and four countries in which the
opposite is the case (Figure Bs.4).
B In Malta and Switzerland, students with a job of 21 hours per week or more spend

half the amount of time on studies as students without a job (around 20 hours less).

In Norway, Sweden, and Slovenia, students with a job of 21 hours or more spend an

average of 15 hours less on their studies.
B In Estonia, Lithuania, and Georgia, students with a paid job of 21 hours and more

study around just under 10 hours less. The difference is smallest in Denmark: here

students without a job spend 38 hours on their studies, while students with a time-

consuming job only spend seven hours less.

Figure B5.3 %,

Time spent on taught studies, personal study time, and paid jobs by time spent on paid jobs during term time
In hours per week (mean), unweighted cross-country average
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Data source: EUROSTUDENT Vil, H.26, H.32, H.38.

EUROSTUDENT question(s): 3.4. How many hours do you spend in taught courses and on personal study time in a typical week during the current #lecture
period? 4.6. How many hours do you spend on your paid job(s) in a typical week in the current #lecture period?

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE, IT, PT, RO, TR (reference period during COVID-19
pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: CH, FR.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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EUROSTUDENT Vil

Figure B5.4 L

Time spent on taught studies, personal study time, and paid jobs by time spent on paid jobs during term time
In hours per week (mean), unweighted cross-country average
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Data source: EUROSTUDENT VII, H.26, H.32, H.38.

EUROSTUDENT question(s): 3.4. How many hours do you spend in taught courses and on personal study time in a typical week during the current #lecture
period? 4.6. How many hours do you spend on your paid job(s) in a typical week in the current #lecture period?

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE, IT, PT, RO, TR (reference period during COVID-19
pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: CH.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.

Studies with less
taught study time
make it possible
for more students
to combine their

studies with a job.
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Time spent on study-related activities
A higher study load makes it more difficult to combine studying with a job, and some
studies have a higher study intensity than others.

For two extremes (‘social sciences, journalism, and information’ and ‘natural sciences,
mathematics, and statistics’), the number of hours that students spend on their studies
is compared to the proportion of students who have a job (Figure Bs.5). Students with
a lower study intensity are more likely to work alongside their studies. In the case of
social sciences, with an average study load of 30 hours, 63 % of students have a job. In
natural sciences, the study load is on average eight hours higher (38 hours), with 50 %
of students in paid employment.
B The assumption that more time spent on study-related activities is related to fewer
students working holds up for most countries, with this pattern most visible in
Malta, Slovenia, Sweden, Lithuania, Switzerland, and Estonia.


https://www.eurostudent.eu/download_files/sofi7/FigB5_4.xlsx
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Figure B5.5 Y,

Students’ time spent on study-related activities and the proportion of students with paid job(s) by field of study

(social sciences and natural sciences)
In hours per week (mean) and share of students with paid job(s) in %
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EUROSTUDENT question(s): 3.4. How many hours do you spend in taught courses and on personal study time in a typical week during the current #lecture

period? 4.5. Do you have (a) paid job(s) during the current #lecture period?
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Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE, IT, PT, RO, TR (reference period during COVID-19

pandemic in 2020 and/or 2021). See Appendix C3 for details.
Deviations from EUROSTUDENT survey conventions: CH, FR, IT.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.

B In Iceland, however, it can be observed that, although there is a difference in study
load, there is no clear contrast in the percentage of working students. A slightly
different situation applies to Georgia: here the number of hours that students spend
on their studies hardly varies between social sciences and natural sciences, while the
percentage of students who work is lower in social sciences than in natural sciences.

When comparing the time spent on study-related activities across all study programmes
(Table Bs.1), it becomes apparent that study programmes requiring a relatively large
amount of time investment are ‘natural sciences, mathematics, and statistics’, ‘ICTs’,
‘engineering, manufacturing, and construction’, ‘agriculture, forestry, fisheries, and veteri-
nary’, and ‘health and welfare’. On the other side are the study programmes (‘education’,
‘arts and humanities’, ‘social sciences, journalism, and information’, ‘business, adminis-
tration, and law’, and ‘services’), where students spend fewer hours per week on their
studies by comparison.

Comparing the time spent on taught studies by study years and type of institution
(Table Bs.2), becomes the number of hours students spend on their studies decreases as
their degree progresses. This shows that the number of hours students spend on their
studies decreases as their degree progresses. Where students attend an average of
16 hours a week in their first year, this drops to an average of 14 hours in the fourth year.
The difference according to the type of institution is not the same for every country.
B While, in most countries, the number of hours of taught studies is higher at
© non-universities, this is not the case in the Czech Republic, Hungary, Poland, or
Slovenia, where the number of hours of taught studies is higher at © universities.
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Figure B5.6 Y.

B In Switzerland, Georgia, Croatia, Malta, Norway, and Poland, the number of hours
students spend on taught studies is roughly equal at universities and non-universities.

Personal study time is compared between © Bachelorand ¢ Master students (Figure B5.6).
On average, students spend 18 hours per week on personal study time. Bachelor students
tend to spend a slightly less (17 hours), whereas Master students spend on average
19 hours per week on personal study time.

B The difference in personal study time between Bachelor students (who spend less
time) and Master students (who spend more time) is most obvious in Sweden,
Denmark, the Netherlands, Norway, and Ireland.

B In Malta and Romania, the situation is reversed: Bachelor students in both countries
tend to spend more time on personal study than Master students.

B In Iceland, Austria, Lithuania, Estonia, Georgia, and Poland, there is hardly any
difference in personal study time between Bachelor and Master students.

The number of hours spent on personal study time is also compared between students
in different study years and by type of institution (Table Bs.3). In most countries,
students spend the least time on personal study in their first year as a student: on
average 16 hours per week. Looking at the average, one hour of personal study time is
added for every year of study.

B In some countries, the differences are more obvious. Comparing the personal study
time of first- and fourth-year students, the difference is five hours and more in the
Czech Republic, Ireland, Lithuania, and Malta. In Switzerland, Estonia, Georgia, the
Netherlands, and Germany, the time spent on personal study is more or less stable
over the different study years.

Time spent on personal study in an average week by degree course
In hours per week (mean)
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Data source: EUROSTUDENT VIl, H.32.

EUROSTUDENT question(s): 3.4. How many hours do you spend in taught courses and on personal study time in a typical week during the current #lecture period?

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE, IT, PT, RO, TR (reference period during COVID-19
pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: CH, FR, IT.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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B Generally, students at universities spend more time on personal study (18 hours per
week) than students at non-universities (15 hours per week). In Slovenia, the differ-
ence is more visible than in the other EUROSTUDENT countries (universities:
18 hours; non-universities: 11 hours). Considerable differences of around five hours
can also be seen in Denmark and Croatia, however.

Satisfaction with time budget
Four in five students in the EUROSTUDENT countries are dissatisfied with their weekly
time budget (Figure Bs.7). In total, 39 % indicate that they want to spend more time
on their studies, whether in combination with an increase or decrease in the time spent
on work. Moreover, 40 % would like to work more hours per week. Around one in five
students would like to work and study more. One in three students indicate that they
would rather spend less time on their studies, and 13 % would rather work less.

B Compared to students in other EUROSTUDENT countries, students in Georgia, the
Netherlands, Luxembourg, and Turkey are most satisfied with their time budget:
between one in four and one in three students in these countries indicate that they
would not change anything. Students in Poland and Lithuania, on the other hand,
are relatively unhappy: go % indicate that they would like to see some change in their
time budget.

B Over 45 % of students in the Czech Republic, Lithuania, Poland, Slovenia, and the
Netherlands would like to work more hours per week. In Iceland (25 %) and Ireland
(19 %), the highest proportion of students would like to work less.

Figure B5.7

The majority of
students are
dissatisfied with
their weekly time
budget.

Students’ satisfaction with their time budget
Share of students, in %
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EUROSTUDENT question(s): 3.5. Looking at the time you spend on study-related activities and paid job(s) during the current #lecture period, please indicate if
you would like to spend less or more time on the following activities: less — same — more / time on taught studies, personal study time and time on paid job(s).

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE, IT, PT, RO, TR (reference period during COVID-19

pandemic in 2020 and/or 2021). See Appendix C3 for details.
Deviations from EUROSTUDENT survey conventions: DK.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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B When asked, around 45 % or more in Malta, Finland, Croatia, and Poland, would
like to spend more time on their studies.

Time budget and study success

On EUROSTUDENT average, 45 % of students rate their study performance as better

than that of fellow students (Figure Bs5.8). Of the students who spend more than

40 hours per week on study-related activities, 48 % believe that their study progress is

better than that of fellow students, as opposed to 39 % of those who spend 20 hours

or less per week on their studies.

B The increase in self-perceived study performance for students who spend more time
studying is most evident in Georgia, Luxembourg, Austria, Norway, and Romania,
where the proportion of students assessing their study performance as superior is
between 15 and 21 percentage points higher for high-intensity students than for
low-intensity students.

B In other countries, the time spent on study-related activities is less conclusive: in
Lithuania, Poland, the Netherlands, Slovenia, and Estonia, the difference is less than
five percentage points.

The EUROSTUDENT survey asks students to what extent they experience difficulties in
their studies because of their work (Figure Bg.9). On average, 17 % of all students
experience difficulties in their studies due to the obligations of their paid job. Students
who work more than 20 hours per week are particularly affected. Of these, the propor-
tion of students reporting difficulties more than doubles to 42 %.

Share of students who rate their study performance as better than that of fellow students, by study intensity
Share of students who estimate their study performance as somewhat or much better, in %
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Data source: EUROSTUDENT VII, C.34. No data: CH, DE, IT.

EUROSTUDENT question(s): 3.8. How would you rate your performance so far in your current #(main) study programme in comparison to that of your fellow
students. Item adapted from Trautwein et al. (2007).

Note(s): Low intensity students spend between 0 and 20 hours a week on study-related activities, and high intensity students spend more than 40 hours a week

on study-related activities.

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE, IT, PT, RO, TR (reference period during COVID-19
pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: AT, DK, NO.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Figure B5.9

Difficulties due to job obligation by extent of working
Self-assessed experience of current difficulties in studies due to job obligation, share of students, in %
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Data source: EUROSTUDENT VI, C.7. No data: DE, FR.
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EUROSTUDENT question(s): 3.1. During the current #lecture period, are you experiencing any difficulties in your current #(main) study programme due to any of

the following? [‘Yes, due to financial difficulties’]

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE, IT, PT, RO, TR (reference period during COVID-19

pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.

B In Estonia, Finland, Poland, Iceland, Croatia, Ireland, Portugal, and Italy, more than
half of the students who work more than 20 hours per week report that they encounter
difficulties in their studies due to their paid job.

B In the Czech Republic and Georgia, on the other hand, just above a quarter of the
students who work more than 20 hours experience these problems. Students who
work because they otherwise could not afford to study (> Chapter B6) are dispropor-
tionately likely to report experiencing difficulties in their studies because of their job.

Despite the larger proportion of students with a relatively time-consuming job who expe-
rience problems in their studies, no major differences can be found in the percentage of’
students who indicate that they are seriously considering dropping out of the study
programme (Figure B5.10). For the EUROSTUDENT average, 7 % of students without a
job are considering dropping out, whereas this figure is the same for those with a more
casual job (< 20 hours) and 8 % for students with a large job (21 hours and more). In
some countries, however, students appear to struggle fairly often.

B The percentage indicating that they want to drop out of the study programme is
relatively high in Georgia. The share of students who intend to do so is highest
among students with a more casual job of maximum 20 hours per week. This pattern
can also be observed in Lithuania, Croatia, Malta, Luxembourg, and Portugal.

B In Finland, students without a job are more likely to consider abandoning their
studies than other Finnish students.

B In the Czech Republic, Iceland, Slovenia, Austria, and the Netherlands, the propor-
tion of students considering dropping out is highest among the group who work
more than 20 hours in addition to their studies.

Students who work
do not consider
dropping out more
often than students

without a paid job.
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Figure B5.10 %

Intention to drop out of current (main) study programme by time spent on work
(Strong) agreement with the statement ‘| am seriously thinking of completely abandoning my higher education studies’,
share of students, in %
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EUROSTUDENT question(s): 3.6. Generally, to what extent do you agree with the following thoughts regarding your studies? [I am seriously thinking of completely

abandoning my higher education studies]. Item adapted from Trautwein et al. (2007).

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE, IT, PT, RO, TR (reference period during COVID-19

pandemic in 2020 and/or 2021). See Appendix C3 for details.
Deviations from EUROSTUDENT survey conventions: DK, EE.
Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.

Discussion and policy considerations

The findings in this chapter clearly show that students are busy: for most students, the
time spent each week on study and work corresponds to more than a full-time job of
47 hours per week on average. Time pressure is not equal for all students. The weekly
workload in hours of those who combine studying with a relatively time-intensive job
is (much) higher than students without a job: 62 versus 38 hours per week. Students
can spend their time only once, which means they have to make choices, both for the
long and the short term (Becker, 1965). And although students can benefit from
working in the sense that it will finance their living expenses in the short term
(> Chapter B6), and might open up better labour market opportunities over the long
term, a higher amount of time spent on work comes at the expense of both the time
they can devote to their studies as well as their free time. The latter is certainly not
unimportant for the well-being of students (Carney et al., 2005, Creed et al., 2015;
Shankland etal., 2019), while the time spent on studying will be reflected in their study
results, as was also noted by Darolia (2014) and Apolinarski and Gwos¢ (2020).

This chapter shows the struggle: self-perceived study performance is under pressure
when students spend less time on their studies, whereas having a (time-consuming)
job can lead to difficulties in their studies due to job obligations. Most students (82 %)
would like to change at least one aspect of their current time budget. If they had the
chance, 39 % would spend more time on their studies and 40 % would (also) prefer to

spend more time working.
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Another finding in this chapter concerns the differences between study settings: the
time requirements are not the same in all study programmes and institutions. The
natural sciences necessitate more time for both the taught studies and personal study
time than most other study programmes, while studying social sciences, for example,
puts considerably less pressure on the time that students have at their disposal. In most
countries, studying at a university gives students more ‘autonomy’ to plan their own
time: students have fewer classes to attend and are expected to spend more time
studying by themselves, compared to students in non-universities.

This leads to the question: are all study programmes and degrees realistically accessible,
that is, manageable for all students or should more attention be paid to students who
have to combine work and study? It is clear that a more heterogeneous student popu-
lation (> Chapter B1) places new demands on higher education. Greater flexibility and,
where possible, also recognition of knowledge acquired in the work environment is
essential in making higher education more accessible and aligning it with the demands
placed on students today. Unger and Zaussinger (2018) point out that flexibility is
needed in the form and place of education, inter alia. This is already being implemented
in several European countries, for example by being able to take part in part-time or
dual studies, and the recognition of work experience for access to and/or credits in the
study programme itself. However, the way it is done differs by country, institution, and
often even study programme. The lessons learned during the COVID-19 pandemic can
also help to reorganise education in such a way that time spent on taught studies is
also increasingly flexible (blended learning). This gives students more and more
control over their daily schedule. However, it is important to keep in mind that not
every student has the skills to manage their study and planning. And of course, there
is also a limit to the degree of flexibility that institutions can offer. With still a great
deal to be learned, Unger and Zaussinger (2018) plead the case for a more structured
approach (in individual countries and at European level), in which knowledge is shared
through peer learning on what works and what does not and, where the potential
effects of more flexibility on learning outcomes are also taken into account.
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Tables

Table B5.1

Time spent on study-related activities by field of study
Hours per week

All Field of study
students " .
2 o 2 = ©
z 4o - S ° 3 <8
£ £5 s Sy wEc Sz g
5 S| BEZ | 45, | Pig £28 | fig| 2 ’
S g =5t | £23 | T&3 g2 | 528 s &
2 £ 852 | 2E2 | E%% £ 25 | 553 B 5
i} < »n S £ RS ZEB Q wE 3 <& > T 7]
AT 30 28 26 24 29 31 31 34 33 40 28
CH 36 31 33 31 32 42 39 44 42 39 37
cz 32 28 32 28 27 S5) 33 36 33 44 26
DK 36 32 33 32 33 40 35 42 38 38 38
EE 34 32 34 29 33 37 33 33 39 41 32
Fl 30 29 30 26 26 32 28 30 30 34 28
FR 35 31 31 30 33 41 32 37 I3 47 27
GE 27 30 29 26 26 29 26 16 21 35 26
HR 36 38 36 34 30 44 31 43 g 40 33
HU 30 30 30 26 24 35 28 34 36 41 26
IE 34 31 33 30 29 38 36 37 41 41 30
IS 36 29 31 33 31 42 46 45 t.f.c. 43 n.d.
LT 35 32 38 31 31 38 34 33 37 41 33
LU 39 t.f.c. t.f.c. 32 38 t.f.c. 42 37 t.f.c. 47 t.f.c.
MT 36 33 34 33 31 46 38 46 t.f.c. 43 34
NL 35 35 38 33 32 40 35 39 40 37 33
NO 31 26 31 27 29 37 34 41 36 33 34
PL 34 31 35 29 28 39 33 39 35 43 30
SH 34 28 27 32 30 36 34 39 39 8 318
Sl 35 32 38 33 28 39 34 38 44 43 29
EA 34 31 33 30 30 38 34 37 36 40 31
DE 25 26 22 24 22 27 25 25 25 28 20
IT 38 31 35 34 38 40 39 42 40 43 35
PT 40 35 40 38 39 43 38 41 42 47 37
RO 37 34 40 34 32 37 39 37 34 44 n.d.
TR 32 30 33 28 29 34 33 35 35 35 27

n.d.: no data. t.f.c.: too few cases.
Data source: EUROSTUDENT VII, H.17.

EUROSTUDENT question(s): 3.4. How many hours do you spend in taught courses and on personal study time in a typical week during the current

#lecture period?

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE, IT, PT, RO, TR (reference period during COVID-19

pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Table B5.2

Time spent on taught studies by study year and type of HEI
Hours per week

All Study year Type of HEI
students 1styear 2 year 3" year 4t year 5" year 6" year University Non-university

AT 12 14 13 12 10 9 8 10 18
CH 21 23 22 21 19 18 17 21 22
cz 17 18 18 16 14 15 14 17 15
DK 16 18 16 n.d. 16 15 13 14 20
ER 17 19 17 15 12 17 t.f.c. 16 21
Fl 12 14 14 11 9 8 6 10 13
FR 21 0 0 0 0o 0o 0 19 25
GE 13 13 13 12 12 10 11 12 13
HR 18 20 19 18 18 18 14 18 18
HU 17 18 17 16 17 17 19 18 15
IE 18 17 18 19 17 20 19 17 19
IS 14 15 14 15 14 15 18 14 n/a
LT 17 17 18 17 16 13 11 15 20
LU 20 21 21 20 14 t.f.c. t.f.c. 18 30
MT 16 a3 16 16 19 t.f.c. t.f.c. a3 16
NL 17 18 17 16 15 12 10 15 18
NO 14 14 14 13 13 10 12 13 14
PL 20 21 20 20 20 16 17 20 19
SHE 11 12 12 10 12 9 14 11 n/a
Sl 19 20 17 17 19 17 t.f.c. 20 16

av. 16 16 16 15 14 13 13 16 18
DE 10 11 11 10 8 8 8 10 10
IT 17 n.d. n.d. n.d. n.d. n.d. n.d. 17 n/a
PT 20 20 20 21 22 21 19 20 22
RO 22 21 21 23 24 26 25 22 n/a
TR 19 18 19 19 19 19 18 18 20

n.d.: no data. t.f.c.: too few cases. n/a: not applicable.

Data source: EUROSTUDENT VIl, H.26.

EUROSTUDENT question(s): 3.4. How many hours do you spend in taught courses and on personal study time in a typical week during the current #lecture

period?

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE, IT, PT, RO, TR

(reference period during COVID-19 pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Table B5.3

Time spent on personal study time by study year and type of HEI
Hours per week

All Study year Type of HEI
students 1%t year 2" year 3" year 4™ year 5" year 6" year University Non-university
AT 19 17 19 20 20 21 20 19 15
CH 15 14 15 15 14 15 17 16 12
cz 15 13 14 Hi5) 18 20 27 16 12
DK 20 18 20 n.d. 20 21 23 22 17
EE 17 17 17 17 18 18 t.f.c. 17 16
Fl 18 16 17 19 20 20 18 20 16
FR 15 n.d. n.d. n.d. n.d. n.d. n.d. 16 12
GE 14 14 14 14 14 15 12 14 14
HR 18 15 18 17 18 18 23 19 13
HU 13 12 13 13 14 16 16 14 10
IE 17 15 15 17 22 25 27 17 14
1S 22 20 23 26 24 21 t.f.c. 22 n/a
LT 18 14 16 18 19 22 22 19 16
LU 20 23 19 18 21 t.f.c. t.f.c. 20 21
MT 21 19 21 21 29 t.f.c. t.f.c. 21 19
NL 19 19 19 19 20 20 20 22 17
NO 18 15 18 20 19 27 27 19 16
PL 14 13 14 14 16 17 16 15 10
SE 22 20 22 25 24 29 27 22 n/a
SI 16 15 16 18 18 18 t.f.c. 18 11
av. 17 16 17 18 19 20 21 18 15
DE 15 15 15 a3 14 15 15 15 13
IT 21 n.d. n.d. n.d. n.d. n.d. n.d. 21 n/a
PT 20 20 21 21 22 22 23 22 18
RO 15 14 14 16 17 18 19 15 n/a
TR 14 13 13 14 Hl5) 15 15 13 17

n.d.: no data. t.f.c.: too few cases. n/a: not applicable.

Data source: EUROSTUDENT VI, H.32.

EUROSTUDENT question(s): 3.4. How many hours do you spend in taught courses and on personal study time in a typical week during the current

#lecture period?

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE, IT, PT, RO, TR (reference period during COVID-19

pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT standard target group: DE, IE, IT, PL.
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Chapter B6
Students’ employment and internships

Employment

Almost 8o % of the students in the EUROSTUDENT countries com-
bine studying with one or more paid job(s). Around 60 % of all
students work during term time. The highest shares of working
students can be found in the Czech Republic, Iceland, Norway,
Slovenia, the Netherlands, Romania and Turkey (85 % and over),
while working is least common in Georgia (46 %) and Portugal (49 %).

Employment by educational background

Students whose parents have not attended tertiary education more
often work only during the lecture period, whereas students with a
tertiary education background tend to work only during the lec-
ture-free period. This difference is most pronounced in Malta,
Hungary, and Poland.

Reasons for working

Over half of students work to cover living costs (68 %), to
afford things they otherwise would not buy (65 %), and/or to
gain experience on the labour market (57 %). Half of all
working students combine studying with a paid job because
they would not be able to study otherwise. Of the students
whose parents are financially not at all well-off, 73 % work to
fund their studies.
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Student or worker

One in every five students would describe themselves first and foremost
as a worker. In Malta, Poland, Estonia, and Hungary, this applies to
even one in every three students. In the Netherlands, Georgia, Luxem-
bourg, Sweden, Denmark, Turkey, and Italy, most students (9o % and
more) identify primarily as students.

Income from paid job(s)

On average, the earnings of students who work during the
lecture period make up two thirds of their income. In Malta,
Estonia, the Czech Republic, and Slovenia, both the importance
of the paid job for students’ income and the percentage of
working students is above average.

Internships

On average, 43 % of students have completed an internship during their
studies in higher education (HE), mostly in the country where they are
studying. Internships are more common at non-universities than at
universities. Most internships are unpaid (67 %) and mandatory (73 %).
On EUROSTUDENT average, mandatory internships are most common in
the fields of ‘health and welfare’ (87 %), and ‘education’ (86 %).

147



EUROSTUDENT Vil

148

Main issues

Student life often involves more than just studying. Combining studying with paid
employment is becoming increasingly widespread in Europe (MaseviCilité et al., 2018).
Furthermore, work is often a part of study programmes in the form of internships. This
chapter focuses on working students and internships.

Employment

The previous chapter already showed that time spent on work often comes at the expense
of time spent studying (> Chapter Bs). The current chapter further explores which students
work and for what reasons. Reasoning from the Human Capital Theory (Becker, 1962), a
job ensures that students build up ‘capital’ in the form of practical knowledge of the
profession, work experience as such, and practical life skills. These skills can help students
in finding a (more suitable) job after graduation, with a higher salary, while reducing the
risk of unemployment (Jackson et al., 2017; Irwin et al., 2019; Neill et al. 2004). At the
same time, a job means that students can focus less on their studies (Creed et al., 2015;
Callander et al., 2015; Keute, 2017; Moulin et al., 2013; Masevicilté et al., 2018). Looking
into the relationship between employment, study duration, and benefits for the transition
to the labour market, Franzen et al. (2002) conclude that, although part-time employment
extends the study duration slightly, it significantly reduces the time required to find a job
after graduation if the gainful employment is related to the content of the study programme.
However, the interplay between working and academic performance is not always in one
direction: it may indicate both struggling and outstanding students. Students who might
fear not being able to finish their studies may decide to start working since it makes more
sense with regard to their future, while students who are doing very well in their studies
may decide to work alongside (Moulin, 2013).

Working alongside studying is also a twofold signal for an employer: on the one hand, it can
be seen as an advantage that students were able to complete their studies while successfully
holding down a job and, on the other hand, as a disadvantage that students may not have
been fully committed to their studies, especiallywhen the job is not related (Baertetal., 2015).

The first part of this chapter focuses on the social dimension of students’ employment:
who works, why, and how important is their job for their overall budget?

Internships

The employability of graduates is one of the focal points in the Bologna Process as
mentioned in the Bologna Process Implementation Report 2018, for example “[...]Jone
prevalent way to ensure that graduates gain the necessary competences is to include work
placements in higher education programmes” (European Commission/EACEA/Eurydice,
2018). The second topic of this chapter therefore focuses on these work placements or
internships. As part of a study programme, internships are designed to be the bridge
from the world of education to the world of work, thereby improving the employability
of students (Knouse et al., 1999). Students may benefit from doing an internship in
various ways. In addition to being able to apply their theoretical knowledge in a real-life
situation, italso allows them to acquire practical work skills and start building a network
early, giving them the opportunity to gain access to a job faster after finishing their studies
(Silva et al. 2016). Work-related learning environments (internships or work placements
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as part of the study programme) have also proved to be useful, especially for developing
entrepreneurial and social skills (Meng etal., 2020). Although Bittmann and Zorn (2020)
find no effect of mandatory internships on labour market outcomes, they do for voluntary
placements that were organised extracurricularly. Furthermore, students can benefit from
an internship in their studies with regard to their academic outcomes (Mergoupis, 2019).
Meng etal. (2020) show that having completed an internship or other study-related work
experience during the study period reduces the probability of having a (very) weak job
position one year after graduation, although the probability of being unemployed does
not appear to be reduced in itself by an internship or study-related work experience.

Not only students benefit, both higher education institutions (HEIs) and firms also
profit from the closer cooperation between education and the labour market from the
perspective of exchange of knowledge, innovation, and, in the case of the HEIs, addi-
tional funding for research, and for companies, early selection and ‘testing’ of possible
new employees (Franco etal., 2019). Companies can assess graduate employability more
realistically if students have undertaken extracurricular activities (Irwin et al., 2019).

In 2016, almost all countries in the European Higher Education Area (EHEA) had regu-
lations or incentives to include practical training and work placements for at least some
HEIs and/or programmes. However, monitoring the proportion of students who
complete an internship is not common yet (European Commission/EACEA/Eurydice,
2018). EUROSTUDENT VII fills this gap by providing comparable European insights
into the frequency and types of student internships.

Methodological and conceptual notes

The employment rate describes the extent of © paid employment during the lecture
period. In calculating the employment rate, both jobs performed from time to time
during the semester and jobs kept during the whole semester are taken into account.
The focus group distinguishes between students who do not work during the semester,
students working in paid jobs up to 20 hours per week, and students working in paid
jobs more than 20 hours per week.

C Internships refer to a period of work experience as part of a study programme
(excluding practical courses or lab exercises at the HEI). The main purpose of an intern-
ship is gaining practical experience on the labour market.

Data and interpretation

Students with paid jobs

On average, almost 8o % of students in the EUROSTUDENT countries have a paid job;

around 60 % directly combine work and study by working during the © lecture period;

18 % work only during the © lecture-free period (Figure B6.1).

B Across countries, the highest proportions of working students can be found in the
Czech Republic (92 %), Iceland (89 %), Norway (87 %), Slovenia (86 %), the Nether-
lands (85 %), Romania, and Turkey (both 100 %).

work during the

lecture period.

60 % of students
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Students who

receive public

support less often

work during the

lecture period.

Figure B6.1 %,

B In Luxembourg (60 %), Georgia (46 %), and Portugal (49 %), students are least likely
to have a paid job.

®m Working only outside the lecture period is relatively common in Finland (27 %),
Sweden (30 %), and Turkey (47 %), while most of the working students in the
Netherlands and Romania work at least during the lecture period, often in combi-
nation with working during the lecture-free period.

Table B6.1 compares students’ employment rate during the lecture period between
students of different age groups, between © Bachelor and © Master students, and
between students either receiving or not receiving public support. The older students are,
the more likely they are to work alongside their studies. On EUROSTUDENT average, just
under half of students under 22 have a paid job during the lecture period. By the time
students reach the age of 30 or over, 77 % of students combine studying with a paid job.

In line with the usually older age of Master students, more (on average 71 %) tend to
have a paid job than Bachelor students (on average 57 %).

The necessity to work seems to be less pronounced for students who receive © public
student support: on EUROSTUDENT average, 51 % of these students work during the
lecture period. In the group of students who do not receive public support, 67 %
combine studying and working during the lecture period.

Students’ employment during the lecture period and the lecture-free period
Share of students (in %)
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M work during the (whole) lecture period and working during a lecture-free period

Data source: EUROSTUDENT VII, H.3. No data: DE, IT.

EUROSTUDENT question(s): 4.5. Do you have (a) paid job(s) during the current #lecture period? 4.10. Did you have (a) paid job(s) during the #lecture-free
period/holidays during the last 12 months?

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE, IT, PT, RO, TR (reference period during COVID-19
pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: CH, FR, RO, TR.

Deviations from EUROSTUDENT standard target group: DE, IE, PL.
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Students of © parents without a tertiary education work more often during the lecture

period (Figure B6.2). With regard to students who work only during the lecture-free

period, it appears that the ratio is reversed: in this case, students relatively often have

parents with tertiary education.

B In Iceland, Denmark, Finland, and France, the differences between students based
on their educational background are minor or even non-existent.

B In Malta, Poland, and Hungary, the gap between students with and without tertiary
educated parents is larger than in the other EUROSTUDENT countries.

Figure B6.2 Y

Students’ employment during the lecture period and the lecture-free period by educational background
Share of students with (a) paid job(s) (in %)
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Data source: EUROSTUDENT Vil, H.1, H.3.

EUROSTUDENT question(s): 4.5. Do you have (a) paid job(s) during the current #lecture period? 4.10. Did you have (a) paid job(s) during the #lecture-free
period/holidays during the last 12 months?

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE, IT, PT, RO, TR (reference period during COVID-19
pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: DE, CH, RO, FR, IT.
Deviations from EUROSTUDENT standard target group: DE, IE, PL.
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Figure B6.3

Students’ employment during the lecture period in EUROSTUDENT V, VI, and VII
Share of students (in %), only students not living with parents
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Data source: EUROSTUDENT V, H.1, EUROSTUDENT VI, H.31, EUROSTUDENT VII, H.1. Data not comparable over time: IE, LT, PT, RO. No data for E:V: GE, IS.
No data for E:V and E:VI: LU, TR. No data for E:VII: DE.

EUROSTUDENT question(s): 4.5. Do you have (a) paid job(s) during the current #lecture period?

Data collection: Spring 2019 except CH, FR (spring 2020 - reference period before COVID-19 pandemic), DE, IT, PT, RO, TR (reference period during COVID-19
pandemic in 2020 and/or 2021). See Appendix C3 for details.

Deviations from EUROSTUDENT survey conventions: CH, FR.
Deviations from EUROSTUDENT standard target group: E:V: DE, GE, IT; E:VI: DE, IE, IT; E:VII: DE, IE, PL.

There have been changes in the percentage of students with a paid job during the

lecture period over three rounds of EUROSTUDENT (Figure B6.3).

B In most countries, the proportion of working students has been steadily increasing.

B In Malta, Slovenia, Ireland, Lithuania, and Croatia, the proportion of working students
has risen the most since EUROSTUDENT VI, with around 10 percentage points.

B In comparison to EUROSTUDENT V, the share of working students has decreased
slightly (three percentage points) in the Netherlands and Sweden.

Study-related jobs
The majority of A closer look at the students in paid employment shows that less than half have a job
students‘ jobs are related to their studies (Figure B6.4). On EUROSTUDENT average, students studying
not related to  ‘education’ (56 %), ‘health and welfare’ (53 %), and ICTs (52 %) most often have a job
their studies. that is related to their studies, while working students in ‘natural sciences, mathe-
matics, and statistics’ (34 %) are least likely to have a job that is related to their studies.

At the country level, the following patterns emerge:

B In Finland, Estonia, Norway, Malta, Denmark, Hungary, and Germany, more than
half of working students have a study-related job.

B In the Netherlands, Ireland, and Poland, less than a third of working students have
ajob related to their studies.

B Looking at the different ¢ fields of study, Maltese students in ‘education’ subjects
most often work in a paid job close to their study subject (83 %), while this is least
common for Polish students in ‘natural sciences, mathematics, and statistics’
(10 %).
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Students’ employment and internships

Figure B6.4

Study-related jobs by field of study
Share of working students (in %)
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Data source: EUROSTUDENT VII, H.6. No data: IT. Too few cases: LU (field of study).

EUROSTUDENT question(s): 4.8. How closely related is/are your paid job(s) to the content of your current study programme?

Data collection: Spring 2019 except CH, FR (spring 2020 — reference period before COVID-19 pandemic), DE, IT, PT, RO, TR (reference period during COVID-19

pandemic in 2020 and/or 2021). See Appendix C3 for details.
Deviations from EUROSTUDENT survey conventions: AT, DK, FR.
Deviations from EUROSTUDENT standard target group: DE, IE, PL.

Reasons for working
Why do students work? In the most frequently listed order, students give the following
reasons for working alongside their studies (Figure B6.5): to cover their © living costs
(68 %), to afford things they otherwise would not buy (65 %), to gain experience on the
labour market (57 %), because they would not be able to afford to study without their
paidjob (50 %), and to support others (22 %). Working out of necessity (to cover living
costs, to be able to afford to study, and/or to support others) is most common for
students who no longer live at home. Students who live with their parents tend to work
to have some discretionary money to pay for things they usually would not buy. Looking
at differences between countries, the following patterns can be observed:

®m Working to cover living costs is most common in Finland, Iceland, Lithuania (all
over 80 %), and least common in Switzerland (50 %), Georgia (48 %), and France
(48 %).

®m Working to afford things students otherwise would not buy is most often cited by
students in Poland, Slovenia, the Czech Republic, and France (close to 8o %), and
least often by students in Iceland, Denmark, and Sweden (all 48 %).

B Gaining experience on the labour market as a reason to combine studying with a
paid job is most common (for around two thirds of working students) in Lithuania,
Estonia, France, and Romania, and least cited by working students in Ireland (33 %),
Turkey (41 %), and Portugal (45 %).

® Students who indicate that the money they earn from their jobs is necessary to be
able to study at all are relatively overrepresented, compared to the other countries,
in Iceland (72 %), Norway (65 %), and Ireland (68 %). In the Czech Republic (29 %),
Sweden (31 %), and Italy (34 %) this is less often a reason to have a paid job.

Every second
student works
because they
otherwise would
not be able to

afford studying.
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. EUROSTUDENT VII

Figure B6.5 %

Reasons for working by basic form of housing
Share of students (in %)
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